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This report supports the work being done in the ACT Education and Training Directorate, as 

outlined in the Strategic Plan 2014-2017 “Educational capital: Leading the Nation”. It 

complies with reporting requirements detailed within the Education ACT 2004 and the 

National Education Agreement. 

 

 

Accessibility 

The ACT Government is committed to making its information services, events and venues 

accessible to as many people as possible. 

If you have difficulty reading a standard document and would like to receive this publication 

in an alternate format, such as large print and audio, please telephone (02) 6247 4580. 

If English is not your first language and you require the translating and interpreting service, 

please telephone 13 14 50. 

If you are deaf or hearing impaired and require the National Relay Service, please telephone 

13 36 77. 
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About our school 

School Board  

2014 was a busy year at Forrest Primary as the School and Board worked hard to further 

embed the coordinated and comprehensive approach to curriculum planning and execution, 

and to continue efforts to engage the community in all aspects of the school's work.  

The Board’s role in this is to approve the School's Annual Operating Plan, which sets out 

educational targets, then review our success in achieving them and report against them in 

this Annual School Board Report, available on the School website.  In accord with our 

Strategic Plan, the School continued to focus on literacy and numeracy, the preschool, and 

community engagement. Of particular note was that our preschool was assessed as 

exceeding the national average in each of the seven categories for assessment under the 

National Quality Standards. 

Forrest is also candidated to be an International Baccalaureate (IB) school, and has been 

preparing throughout 2014 to seek authorisation in 2015 under the IB Program to be an IB 

school. This means that on top of meeting the Australian Curriculum requirements, Forrest 

must also meet other standards associated with the IB, which is essentially an 

internationally-accepted quality assurance program for good education. For those new to 

the school, the acronyms IB, PYP (primary years program), and reference to the learner 

profile (10 characteristics of good learners, such as inquirer, risk taker, principled) can be a 

little alienating and daunting – but put simply, it’s a system based on a consistency of values 

around what we want education to achieve for our children, to help them on their path to 

becoming fulfilled, contributing members of our society and life long learners.  So the IB 

authorisation relies not just on how we're doing academically, but whether we have the 

systems and processes aligned to achieve our broader vision.  The Board oversees our IB 

candidacy & authorisation. Some early results from aligning with the IB have been a focus 

on professional development for staff and ensuring that there is consistency in planning, 

assessment and reporting across all years for education in the main disciplines and the units 

of inquiry. 

Our overarching aim – our school mission - continues to be to support every child to realise 

their full potential. Achieving the school’s mission relies on partnerships - with the children 

themselves, of course; with the school staff (our excellent classroom teaching staff, the 

executive staff that plan & coordinate the curriculum, the staff that support individual 

students and the school administrators and support staff); and with you, the parents and 

citizens of Forrest Primary School - our community. 

We are so lucky to have a very active Parents & Citizen’s association, which provides many 

services to the school community and ploughs any funds raised back into the school.  The 

P&C continues to provide an excellent before and after school care service, a vacation care 

program, a canteen four days each week, and a uniform shop.  In 2014 the after school care 
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service began an innovative program, “Beyond the Fence”, in which children are encouraged 

to explore, think and take more responsibility for themselves in (often very joyously dirty!) 

play in an area outside the kindergarten fence, and this has been a great success.  The after 

school care service was rated as exceeding in all categories of the National Quality 

Standards for out of school care. In 2014 the P&C donated and paid for the installation of 

several large pieces of playground equipment, which brought great delight to all the 

students at Forrest, and the P&C also gave generously to the school in funding.   

Parents and community members were also individually active in contributing to the school 

in so many ways: talking with their children about what they're learning at school; 

volunteering to help the school in whatever ways they could, for example reading with kids, 

helping keep them safe in the traffic roster for pick up at end of day, working in the canteen, 

helping on sports or other special days, getting involved with the P&C, or the Board, making 

themselves aware of what's being proposed, what's planned, what's happening. Reading the 

newsletter the school produces each week, signing up for the App so they get notices of 

events and reminders, thinking about what they want to see in a vibrant school that 

supports their child, raising issues that need attention, suggesting improvements. 

