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This report supports the work being done in the ACT Education Directorate, as outlined in

the Strategic Plan 2014-2017 “Leading the Nation”. It complies with reporting requirements
detailed within the ACT Education ACT 2004 and the Australian Education Act 2013 and
associated Regulations.
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School Board Chair Report

It has been another year of adjustment for Malkara with our Principal, Jennie Lindsay, taking
a role at the Australian Institute for Teaching and School Leadership (AITSL) for the majority
of the year, as well as changes due to the National Disability Insurance Scheme (NDIS) that
came into effect in our school.

| would like to thank Kylie Croke for her work as Acting Principal during 2015. She swiftly
stepped into the position and the transition was seamless for the school. She has steered
the school through completing a new playground and the implementation of the NDIS
within our school in a determined and enthusiastic manner. | would also like to thank all the
staff at Malkara for their approach to putting into practice all the changes due to the NDIS
within the school. There have been many therapists to coordinate and plans to implement
and staff have handled the change in a first class manner.

This year the School Board approved funding to continue to engage Jane Farrall to further
implement the Four Blocks to Literacy program and as an AAC consultant. She has been
working alongside staff and students implementing this program in classrooms and working
on communication with our students.

One of the most exciting events for this year was seeing the completion of the upgrade to
the main playground! Even more exciting was watching the students exploring their new
play areas accompanied by many parents at the sausage sizzle to open the playground. A
heartfelt thank you to the Directorate for the grant obtained as well as substantial funding
provided by the Malkara Parents and Citizens (P&C) Association and the Board.

| am always humbled by the hard work and commitment that many people have to our
school and students and | look forward to another exciting year in 2016.

Nicole Mackey
Board Chair

Introduction to School
Malkara Specialist School is a primary aged specialist school with 88 students who have a
moderate to severe disability, including many with Complex Communication Needs (CCN).

Malkara has made a strong commitment to ensure that all students at the school have an
appropriate Augmentative and Alternative Communication system (AAC). A variety of
systems are used daily and all staff are supported and required to become excellent
communication partners. Malkara School is aware that the attitudes, beliefs and knowledge
of communication partners is critical for the success of AAC.
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Malkara is committed to Four Blocks Literacy where emphasis is placed on making literacy

accessible to all, and to finding the means of engaging all students in the reading and writing
process regardless of ability. This approach is firmly embedded in the school.

Curriculum implementation has been a focus for 2015 with staff aligning ILP domains to
curriculum areas. A draft scope and sequence for Literacy linked to Four Blocks and
Numeracy document is currently being developed.

The work in 2015 has built on previous years. This will continue to be a focus area for all
teachers.

Student enrolment
In 2015 there were a total of 66 students enrolled at this school.

Table: 2015 Student Enrolment Breakdown

Group Number of Students
Male 47
Female 19
Indigenous 7
LBOTE 16

Source: Planning and Performance, December 2015

Student attendance

The following table identifies the attendance rate of students by year level during 2015.
Student attendance rate is the percentage of school days attended by students in each year
level at the school. Student attendance is measured over two school terms; that is from the
first day of the school year for students in term one to the last day of term two.

Table: 2015 Attendance rates in Percentages

Year Level Attendance Rate %
K 88.0
1 95.0
2 93.0
3 88.0
4 93.0
5 94.0
6 93.0

Source: Planning and Performance, December 2015
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The majority of students at Malkara come to school on special needs transport. This is of
great assistance to families and generally has a positive impact on school attendance. Non-
attendance at school is generally related to our students’ higher than average medical
fragility. Staff at Malkara, particularly classroom teachers and the school nurse, maintain
close contact with families during periods of school absence.

Staff Information

Teacher qualifications

All teachers meet the professional requirements for teaching in an ACT public school. The
ACT Teacher Quality Institute has provided the following data based on teachers registered
as at 18 December 2015.

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate
gualification is shown below.

Table: 2015 Qualification of Teaching Staff in Percentages

Qualifications % Teaching Staff
Certificate/Diploma/Degree 100
Postgraduate 68

Source: Teacher Quality Institute, Date 18 December 2015

Note: Qualifications for teachers who were registered under TQl Transitional arrangements in 2011 are self-
reported.

One hundred percent of teaching staff at Malkara have an undergraduate teaching
qualification, with 68% also possessing a post graduate degree.

