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School Board Chair Report

The school set a strong strategic agenda in its Annual Operational Plan in 2015 and the
school has much to celebrate with continuing excellent results. The Board has worked
closely with its members to engage in analysis and discussion in strategic areas, including
school satisfaction, parental engagement and behaviour management processes. The board
determined a focussed agenda to inform the strategic work that supports school goals.

Curtin Primary staff paved the way for school improvements in 2015, with a strong and
considered community consultation process to support the upcoming Capital Works
upgrade of the school. This process resulted in development of an ‘upgrade’ philosophy to
guide the architect in the master plan for the school. School areas were identified as priority
and work commenced with much anticipation in early December 2015.

Some other highlights of 2015 include welcoming a new Deputy Principal and Business
Manager to the school to strengthen the strong staff team; strong curriculum planning in all
areas with a focus on continuing Quality Teaching rounds to strengthen teaching pedagogy;
introduction of our inaugural STEM festival to engage students in a variety of learning
experiences, including mentors and community experts in diverse fields. Our school
community have been very supportive by volunteering their time to participate in assisting
with their child’s learning and development.

Introduction to School

Curtin Primary School has a current enrolment of 523 from Preschool to Year 6. Enrolment is
strong and the school has grown by 54 students this year. The school continues to
experience significant family movement in and out of the PEA, with only 24% Year 6
students enrolled from Kindergarten. Demand for enrolment is attributed to the school’s
reputation for quality learning and the age of the suburb. In partnership with the Education
& Training Directorate and neighbouring schools, a school enrolment plan was developed in
2015 to manage school growth, which limits the enrolment area to residents of Curtin.
Changes to enrolments require close monitoring of student achievement to ensure school
improvement is measured accurately. The school utilises extensive assessment processes to
ensure the skills and potential of new enrolments are clearly identified and targeted in
learning programs.

The school includes a Learning Support Centre, which has 14 places and is currently at
capacity; a gifted and talented education program from Years 1-6, known as PALs (Pathways
to Accelerated Learning) which currently includes 289 students and a mixed ability program
from K-6 which currently includes 303 students. The student population is culturally diverse
and this diversity is increasing across all programs. Thirty nine languages are spoken by
students at the school. Seventy seven students (14.7%) are identified for support as
speakers of English as an additional language or dialect. The number of students speaking
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English as an additional language or dialect has grown significantly since 2010. Twelve
students (2.2%) are Indigenous Australians who each have personalised learning plans that
support attendance and academic performance. Across the school at the close of 2015, 5%
of students had identified disabilities and individual learning plans.

The school is arranged by Junior (K-2) and Senior (3-6) years with an integrated inquiry
approach. Aside from Kindergarten, classes are multi-age, where teachers work in teams of
up to five. All classes also participate in specialist programs, including Physical Education,
library, science and Indonesian. The school enjoys a strong relationship with the community,
demonstrated through strong voluntary contributions and 4500 volunteer hours annually.
This year, the school has also worked to develop community partnerships across the local
area, school performance is improving in response to analysing and planning learning for all
cohorts.

A major task this year has been planning for major upgrade works, which commenced in
November. This has involved staff and the community in collaboratively preparing a
philosophy for upgrading educational spaces and ongoing consultation to create a master
plan and final work plan for the assigned funds. The time commitment to this project at all
levels of the school community has resulted in a highly valued plan for work into the future.
There has been some impact on school improvement priorities, as the school has been
required to reorganise meeting structures and work times to achieve a high quality plan.

Student enrolment
In 2015 there were a total of 462 students enrolled at this school (kindergarten to year 6).

Table: 2015 Student Enrolment Breakdown

Group Number of Students
Male 245
Female 217
Indigenous 10
LBOTE 93

Source: Planning and Performance, December 2015

With continuing demand for enrolment, the school’s Student Enrolment Management Plan
limited enrolments in 2015 to priority area only. Students in the shared priority enrolment
area were offered placement after negotiation with shared zone neighbouring school,
Hughes Primary.