I’d like to encourage the Forrest community to continue to contribute to creating a vibrant 

class community around the children, and to continue the proud tradition of participating in 

the education of children at Forrest Primary.  

There are so many ways to be involved, and we need your input - we are all busy! We need 

to know that we're headed in the right direction, and we need your energy, passion, and 

ideas to make sure we do it. Communication is a two way thing, so communicate with the 

school in whatever way works for you, and engage with the ways in which the school can 

communicate with you. 

So – after a strong 2014, here’s to a great 2015 at Forrest, we're delighted to have you and 

your children here, and we look forward to continuing our partnership with you, seeking to 

realise our collective dreams for our children's education. 

Sally Troy Board Chair 

Introduction to School  

Forrest Primary School is well-situated in the in the Parliamentary Triangle with the iconic 

flagpole dominating the landscape. It speaks of grandeur, strength and a positive future.  

The school has a diverse population with students from over 50 countries and fosters 

respectful relationships in a caring, well presented and safe physical environment. 

The school is proud to have been candidated as an International Baccalaureate School 

delivering the Primary Years Programme (IB PYP) in December 2012. In 2015 Forrest Primary 

School will undertake the authorisation process to become registered as an International 

Baccalaureate World School.  
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The PYP demands that the school produce a balanced, differentiated Programme of Inquiry 

(POI) preschool to Year 6 that meets the short and long term knowledge needs of every 

child in our community. The POI is displayed in the front foyer, on the website and the 

newsletter. It is distributed to parents through the termly overviews of study. We value 

parents, carers and community members as a primary resource and invite them to share 

with classes whenever there is a match between the Unit of Inquiry and a parent / carer’s 

area of expertise or interest. 

The IB is supported by the Learner Profile (LP) which has ten characteristics, namely, being 

balanced, caring, a communicator, knowledgeable, an inquirer, open-minded, principled, 

reflective, a risk taker and a thinker. The community strives to apply the learner profile to all 

areas of life because it is believed that in ‘living’ the learner profile one becomes truly 

internationally minded.  

Effective communication and respectful partnerships between parents and the school are of 

high value in our community. Based on a commitment to this value, the school hosted a 

series of community focus groups to encourage open and authentic communication 

between the school and families. The trust and constructive nature of these workshops 

demonstrated how partnerships have been valued across the community. 

Students attending Forrest Primary School come from the priority enrolment area of 

Forrest, Barton, Parkes and parts of Deakin, Red Hill and Griffith. Forrest has a shared area 

that includes Kingston, Fyshwick, Oaks Estate, Symonston, Harman and the major part of 

Griffith and Narrabundah. 

At the end of 2013 the Deakin Preschool redevelopment was completed and in 2014 

students attended preschool in the new building. This space is open, inclusive and provides 

children with opportunities to learn through developmental play.  

Student Information 

Student enrolment 

In 2014 there was a total of 506 students enrolled at this school. 

Table: 2014 Student Enrolment Breakdown  

Group Number of Students 

Male 251 

Female 255 

Indigenous 24 

LBOTE 191 

Source: Planning and Performance, August 2014 
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Student attendance 

The following table identifies the attendance rate of students by year level during 2014. 

Student attendance rate is the percentage of school days attended by students in each year 

level at the school.  Student attendance is measured over two school terms; that is from the 

first day of the school year for students in term one to the last day of term two. 

Table: 2014 Semester 1 attendance rates   

Year Level Attendance Rate % 

K 95.4 

1 94.2 

2 95.2 

3 93.3 

4 94.0 

5 92.3 

6 95.0 

Source: Planning and Performance, July 2014 

Teachers mark the roll in the morning and after afternoon recess.  Forrest School parents 

advise the class teacher about non-attendance via email, a note, a phone call or the mobile 

phone application.  If a student is absent for an extended period without notification the 

class teacher contacts the parents to assess the situation.  If the child is still not attending 

the Principal contacts the parent in writing for an explanation.  If there is still no response 

the School Network Leader is advised. This year a few parents were sent letters thanking 

them for improved student attendance. This positive approach saw an improvement in 

attendance and strengthened the overall communication between parents and teachers 

regarding attendance and absences. 