Workforce Composition

In 2015 the workforce composition of the school is highlighted in the following table. The
data is taken from the school’s verified August staffing report. For reporting purposes It
includes all school staff including preschools, staff absent for a period of less than four
consecutive weeks and staff replacing staff absent for more than four consecutive weeks. It
does not include casuals and staff absent for a period of four consecutive weeks or longer.

Table: 2015 Workforce Composition Numbers

Staff Employment Category Total
Teaching Staff :Head Count 20
Teaching Staff :Full time Equivalent Permanent 139
Teaching Staff :Full time Equivalent Temporary 34
Non Teaching Staff (Head Count) 30
Non Teaching Staff :Full time Equivalent 22.1

Source: Workforce Management, August census 2015
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Note: This table includes pre-school staffing

There are no indigenous staffs at this school.
Note: * Indigenous staff are reported where the staff member has self identified.

Of the 20 teaching staff, 13.9 (FTE) are permanent and 3.4 (FTE) are temporary. There are
22.1 (FTE) non-teaching staff.

Volunteers
The estimated number of hours in which volunteers have worked in the school during 2015
was 814.

School Review and Development

In 2015, the ACT Education Directorate’s Strategic Plan 2015-2017 provided the framework

and strategic direction for the school’s plan. This is supported by the School Improvement in
ACT Public Schools Directions 2010-2015 and the School Improvement Framework which are
the overarching documents providing support to achieve high standards in student learning,
innovation and best practice in ACT public schools.

All ACT public schools participate in a four year cycle of school review and development.
Schools take part in a continuous cycle of review comprising annual self assessments against
their school plans. In the fourth year schools undergo an external validation process. This
process provides an independent and unbiased assessment of the school’s progress towards
achieving system and school priorities.

The school will be reviewed in 2016. A copy of their most recent validation report can be
found on the school website.

School Satisfaction

Schools continually use a range of data collection tools to gain an understanding of the
satisfaction levels of their parents and carers, staff and students. In August/September
2015 the school undertook a survey to gain an understanding of school satisfaction at that
time. Staff, parents and students from year 5, and above, with the exception of students in
special schools, took part in an online survey.

Overall Satisfaction

In 2015, 100% of parents and carers and 97% of staff at this school indicated they were
satisfied with the education provided by the school.

As well in 2015, 14 national parent survey items and 12 national student survey items were
included in the surveys. These items were approved by the Standing Council on School
Education and Early Childhood (SCSEEC) for use from 2015. The following tables show the
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percentage of parents and carers and students who agreed with each of the national items
at this school.

The results for the 37 number of staff who took part in the survey are tabled below.

Table: Proportion of staff in agreement with each national opinion item

Item (%)
Teachers at this school expect students to do their best. 97
Teachers at this school provide students with useful feedback about their school |89
work.

Teachers at this school treat students fairly. 97
This school is well maintained. 95
Students feel safe at this school. 94
Students at this school can talk to their teachers about their concerns. 74
Parents at this school can talk to teachers about their concerns. 97
Student behaviour is well managed at this school. 89
Students like being at this school. 95
This school looks for ways to improve. 95
This school takes staff opinions seriously. 81
Teachers at this school motivate students to learn. 97
Students’ learning needs are being met at this school. 95
This school works with parents to support students' learning. 95
| receive useful feedback about my work at this school. 89
Staff are well supported at this school. 76

Source: 2015 School Satisfaction Surveys, August/September 2015

The results for the 14 number of parents who took part in the survey are tabled below.

Table: Proportion of parents and carers in agreement with each national opinion item

Item (%)
Teachers at this school expect my child to do his or her best. 100
Teachers at this school provide my child with useful feedback about his or her |100
school work.

Teachers at this school treat students fairly. 100
This school is well maintained. 93
My child feels safe at this school. 86

| can talk to my child’s teachers about my concerns. 100
Student behaviour is well managed at this school. 79
My child likes being at this school. 100




ANNUAL SCHOOL BOARD REPORT

Item (cont) (%)
This school looks for ways to improve. 100
This school takes parents’ opinions seriously. 100
Teachers at this school motivate my child to learn. 93
My child is making good progress at this school. 93
My child's learning needs are being met at this school. 86
This school works with me to support my child's learning. 100

Source: 2015 School Satisfaction Surveys, August/September 2015

This information can be considered alongside information available on the My School website
( http://www.myschool.edu.au).

These results as well as the continual review of school performance contributed to the
evaluation of our school plan and the development of annual operating plans. The school
plan is available on the school website.