Student attendance

The following table identifies the attendance rate of students by year level during 2015.
Student attendance rate is the percentage of school days attended by students in each year
level at the school. Student attendance is measured over two school terms; that is from the
first day of the school year for students in term one to the last day of term two.
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Table: 2015 Attendance rates in Percentages

Year Level Attendance Rate %
K 93.0
1 93.0
2 94.0
3 94.0
4 95.0
5 96.0
6 94.0

Source: Planning and Performance, December 2015

Parents of students who are marked absent on the roll without prior notification are
contacted by text message by the school after 9:30am each morning. In accordance with the
Education Directorate policy, frequent absences are followed up by an executive staff
member. Where required, the school provides support to improve attendance. Students
may be supported through provision of breakfast through the P&C and canteen,
individualised arrival plans, or opportunities to engage in alternate programs and/ or
activities.

Staff Information

Teacher qualifications

All teachers meet the professional requirements for teaching in an ACT public school. The
ACT Teacher Quality Institute has provided the following data based on teachers registered
as at 18 December 2015.

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate
gualification is shown below.

Table: 2015 Qualification of Teaching Staff in Percentages

Qualifications % Teaching Staff
Certificate/Diploma/Degree 100
Postgraduate 49

Source: Teacher Quality Institute, Date 18 December 2015

Note: Qualifications for teachers who were registered under TQl Transitional arrangements in 2011 are self-
reported.

One hundred percent of our teaching staff have a certificate/ diploma/ bachelor degree to
be qualified to teach in an ACT public school. In addition, forty-nine percent have a post-
graduate qualification, including graduate diplomas, Masters and PhDs, in a diverse range of
subject areas.




ANNUAL SCHOOL BOARD REPORT

Workforce Composition

In 2015 the workforce composition of the school is highlighted in the following table. The
data is taken from the school’s verified August staffing report. For reporting purposes, it
includes all school staff including preschools, staff absent for a period of less than four
consecutive weeks and staff replacing staff absent for more than four consecutive weeks. It
does not include casuals and staff absent for a period of four consecutive weeks or longer.

Table: 2015 Workforce Composition Numbers

Staff Employment Category Total
Teaching Staff :Head Count 34
Teaching Staff :Full time Equivalent Permanent 27.1
Teaching Staff :Full time Equivalent Temporary 4.4
Non Teaching Staff (Head Count) 12
Non Teaching Staff :Full time Equivalent 8.6

Source: Workforce Management, August census 2015

Note: This table includes pre-school staffing

There are no indigenous staffs at this school.
Note: * Indigenous staff are reported where the staff member has self-identified.

The school’s workforce composition highlights 27.1 out of 34 (79.7%) teaching staff and 8.6
out of 12 (71%) non-teaching staff are full time equivalent, with only 12.4% of teaching staff
being temporary. Staffing changes were minimal throughout the year; although the newly
appointed Principal at the end of 2014 created the appointment of a new Deputy Principal
in 2015. Repositioning of staff occurred in response to this. Higher duties opportunities in
other schools resulted in the school business manager leaving in Term 2 and being replaced
for the rest of the year.

Volunteers

Our volunteers sign in using our volunteer processes. Our Class Parent Contacts worked
effectively in 2015 to run welcome morning teas at the start of the year and a host of school
events across the year. Our volunteers worked regularly in classrooms and the library as
well as on the weekends and holidays on rosters to care for our environment centre and
chickens and in working bees at preschool and establishing paths and gardens for our
cubbies and planting out our new Fairy Garden. The annual fete was a resounding success
with families across the community volunteering time and energy and these volunteer hours
are in addition to the 1500 recorded hours.
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Volunteer work supports the teaching and learning programs, as well as the social and
physical environments to enhance our school community’s positive sense of belonging and
connectedness. In 2015 over 5200 hours were volunteered in activities including: parental
assistance in classrooms and at school sporting carnivals, mentoring of individual students,
leading lunch club activities, experts presenting in classrooms, guiding student work in the
school gardens, as well as supporting in canteen, uniform shop, student banking,
fundraising, and community events such as the School Concert, Twilight Fair and barbeques.
In 2015 our inaugural STEM festival saw 96 hours of parent support in presentations,
workshops and behind the scenes engagement. Our 50th Birthday celebration was strongly
supported by parents and community members, including the Curtin Historical Association,
as well as broader contacts across the ACT and beyond.

School Review and Development

In 2015, the ACT Education Directorate’s Strategic Plan 2015-2017 provided the framework
and strategic direction for the school’s plan. This is supported by the School Improvement in
ACT Public Schools Directions 2010-2015 and the School Improvement Framework which are
the overarching documents providing support to achieve high standards in student learning,
innovation and best practice in ACT public schools.