Staff Information 

Teacher qualifications 

All teachers meet the professional requirements for teaching in an ACT public school.  

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate 

qualification is shown below. 

Table: 2014 Qualification of Teaching Staff  same  

Qualifications Teaching staff (%) 

Certificate/Diploma/Degree  100 

Postgraduate 15 

Source: School Data, 09.02.2015 
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Workforce Composition 

In 2014 the workforce composition of the school is highlighted in the following table. The 

data is taken from the school’s verified August pay report. For reporting purposes It includes 

all school staff including preschools if applicable, staff absent for a period of less than four 

consecutive weeks, staff replacing staff absent for more than four consecutive weeks. It 

does not include all casuals and staff who were not paid in this period and staff absent for a 

period of four consecutive weeks or longer nor unfilled vacancies. 

Table: 2014 Workforce Composition Numbers  

Role Total 

Administrative Service Officers 6 

General Service Officers & Equivalent 1 

School Leader A 1 

School Leader B 1 

School Leader C 4 

Teachers 27 

TOTAL 40 

Source: Workforce Management, August census 2014 

Note: This table includes pre-school staffing  

There are no indigenous staff at this school. 

Volunteers 
In 2014 the estimated volunteer hours were 5,500 hours, volunteers contributed to the 

following events and programs: 

¶ P&C executive  

¶ Board members 

¶ ACT Volunteers Association 

¶ Parent Representative in each class 

¶ Lost property management 

¶ Parent Reading Program 

¶ In class support e.g. putting up displays, assist in art/cooking lessons 

¶ Class Parent Representatives 

¶ Sporting Events 

¶ Canteen 

¶ Focus Group consultations 

¶ P&C Events 

¶ School Banking 

¶ Ashton Scholastic book club 

¶ Library Assistance e.g covering books, help with circulation 

¶ Valuing Diversity Program 
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¶ Walkathon 

¶ Guest speakers in classrooms linked to the Units of Inquiry 

¶ The school Uniform Shop 

¶ Preschool Community Functions 

¶ Attendance at camps and excursions 

¶ School Board Representatives 

¶ Traffic duty support 

¶ Working as an interpreter with new families to the school 

¶ Translating text into various languages for school publications 

¶ Assisting in clubs 

¶ Participating in working bees 

¶ Supporting the garden and chooks during the school holidays 

¶ Assisting with mosaics 

¶ Laundering sick bay sheets 

¶ Homework Club 

School Review and Development 

In 2014, the ACT Education and Training Directorates Strategic Plan 2014-2017 provided the 

framework and strategic direction for the school’s plan.  This is supported by the School 

Improvement in ACT Public Schools Directions 2010-2014 and the School Improvement 

Framework which are the overarching documents providing support to achieve high 

standards in student learning, innovation and best practice in ACT public schools.   

All ACT public schools participate in a four year cycle of school review and development. 

Schools take part in a continuous cycle of review comprising annual self-assessment against 

their school plans. In the fourth year schools undergo an external validation process. This 

process provides an independent and unbiased assessment of the school’s progress towards 

achieving system and school priorities.  

Forrest Primary School will be validated in 2015. A copy of their most recent validation 

report can be found on the school website. 

School Satisfaction 
Schools continually use a range of data collection tools to gain an understanding of the 

satisfaction levels of their parents and carers, staff and students.  In August/September 

2014 the school undertook a survey to gain an understanding of school satisfaction at that 

time.  Staff, parents and students from year 5, and above, with the exception of students in 

special schools, who were invited to take part in an online survey.   

Overall Satisfaction  

In 2014, 101 parents, 27 staff and 113 students responded to the survey. Where less than 
five responses were received the results were not reported due to concerns about 
participant privacy. 
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In 2014, 85% of parents and carers, 89% of staff, and 92% of students at this school 
indicated they were satisfied with the education provided by the school. 