Learning and Assessment
NAPLAN Assessment

Students in years 3, 5, 7 and 9 in all ACT schools participated in the National Assessment
Program-Literacy and Numeracy (NAPLAN). This program assesses skills in reading, writing,
spelling and grammar and punctuation and numeracy.

In 2015, 100.00 % of year 3 students and 100.00 % of year 5 students were exempt from
testing based on nationally agreed criteria.

Progress against School Priorities in 2015
Methodology in evaluating progress

Throughout 2015 the Malkara leadership team evaluated the progress of the 2015 Annual
Operating Plan (AOP) and the 2013-2016 Strategic Plans using the National School
Improvement Tool. This involved consultation across the school with professional
conversations and data collection within the teaching teams and with all staff. Information
was collated and presented at executive meetings on a regular basis. This process will
inform both the external review of the Strategic Plan in 2016 and the development of the
2016 Annual Action Plan. Data sources have included document reviews, survey results,
student assessment results and minutes of meetings.
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Evaluation of Performance:

Progress against School Priorities in 2015
Priority 1
To continue striving for excellence in teaching practice using contemporary pedagogies.

Targets

e Students’ overall ILP goal achievement rates reach an average of 80% or above.

e Maintain or increase parents’ satisfaction with the school from the 2014 results of
96%.

e Proportion of injuries inflicted on staff and students as a proportion of our school
population at the August census reduces by 3% from 2014.

e Percentage improvement in teacher confidence in specialist pedagogies increases by
three percentage points from beginning to end of year.

Progress

In 2015 our key improvement strategy of continuing to implement the Four Blocks Literacy
approach across the school, was supported by the Executive Teacher Professional Practice
(ETPP). She continued to provide support for the Four Blocks Literacy program across the
school with one half day provided for coaching and mentoring, and to further develop
teacher capacity and confidence in supporting students in their journey from emergent to
conventional literacy. The ETPP presented 20 minute ‘Four Blocks Blasts’ at each fortnightly
teacher meeting to maintain the momentum and provide a specific focus area for staff.
Three staff from Claremont Special School from Ipswich in Queensland spent two days on a
study tour observing Four Blocks practice and collecting strategies, ideas and resources to
continue their own Four Blocks journey.

The effectiveness of this strategy is seen through the following:

e during stand down all staff were provided with Professional Learning outlining
differences between mentoring and coaching, introduction of the handbook and
copies of the agreements

o all staff completed a register of expertise survey, which culminated in a register
board for staff/ community to access a coach in any listed area

e all contract staff and new educators supported by a mentor and formal mentoring
agreement

e new educators provided with 2 days mentoring support by ETPP to manage and
assist with the collation and completion of their Professional Portfolios

e all teachers have been engaged in a coaching relationship through PODD and/or
Four Blocks
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e all class programs have literacy plans based on the Four Blocks Framework
incorporating guided reading, writing, working with words, self-selected reading, and
striving for two hours of literacy per day. These were reviewed each term by the
ETPP and feedback was provided

e every student has at least one literacy ILP goal that is regularly monitored and
assessed by the class teacher

e literacy programs and resources are shared on Google Drive for all teachers to
access.

The school also completed actions related to the strategy of further embedding the
Carolina Curriculum in the Early Education teaching and learning model. At the beginning
of the school year the Early Education Team met and discussed curriculum and reporting.
The assessment documents for 0 — 3 and 3-5 years were reviewed and streamlined to
develop a more functional and relevant tool. A new assessment template was created. All
students in early childhood were assessed against this tool at the beginning and end of the
year. Each teacher aligned the Carolina Curriculum to their program.

Our third strategy: to strengthen autism pedagogy and practice at Malkara was actioned
through training two teachers as Positive Partnership facilitators. These teachers then ran a
Positive Partnership Autism workshop for all staff during professional learning days at the
beginning of the year. Staff were trained in how to use the Planning Matrix for students with
Autism Spectrum Disorder to meet their sensory and behavioural needs. Several staff
members completed the matrix on identified students in collaboration with colleagues.
Information about Autism and best practice was shared through email and resources given
to staff. Familiarisation Stories were developed and modified for each class to prepare
students for excursions, inclusion visits, camp, playground changes as well as places
students visit regularly around the school. Familiarisation Stories are shared with new staff
members and new families. Three staff members attended a study tour to Clarke Road
School in Hornsby to learn about their sensory program ‘In the Zone’ for learning readiness.
The three staff members presented their program and resources to all staff and returned
with fresh ideas on sensory processing and how to support students to regulate their levels
of alertness to engage in learning.