All ACT public schools participate in a four year cycle of school review and development.
Schools take part in a continuous cycle of review comprising annual self assessments against
their school plans. In the fourth year schools undergo an external validation process. This
process provides an independent and unbiased assessment of the school’s progress towards
achieving system and school priorities.

The school will be reviewed in 2018. A copy of their most recent validation report can be
found on the school website.

School Satisfaction

Schools continually use a range of data collection tools to gain an understanding of the
satisfaction levels of their parents and carers, staff and students. In August/September
2015 the school undertook a survey to gain an understanding of school satisfaction at that
time. Staff, parents and students from year 5, and above, with the exception of students in
special schools, took part in an online survey.

Overall Satisfaction

In 2015, 86% of parents and carers, 100% of staff, and 86% of students at this school
indicated they were satisfied with the education provided by the school.

As well in 2015, 14 national parent survey items and 12 national student survey items were
included in the surveys. These items were approved by the Standing Council on School
Education and Early Childhood (SCSEEC) for use from 2015. The following tables show the
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percentage of parents and carers and students who agreed with each of the national items
at this school.

The results for the 22 number of staff who took part in the survey are tabled below.

Table: Proportion of staff in agreement with each national opinion item

Item (%)
Teachers at this school expect students to do their best. 100
Teachers at this school provide students with useful feedback about their school|100
work.

Teachers at this school treat students fairly. 100
This school is well maintained. 55
Students feel safe at this school. 95
Students at this school can talk to their teachers about their concerns. 100
Parents at this school can talk to teachers about their concerns. 100
Student behaviour is well managed at this school. 91
Students like being at this school. 100
This school looks for ways to improve. 100
This school takes staff opinions seriously. 100
Teachers at this school motivate students to learn. 100
Students’ learning needs are being met at this school. 100
This school works with parents to support students' learning. 100
| receive useful feedback about my work at this school. 77
Staff are well supported at this school. 95

Source: 2015 School Satisfaction Surveys, August/September 2015

The results for the 85 number of parents who took part in the survey are tabled below.

Table: Proportion of parents and carers in agreement with each national opinion item

Item (%)
Teachers at this school expect my child to do his or her best. 89
Teachers at this school provide my child with useful feedback about his or her |82
school work.

Teachers at this school treat students fairly. 84
This school is well maintained. 87
My child feels safe at this school. 88
| can talk to my child’s teachers about my concerns. 93
Student behaviour is well managed at this school. 67
My child likes being at this school. 93
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Item (cont) (%)
This school looks for ways to improve. 88
This school takes parents’ opinions seriously. 84
Teachers at this school motivate my child to learn. 88
My child is making good progress at this school. 82
My child's learning needs are being met at this school. 80
This school works with me to support my child's learning. 82

Source: 2015 School Satisfaction Surveys, August/September 2015

The results for the 110 number of students who took part in the survey are tabled below.

Table: Proportion of students in years5 to 6 in agreement with each national opinion item

Item (%)
My teachers expect me to do my best. 93
My teachers provide me with useful feedback about my school work. 77
Teachers at my school treat students fairly. 71
My school is well maintained. 77
| feel safe at my school. 76
| can talk to my teachers about my concerns. 65
Student behaviour is well managed at my school. 61
| like being at my school. 85
My school looks for ways to improve. 85
My school takes students’ opinions seriously. 63
My teachers motivate me to learn. 85
My school gives me opportunities to do interesting things. 83

Source: 2015 School Satisfaction Surveys, August/September 2015

This information can be considered alongside information available on the My School website
(http://www.myschool.edu.au).

These results as well as the continual review of school performance contributed to the
evaluation of our school plan and the development of annual operating plans. The school
plan is available on the school website.

Learning and Assessment
NAPLAN Assessment

Students in years 3, 5, 7 and 9 in all ACT schools participated in the National Assessment
Program-Literacy and Numeracy (NAPLAN). This program assesses skills in reading, writing,
spelling and grammar and punctuation and numeracy.
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In 2015, 3.00 % of year 3 students and 4.00 % of year 5 students were exempt from testing
based on nationally agreed criteria.

Results are not reported when there are fewer than five students with NAPLAN results. This
rule is applied for reasons of statistical reliability, as well as to protect the privacy of
students in small schools.

The following table shows the 2015 mean scores achieved by our students compared to the
ACT.

Table: Curtin Primary School 2015 NAPLAN Mean Scores

Test Domain Year 3 School |Year 3 ACT Year 5 School |Year 5 ACT
Reading 484 443 573 521
Writing 439 420 507 486
Spelling 428 410 525 500
Grammar & Punctuation 463 441 577 516
Numeracy 444 410 537 502

Source: Performance and Planning December 2015

Analysis of the 2015 NAPLAN data indicates that in all test domains, Year 3 and Year 5 mean
scores demonstrate that Curtin students were above the ACT mean. Reading, and Grammar
and Punctuation continue to be areas of strength for the school. The mean score for
students in Year 3 reading was 41 scaled points above the ACT mean; the mean score for
students in Year 5 was 52 scaled points above. This reflects the significant ongoing
commitment to professional learning which has provided a platform for all teachers to
develop shared understandings and practices about teaching, learning and reading. Deeper
analysis of evidenced based data has led to improvement in student reading performance
across the school. Writing and spelling continued to be a focus of professional learning in
2015 to strengthen teaching practice to improve student outcomes. This will continue to be
an area of priority in 2016.

Following the introduction of a whole school approach to numeracy and the analysis of data
through the Stepping Stones program, NAPLAN numeracy results indicate improvement in
both years 3 and 5. Year 3 and year 5 results were both 34 and 35 scaled points respectively
above the ACT mean.

Performance in other areas of the curriculum

Curtin continues to provide a rich and engaging curriculum for all students. Students engage
in inquiry units that are designed to develop and consolidate skills to strengthen learning for
deep understanding. Inquiry work integrates literacy and numeracy skills with study of
history, science, geography, the arts, and technology.
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Curtin continues to offer a wide range of specialised programs including Indonesian, science
and physical education, in which all children from Kindergarten to Year 6 participate. Bahasa
Indonesia is the school’s Language Other than English program, which provides an
introduction to Indonesian language and culture.

Opportunities for investigations in our science curriculum are strongly supported with
specialist lessons with our science teacher. Students engage in hands on authentic learning
that supports class inquiries.

In addition to the specialist PE program provided at Curtin, students have participated in
numerous sports clinics including AFL, Hockey, Oztag and Orienteering. Working with
specialist community coaches, students have engaged in skill development in a broad range
of sporting activities. In addition students continued strong participation in sporting
carnivals, including swimming, cross country and athletics, with a number of students
continuing on to represent their school and compete at district level.

Students are continually provided with a variety of enrichment initiatives to broaden the
range of opportunities offered; and to support and supplement curriculum learning areas. In
2015, AMT, Da Vinci Decathlon, Tournament of Minds, Gateways, our inaugural STEM
festival, Writer’s Week, 50" birthday concert, singing at Fred Ward Gardens, band program,
and ukulele club.

Social and Emotional Learning continued to be a focus with particular emphasis on the
Personal and Social Capabilities (self awareness, self management, social awareness and
social management). This was supported by our whole school SEL program, Friendly Schools
Plus, with staff building their capacity through professional learning and development.
Other initiatives in this area have included: lunch clubs, Kulturebreak dance, and Drumbeat.

Progress against School Priorities in 2015
Methodology in evaluating progress

This self evaluation involved collaborative reflection on the goals established through the
Annual Operating plan. After the plan was prepared, each teacher was provided with a
working summary of the school goals which were used to plan daily work, professional
learning and reflection through Annual Professional Discussions.

Data sources used to prepare this report include student achievement data gauged through
NAPLAN, PIPS, A-E grade distribution and the School Assessment Program. Student work
samples and anecdotal feedback has also been used as a source of evidence for goal
achievement. Evidence from teaching programs, professional learning records, annual
professional discussions and meeting minutes have been used to analyse teacher work
throughout the year. Stakeholder perception data is represented through the School
Satisfaction Survey results as well as school designed surveys completed by staff, parents
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and students. Additional and specific data about Preschool performance has been taken
from the findings of the external National Quality Standard Assessment report which was
provided to the school in November.

In the final stages of report preparation, teachers discussed progress to priorities to provide
reflective comments and identify future actions. This has been aligned with sample group
analysis of the school using sections of the National School Improvement Tool.