Our fourth strategy within this priority related to introducing a hydrotherapy framework to
maximize the benefits gained by students in the pool. In 2015 this was actioned through
engaging a hydrotherapy consultant twice a year to support, assess and review individual
and group programs in our pool. Trained LSAs provide additional support to all classes on a
daily basis. A School Leader coordinates all aspects of the hydrotherapy program across the
school. A draft Hydrotherapy Framework has been developed and will be included in the
2016 Induction program and Staff Handbook.

Evidence of the success of these actions is seen with:
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e 66% of students achieving or consolidating hydrotherapy goals. Although this has
decreased from 83% in 2014, there are a number of classes who have reduced the
hydrotherapy sessions in which they participate. As a result the level of student
achievement reflected the decline in access for a proportion of students.

e Teacher confidence in hydrotherapy increased by 23% between January and
November.

In 2015 the implementation of the MOVE approach to support physical skills and
independence for high and complex needs students continued. One teacher was identified
as a MOVE coach and supported classroom teachers on a weekly basis. MOVE goals were
incorporated in the Individual Learning Plan as appropriate. Evidence of success indicates
that 70% of MOVE goals were achieved or consolidated.

Students’ overall ILP goal achievement rates reach an average of 80% or above

At the end of 2015, achievement rates showed a negative growth of 9 percentage points.
Sixty nine percent (69%) of all ILP goals had been achieved or were consolidating (2014 -
78%). This result reflects changes to assessment and data practices and increased vigour in
using data to support student achievement, rather than relying on anecdotal evidence. It is
acknowledged that the apparent decline in student achievement is a result of staff not yet
proficient at embedding effective assessment and reporting into practice. It is expected
that as staff continue to build capacity in this area, student achievement data will improve
accordingly.

Achieve a decrease in the proportion of injuries inflicted on staff and students as a
proportion of our school population at the August census reduces by 3% from 2014

In 2014, the percentage of injuries of our school population including staff and students at
the August census was 15.5%. In 2015 it is 12.4%.

Staff continue to use Team Teach strategies and have clear pathways to ask for
help/assistance via a ‘walkie talkie’. Students with high sensory needs and behaviour
concerns are in classrooms with direct access to a sensory break courtyards. A number of
alternate play spaces and recess/lunch breaks have been developed to meet the individual
needs of students.

Two students engaged with the Targeted Support Program have now been exited.

Each student with identified behaviour support needs has a Behaviour Support Plan,
prepared in consultation with the teacher, Team Leader and Deputy Principal. Plans are
communicated to all staff and displayed in the staff room. Currently 23 students are
supported through a plan and four students have fulltime support from a Learning Support
Assistant due to behaviour needs.




ANNUAL SCHOOL BOARD REPORT

Maintain or increase parents’ satisfaction with the school from the 2014 results of 96%.

The 2015 parent/carer survey produced a 100% satisfaction rate for the overall satisfaction
guestion. Fourteen parents completed this survey in 2015 compared to seventeen in 2014.
This number has decreased, although the closure of Early Intervention classes /units has
resulted in the school dropping 44 enrolment places. This data now reflects the families on
site.

Teacher confidence levels in the specialist pedagogies of autism, hydrotherapy, PODD and
Four Blocks Literacy increased by an average of 43.5 percent between January and
November 2015.

e Teacher confidence in autism pedagogy increased by 21 percent over the course of
the year.

e Teacher confidence in hydrotherapy pedagogy increased by 23 percent over the
course of the year.

e Teacher confidence in using PODDs increased by 116 percent over the course of the
year.

e Teacher confidence in 4 Blocks pedagogy increased by 14 percent over the course of
the year.

Priority 2 To provide a total communication environment for students at Malkara School

Targets

e The proportion of students making gains in communication as collated from
individual assessment data gathered through the Communication Matrix assessment
reaches 95%

Progress

Within the strategy of Implementing Augmented and Alternative Communication (AAC)
systems for students use, the school engaged an AAC coach for two four day visits across
the year to work with teachers on upskilling and consolidating student and teacher use of
PODD in the classroom. The coach offered support to families and ran a workshop for LSAs.
All staff attended a successful full day PODD professional learning day in January.

One class teacher ran a workshop on how to use Proloquo2Go for staff.

A PODD working group, consisting of ten teachers, was formed and met fortnightly to
discuss successes, challenges and where to next for the communication system at Malkara.
The PODD working group ran practice sessions at each staff meeting, organised working
bees and developed additional pages to make the PODD ‘Malkara friendly’. Two staff
members went on a Study Tour to Hunter Community School to observe how PODD was
implemented in a similar setting to Malkara. Each staff member received a PODD at the
beginning of the year and aprons were purchased to ensure easy accessibility.




ANNUAL SCHOOL BOARD REPORT

Our effectiveness in implementing this strategy is seen in:

All students had an AAC goal in their ILP. Data was collected on PODD use in the classroom
in Terms 3 and 4 and teachers demonstrated a 48% increase in use over this period. Teacher
confidence grew by 33% from Term 1 to Term 4.

In relation to our second strategy to develop a Professional Learning Community to drive
improvement, based on research, in the area of communication best-practice, all staff
participated in professional learning at the beginning of the year. Staff engaged in a values
and vision activity which set the tone and format for PLC work for the year. At the end of
Term 1, a review of the teacher meeting structure and purpose was undertaken. As a result,
a clear agenda and format was developed to ensure that meetings focus on teaching and
learning rather than administration. Central to the new structure is the process of a
‘Solutions Focussed Session” where issues or concerns are raised and teachers collaborate to
discuss appropriate and achievable solutions. Increased engagement and participation from
all staff is evident.

Our effectiveness related to this strategy is evidenced by:

e Inthe 2015 School Satisfaction Survey, 100% of teaching staff agree that this school has
high expectations in all that it does.

e The data source that | was relying on no longer exists from the School Satisfaction
Survey. My qualitative indications show that the innovation at Malkara was exemplary.
Further evidence of key innovation was Malkara receiving a national award from the
International Society for Augmentative and Alternative Communication (ISAAC). This
award is for a school that has shown outstanding recognition and acceptance of
Augmentative and Alternative Communication (AAC) for the students. Additionally this
was acknowledged through an ABC news story, available on the ACT link
https://www.youtube.com/watch?v=7LNyjWIrdpk Click to view the footage.

e Feedback on the Aspiring Leaders Program, which was presented on Friday 20
November, was another strong indication that Malkara School encourages innovation.
The research project focused on “What is the impact of staff confidence in using
Alternative and Alternative Communication?” The impact of the research showed
conclusively that all the interventions undertaken have resulted in an increase of staff
confidence in using AAC and PODD systems as well as increased interactions using the
PODD.

Against the third strategy, to embed assessment and evaluation tools for communication
across the school, the Communication Matrix tool was used to pinpoint exactly how
individual students were communicating and to provide a framework for determining logical
communication goals. Post assessment was completed by Week 10, Term 4 allowing for a
full year of learning. Individual student progress in communication has been collated. The
results are reported below against our target.



https://www.youtube.com/watch?v=7LNyjWIrdpk
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This priority was evaluated by the following target:

The proportion of students making gains in communication as collated from individual
assessment data gathered through the Communication Matrix assessment reaches 95%

Post assessment data of the students on whom two matrices had been completed,
demonstrated a total of 99% improvement.

Priority 3
To expand inclusion opportunities for all Malkara students
Targets

e Toincrease the number of students at Malkara who participate in inclusion to 45%.
Progress

Two Key Improvement Strategies were planned for action within this priority:

The first strategy, Provide specific professional learning for staff on the importance of
inclusion was planned but not carried out. The guest speaker, a parent of a child with a
disability who was to address staff on the importance of inclusion unfortunately needed to
cancel at short notice.

The second strategy, Use the ILP process to ensure appropriate priority is given to this part
of the learning program for students was addressed. One hundred percent of students that
participated in inclusion either had an inclusion ILP goal or a report comment.

Of the 87 Malkara Students, 76% (10 classes) were engaged in inclusion experiences with
students from neighbouring schools. This increased from 45% last year. This significant
increase correlates to increased participation in network meetings and identified and
continuing relationships with schools and teachers in our cluster.

Students from Sts Peter and Paul School continue to join us on the Whole School Walk each
Tuesday morning. The visiting students alternate each week, and over the year students
from each setting grew in confidence and enjoyed the shared experience.

Additionally, a drumming group from Red Hill Primary continued to visit Malkara each
Friday and engage in shared African drumming experiences with students from four Malkara
classes.