Priority

Improve student outcomes

Targets (As established in the school’s 2013 Strategic Plan)
By the end of 2015:

o further decrease the proportion of students at or below the national minimum
standard in writing in Year 3 and Year 5 by 20% as evidenced by NAPLAN

e increase the proportion of students above proficiency (top two bands) in writing by
10% as evidenced by NAPLAN

¢ maintain the 90% proportion of students K-6 moving 1 level on English as an
Additional language or Dialect (EALD) scales for writing between February 2015 and
November 2015

¢ increase the percentage of students who believe that teachers give good feedback
on their work from 72% to 85% as evidenced in school satisfaction survey.

Progress

Our strategy to extend the analysis and focused discussion of data has progressed
throughout 2015. A significant achievement is the finding that classroom teachers are now
using data to inform their planning and instruction. This impacts student learning as time
spent on retesting is minimal and the school year is able to begin with rigorous programs.
This results in more targeted teaching and differentiation. The school assessment schedule
has been revised to reflect this development.

All teaching teams also met to analyse cohort data using the Disciplined Dialogue
framework. As a result, students making less than expected growth have been identified
throughout the year and collaborative planning has developed ongoing teacher learning.
Teachers have also identified patterns in classes where significant learning gains have been
made and shared practices to build capacity of all staff. As a result, teacher programs and
groupings, particularly in years 3-6 reading have been enhanced.
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Throughout the year, the student assistance teacher role continued to provide Tier 3
intervention. In partnership with classroom teachers, students were identified for individual
or group assistance in reading or a small group program to develop motor skills and oral
language. End of year results indicate that 100% students increased their skills in reading
with over 85% achieving grade level expectation. For students who have not achieved grade
level, further intervention has been planned with the student support team. The student
assistance teacher has also developed reporting systems to ensure parents understand the
intervention being delivered as well as the assessment results.

Spelling remains a priority area. Throughout the year, teachers developed and refined an
agreed practice for approaches to teaching spelling. This will enable development of spelling
programs and professional learning in 2016.

Our strategy to embed effective pedagogical practice across the school has been highly
effective this year. All teaching staff have been involved in the Quality Teaching rounds
process with 75% of staff using this process to evaluate and area they wanted to develop.
This has resulted in improved teaching and collaboration between teachers as well as
increased student participation and achievement in classes. Curtin Primary's ongoing
commitment to Quality Teaching as a high impact professional learning strategy was
recognised this year at an international conference investigating the effectiveness of quality
teaching.

In semester one, a whole school moderation process was designed in consultation with
staff. Implemented through teaching teams in terms 2 and 4, this led to more consistent
practices in planning and delivery of curriculum as well as improving the consistency of
grades across each year level. Grades are now a more reliable tool for teachers to use as
part of the school assessment system.

While all teachers are using formative assessment strategies to some extent in their
classrooms, this is an area for further professional development. Review of the professional
learning community approach demonstrated that the content was often presented as
assumed practice. A new model for Formative Assessment professional learning has been
planned for 2016.

All staff exceeded the required twenty hours of professional learning and individual teachers
achieved up to 100 hours of professional learning. Whole staff professional learning in
Restorative Practices, Kidsmatter, Primary Connections and Trauma Responsive Education
occurred throughout the year. At a team or individual level, professional learning explored
gifted education, social and emotional education, Principals as Literacy Leaders and
leadership development.

Our strategy to ensure differentiation of teaching and learning across the school has
evolved throughout 2015. The school assessment system, analysis of data, quality teaching
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rounds and use of formative assessment strategies has ensured all classroom programs are
differentiated with increased use of flexible grouping and negotiated learning across
classrooms. The consistent moderation process has also increased collaborative planning
and differentiation of instruction through the development of groups across classes. In
2016, a focus on consistent teacher programming, work sample analysis and data analysis
will increase the sharing of differentiation strategies across the school.

Beyond the classroom, differentiation has occurred through intervention, extension and
extracurricular programs. The Tier 3 intervention delivered by the student assistance
teacher was extended by the use of pre and post test results for Tier 2 small group
interventions. Previously evaluation of these interventions had been very positive, based on
anecdotal evidence and observations of class teachers. Using specific tests to track progress
provided data that backed up these observations. Groups with a clear teaching target were
successful both in improving outcomes for students, and in identifying those students
needing further support, including possible Tier 3 interventions in 2016. Phonological
awareness remains an area to further develop teaching skills and activities, and improve
measurement of outcomes.