Inclusion at Malkara School throughout 2015 has been a successful and invaluable learning
and sharing program for students and staff from our specialist setting and our mainstream

partner schools. A newsletter article, focusing on the inclusion, was published at the end of
the year. Inclusion partners indicate that they value the experience. Part of a letter sent to
us from Hughes Preschool:
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“Colina and | were wondering how the visits would impact our day and the children....we
have been amazed with our children's responses. They now ask if it is a Lime Leopard day,
talk about and plan what they think the children would like to do....others are now beginning
to play with and alongside the children....the families have also thanked us for providing the
opportunity for all the children involved, but we have said Eleanor and yourself should be
thanked.”

Priority 4
To strengthen the Malkara teaching and learning cycle
Targets

e |LP achievement data remains at or above 70%

Progress

To strengthen the Malkara teaching and learning cycle in 2015, one planned focus was to
improve teacher engagement in the school-wide tools that enable collection and use of
teaching and learning data. A review committee collected information from classroom
teachers around the sorts of assessment used and where they believe there are gaps. The
committee also reviewed the current assessment folder to determine its relevance. The
updated resource was handed out to teachers at the beginning of 2015. The assessment file
reflected the school’s focus on contemporary pedagogies.

In the review and implementation of teacher work programs, a program committee
established relevant and clear program procedures for 2015. The termly submission of
programs was supported with detailed feedback from Team Leaders. Teachers
demonstrated forward planning along with assessment and evidence to support student
learning.

The reporting templates were developed to enable a sequential flow of information from
the beginning, middle and end of the year. The report indicator definitions were also
reviewed. We acknowledge that the process is still problematic as it involves the removal
and/or addition of columns and information.

The inclusion of a literacy, communication, hydrotherapy (where appropriate) and
numeracy ILP goal, ensured that the focus of our contemporary pedagogies continued. In
compiling end of year reports, each teacher was asked to file ILP data and evidence that
support goals and for information transferral for 2016.

We evaluated our effectiveness in this strategy through the following indicators:

1. Of the 18 teachers, all but 2 handed in their programs and assessment on the due
date. Of the two staff that were late, one staff member was a new educator with
TQl commitments, the other had identified anxiety.
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2. All students were assessed using at least two assessment tools.

This priority was evaluated by the following target: At the end of 2015, 69% of all ILP goals
had been achieved or were consolidating. While the 2015 student achievement data

represents actual negative growth of 9%, focus on assessment and data in 2016, should
result in achievement data improving.
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Financial Summary
The school has provided the Directorate with an end of year financial statement that was

approved by the school board. Further details concerning the statement can be obtained by
contacting the school.

The following summary covers use of funds for operating costs and does not include
expenditure in areas such as permanent salaries, buildings and major maintenance.

Financial Summary

INCOME January to
January to June July to December y

December

Self management funds 165469.00 303061.24 468530.24
Voluntary contributions 2660.00 60.00 2720.00
Contributions & donations 313.75 7000.00 7313.75
External income (including community 15623.01 19718.27 35341.28
use)
Proceeds from sale of assets 0.00 0.00 0.00
Bank Interest 7998.74 7842.23 15840.97
TOTAL INCOME 192064.50 337681.74 529746.24
EXPENDITURE
Utilities and general overheads 39422.23 65256.79 104679.02
Cleaning 43619.52 44683.20 88302.72
Security 33.00 0.00 33.00
Maintenance 24917.23 64068.52 88985.75
Administration 5190.14 4186.76 9376.90
Staffing 0.00 0.00 0.00
Communication 1720.81 4454.43 6175.24
Assets 763.92 178895.36 179659.28
General office expenditure 12618.61 5587.07 18205.68
Educational 7579.92 8333.32 15913.24
TOTAL EXPENDITURE 135865.38 375465.45 511330.83
OPERATING RESULT 56199.12 -37783.71 18415.41
Actual Accumulated Funds 296038.52 269955.80 269955.80
Outstanding commitments (minus) -13275.34 0.00 -13275.34

338962.30 232172.09 275095.87
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Professional learning

The average expenditure at the school level per fulltime equivalent teacher on professional
learning was $1686.

Voluntary contributions

These funds listed were used to support the general operations of the school. The spending
of voluntary contributions is in line with the approved budget for 2015.

Reserves

Name and purpose Amount Expected Completion
Staffing Reserve $30,000 December 2017

ICT Reserve $25,000 December 2017

Replace aging IWBs as required

Toilet Upgrade- $25,000 December 2017

Upgrade top toilet block
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