A parent information session was held in term 2 to outline approaches to individualizing
learning at Curtin. While feedback was positive from the 23 families who attended, School
Satisfaction Survey data demonstrates only 80% surveyed parents feel their child’s learning
needs are being met at the school. During 2016, this will be specifically addressed through
information nights, goal setting interviews and school communications.

Through the formation of a gifted education committee, the PALs program has been
reviewed. This has resulted in changes to identification processes and class placements,
particularly in years 1 and 2. Parent and staff information sessions have also been designed
to ensure understanding of the role of mixed ability and ability grouped classes in providing
optimal learning for individual students.

Progress against targets
The school’s improvement of student outcomes is reflected across most targets.

1. The proportion of participating students who performed at or below the national
minimum standard in year 3 writing in 2015 was 4.4% a decrease from 9.8% in 2014

2. The proportion of participating students who performed at or below the national
minimum standard in year 5 writing in 2015 was 4.6%, which was similar to the 2014
result of 4.3%

3. The proportion of students at proficiency standard in writing has increased by 14.3%
for year 3 and 13.7% for year 5. This is attributed to ongoing teaching of a functional
grammar approach to improving the quality of student writing
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4. We have maintained the 90% proportion of students K-6 moving one level on EALD

scales for writing between February 2015 and November 2015

5. The percentage of students who believe that teachers give good feedback on their
work rose from 72% to 77% in the school satisfaction survey. This is less than the
target of 85%. Only 5% of students indicated disagreement, which is a reduction
from 13% in 2014. 16% students gave a neutral response. This indicates ongoing
work is required in 2016 to ensure students understand the feedback they receive
and recognize it is as high quality.

Priority 2

Enhance the school S environment and cul ture

7

Targets (As establishedinthe s chool ' s 2013 Strategic Pl an)

By the end of 2015:

e the proportion of parents who state positively that ‘Community partnerships are
valued and maintained’ increases from 76% to 85%

e the proportion of parents who state positively that ‘This school works with me to
support my child's learning’ increases from 71% to 85%

¢ 90% of parents attend learning journeys and information sessions

¢ all senior primary teachers report having increased skills with Google Apps for
Education (GAFE) in school designed survey

+ the proportion of students who feel safe at school is improved by the number of
students reporting less than three playground concerns in a two week period from
40% to 60%.

Progress

Our strategy to increase parent/carer engagement in learning while maintaining student
engagement strategies has focused on creating opportunities for parents to participate in
the school and be involved in their child’s learning and school experience.

All teaching teams have planned culminating events for inquiry units throughout the year. In
the junior primary school, these have been used as an opportunity in include parents as an
audience for their child’s learning. From years 3-6, unit 2 culminating events were combined
with learning journeys to increase parent awareness of learning. In 2016, parent invitation
to culminating events will be increased. Whole school events such as the Science,
Technology, Engineering, and Mathematics (STEM) festival have also increased
opportunities for parents to engage in the school learning program by contributing as expert
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speakers or assistants. Other new opportunities for parental engagement have included
attending information sessions relating to differentiation and the expansion of the reading
assistance program into years 3 and 4.

Consultation with parents on school priorities has increased during 2015. Planning for the
school upgrade has provided opportunities to engage in the design and creation of a master
plan for all capital works. Through the P&C and School Board, final plans for the upgrade
represent a shared community vision for the ideal learning environment. The parent
community has also been invited to engage with the learning program at school by
responding to surveys about communication methods and gifted education. This input has
been used to identify areas for development and design school practices.

This year, parent interviews were held earlier in term 1 and included individual goal setting
to ensure parents, teachers and students worked in partnership for learning throughout the
year. Feedback indicates the goal setting was successful and teachers have used the goals to
modify learning programs. The link between goals and student self assessment in reports
has also increased engagement with the self assessment process.

The Friendly Schools Plus program has been delivered across years K-6. This has increased
social and emotional learning for students and provided opportunities to discuss their
experiences at school. The suggestions and feedback provided by students are actioned by
staff or through the Student Representative Council (SRC). The school has worked to
implement a follow up action of communicating actions to students to ensure awareness of
student voice. Establishing parent representation/voice on school action teams, such as
Kidsmatter, Friendly Schools and Fresh Tastes will continue parental engagement in 2016.

Our strategy to embrace technologies to support communication with the community
while enriching classroom teaching has involved significant change to the classroom
learning program in the senior school.

All classes from years 3-6 have been introduced to GAFE as a learning tool. The school has
resourced this in partnership with the P&C through the purchase of 80 Chromebooks. In
years 5 and 6, GAFE is now embedded as a learning tool for all classes and students have
completed major collaborative and individual tasks. Student feedback indicates increased
engagement and learning through working in GAFE. Many school assessments have also
been converted to a digital format, reducing time on marking and data analysis.
Opportunities to include parents through GAFE have been explored by individual teachers
and students throughout the year and will be extended in 2016. With the planned school
upgrade, Wifi capacity across the school will be enhanced during term 1. This will enable
implementation of BYOD in 2016-2017.

The school website structure was enhanced early in the year and content was updated. To
ensure it is regularly updated and optimised as a source of information for families,
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responsibility for updating will move from a small group to an individual staff member. This
year, a school Facebook page was established and used to share highlights of classroom
learning, celebrate success and give reminders of key information. Posts on the page often
reach over 500 people, demonstrating the positive impact. Analysis of responses to each
post shows that posts relating to giving information or showing school events often receive
a wider audience than those highlighting successful learning. Ensuring the school’s focus on
learning is visible in our social media presence will continue into 2016. A communication
app, Tigbiz has also been successfully implemented in 2016 to consolidate information,
payments and permission notes in one format.

Our strategy to implement Kidsmatter as a framework to analyse and support the mental
health and wellbeing of Curtin Primary community has been continued during semester 2.
Key teachers received training in component 2 of Kidsmatter which was delivered to
teachers during term 4. Supporting this, five staff members attended training in Friendly
Schools Plus, which is the social and emotional literacy program used across the school. Use
of the Kidsmatter framework has identified strengths in our social and emotional literacy
program and restorative practices. Strategies to enhance existing practices at a whole
school and individual level have also been identified. The new Courtyard Community play
area and duty has provided an opportunity for target students to learn specific play skills in
a small group. This has been effective in reducing negative incidents during breaks. Further
strategies are being prepared for implementation in 2016. This will include small group
programs for specific social and emotional learning.

Although positive growth has been made from 2014, School Satisfaction Survey data
demonstrates parents and students do not always feel that behaviour management is
effective at the school. This does not align with the playground survey that demonstrates
only 7% of students experienced more than three negative experiences at break times
during a two week period. Through investigation with students, the need to encourage a
culture of discussing concerns has been identified. This led to the introduction of a Speak
Up, Step Up strategy that encourages students to talk to a teacher about their concerns,
then restorative action to be taken. Ongoing use of this strategy and continued follow up
with students after negative incidents should see perceptions continue to improve.
Restorative Practices professional learning commenced in staff meetings in term 4 and will
continue in 2016 to extend the relational culture at the school.

Progress against targets
The school’s enhanced environment is reflected across most targets.
1. The proportion of parents who state positively that ‘Community partnerships are

valued and maintained’ has increased to 88%. This growth is attributed to ongoing
commitment to engaging and welcoming parents in the school.
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2. The proportion of parents who state positively that ‘This school works with me to
support my child's learning’ has increased from 71% to 82%. While this has not met
our target of 85%, the positive growth indicates our strategies are improving parent
perceptions of learning partnership with the school

3. Learning journeys were attended by a parent for 93% of students. Information
sessions were also well attended with 54 families participating

4. 100% of senior primary teachers have applied GAFE in their classroom and
experienced either external or internal professional learning which has enhanced
their skills

5. Analysis of the playground survey completed by students in term 4 demonstrated
that 64% of students enjoyed their breaks with no incidents, with a further 29%
reporting less than three concerns. This is a significant growth from 2014 and is
attributed to students being encouraged to report their concerns and increased
effort by the school to ensure actions taken are communicated back to impacted
students. The top three most frequently reported concerns are boredom, arguments
with friends or accidentally being hurt.

Priority 3

To provide an educational service to students of a national quality standard and meets the
needs of the students and the community

Targets(Asestabi shed in the school s 2013 Strategic

By the end of 2015:

I 100% of preschool students have a learning portfolio which reflects input from
educators and parents

1 Preschool assessment demonstrates all aspects of preschool programs are of the
highest quality.

Progress

Throughout 2015, the Preschool team have worked to build their collaboration and ensure
high quality in all areas. The school was proud this work resulted in acknowledgement that
our Preschool programs are exceeding the National Quality Standard in all areas.

Our strategy to embed the National Quality Framework for Early Childhood has built the
capacity of the preschool team. Planning sessions which involve teachers and assistants
have been included in the weekly timetable to ensure all educators contribute to planning
and feel ownership of the daily program. In the lead up the National Quality Standard
assessment, shared planning days were provided to ensure the team were able to prepare
documents and engage in rigorous discussion about practice. Three new staff members
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joined the Preschool team in 2015, so collaboration and building a strong working
relationship has been an area of strong achievement for the team.

Whenever available, preschool educators have accessed school and system early childhood
networking opportunities. This has occurred through formal network meetings and informal
collaboration between schools. This has resulted in effective sharing of strengths across
Preschools and had a positive impact on our preparation for the National Quality Standard
assessment.

Our work to ensure educators are focused, active and reflective in designing and delivering
the program for each child has been successful as a result of the collaborative work of
educators. The team have developed improved templates for program documents and
developed the practice used in constructing the daybook and student portfolios which now
more accurately represent group experiences and individual learning. Based on
collaborative reflection during second semester, the reporting template has also been
enhanced to ensure parents have clear understanding of their child’s development
according to the Early Years Learning Framework and written reflections by educators that
describe their progress and strategies to support further learning. A communication book
system has been implemented to ensure information about a student which is shared with
one educator is available to the team. This has resulted in more effective communication
and increased practice across the team.

Educators at preschool have worked in close partnership with the kindergarten teaching
team throughout the year. This has resulted in informed practice for both year levels and
the development of a sound transition program for students. A highlight was the inclusion
of preschool students in the school concert, building the collaborative culture of the school.

Progress against targets
The school’s high quality preschool program is represented by achievement of targets.

1 100% of preschool students have a learning portfolio which reflects input from
educators and parents. Parents are regularly encouraged to access portfolios and
contribute to the learning plan in varied ways

9 In November, assessment against the National Quality Standard demonstrates all
aspects of preschool programs are of the highest quality. Both programs received
the Exceeding rating for each of the quality areas and as an overall rating.
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Financial Summary

The school has provided the Directorate with an end of year financial statement that was

approved by the school board. Further details concerning the statement can be obtained by

contacting the school.

The following summary covers use of funds for operating costs and does not include

expenditure in areas such as permanent salaries, buildings and major maintenance.

INCOME

Self management funds

Voluntary contributions

Contributions & donations

Subject contributions

External income (including community

use)

Proceeds from sale of assets

Bank Interest
TOTAL INCOME
EXPENDITURE

Utilities and general overheads

Cleaning
Security
Maintenance
Administration
Staffing
Communication

Assets

General office expenditure

Educational

Subject consumables
TOTAL EXPENDITURE
OPERATING RESULT

Actual Accumulated Funds

Outstanding commitments (minus)

Financial Summary

January to June

177379.09
7689.50
400.00
10365.00
9934.13

0.00
4813.02
210580.74

41481.82
48285.30
1902.35
21227.87
4404.55
0.00
1635.37
7030.86
15200.10
27020.75
7984.10
176173.07
34407.67
139714.18
-6855.57

167266.28

July to December

166798.99
10283.82
5000.00
1065.00
9789.41

0.00
4839.70
197776.92

47772.50
39332.56
487.77
20000.21
2940.20
-878.20
3262.83
8983.68
17124.45
42420.90
1754.26
183201.16
14575.76
182865.14
0.00

197440.90

January to
December

344178.08
17973.32
5400.00
11430.00
19723.54

0.00
9652.72
408357.66

89254.32
87617.86
2390.12
41228.08
7344.75
-878.20
4898.20
16014.54
32324.55
69441.65
9738.36
359374.23
48983.43
150865.14
-6855.57

192993.00
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Professional learning
The average expenditure at the school level per fulltime equivalent teacher on professional

learning was $2,864.64.

Voluntary contributions

These funds listed were used to support the general operations of the school. The spending
of voluntary contributions is in line with the approved budget for 2015.

Reserves
Name and purpose Amount Expected Completion
Furniture — allocated for planned $20 849.04 December 2016

classroom refurbishment to provide
flexible learning options for students

Laptops/ IT — to progress the school’s $19 000.00 December 2016
AOP and strategic plan