As well in 2014, 14 national parent survey items and 12 national student survey items were 

included in the surveys. These items were approved by the Standing Council on School 

Education and Early Childhood (SCSEEC) for use from 2014. The following tables show the 

percentage of parents and carers and students who agreed with each of the national items 

at this school.  

Table: Proportion of parents and carers in agreement with each national opinion item  

Item (%) 

Teachers at this school expect my child to do his or her best. 89 

Teachers at this school provide my child with useful feedback about his or her 
school work. 

84 

Teachers at this school treat students fairly. 88 

This school is well maintained. 75 

My child feels safe at this school. 90 

I can talk to my child’s teachers about my concerns. 90 

Student behaviour is well managed at this school. 78 

My child likes being at this school. 93 

This school looks for ways to improve. 88 

This school takes parents’ opinions seriously. 73 

Teachers at this school motivate my child to learn. 89 

My child is making good progress at this school. 88 

My child's learning needs are being met at this school. 79 

This school works with me to support my child's learning. 78 

Source:  2014 School Satisfaction Surveys, September 2014 

Table: Proportion of students in agreement with each national opinion item  

Item (%) 

My teachers expect me to do my best. 99 

My teachers provide me with useful feedback about my school work. 91 

Teachers at my school treat students fairly. 66 

My school is well maintained. 90 

I feel safe at my school. 88 

I can talk to my teachers about my concerns. 63 

Student behaviour is well managed at my school. 79 

I like being at my school. 82 

My school looks for ways to improve. 97 
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My school takes students’ opinions seriously. 73 

My teachers motivate me to learn. 89 

My school gives me opportunities to do interesting things. 85 

Source:  2014 School Satisfaction Surveys, September 2014 

This information can be considered alongside information available on the My School website 

(http://www.myschool.edu.au). 

In term 4 the school surveyed the staff in relation to communication and feedback. The staff 

were asked, anonymously, ways in which communication and feedback can be improved. 

From this, the data was collated and actions were taken. Staff was given written feedback and 

a plan of action was created for the executive team. 

Professional Learning  

Professional Learning (PL) includes Mandatory PL Days 

All Forrest teaching staff undertook the following professional development as mandatory 

professional learning days and through weekly staff meetings: 

¶ Principals As Literacy Leaders (PALLS) 

¶ Literacy in the PYP Classroom (led for the PYP coordinator) 
¶ Restorative Practices 1 and 2 (led by the principal) 

 

¶ Data Collection and Monitoring in Literacy (Faces on the Data) led by LNO 

¶ NAPLAN SMARTdata (P- Year6) led by Literacy and Numeracy Officer (LNO) and 
School Improvement Officer 

¶ First Steps Writing 2 days  
¶ PALLS Learning Fair  

Leadership and Management 

The deputy principal and principal participated in professional learning at a National and 

ACT level: 

¶ Leadership Forums (1 x termly x 3 hours) 

¶ Coaching Accreditation Program (Growth Coaching, Principal, Deputy and 2 
Executive Teachers) 

¶ South Weston Network Meeting Principal (half day- 2 per term) 

¶ South Weston  Network Executive Meeting (2 hours – 4 per term) 

¶ Schools’ Network Resource Group Principal SNRG (2 hours – 2 per term) 

¶ Principals as Literacy Leaders (PALLS) 1 day x 4 

¶ PALLS Workshops (1 day each term) all Executive Team 

¶ Leadership and School improvement PYP conference 

¶ Quality Teaching facilitator training 

¶ Healthy Kids resource/PL 

¶ PYP co-ordinator meetings 

http://www.myschool.edu.au/


 

 

10 Annual School Board Report 2014 

¶ National Consistent Collection of Data (NCCD) 

¶ TQI for leaders  

¶ How do you know effective teaching is occurring in your school?  

¶ Understanding Learning Difficulties – 4x one day sessions for 2 executive staff  

¶ ACT/NSW IB network meeting (2 days) 

¶ ACT PYP network and co-ordinators meetings termly 

Teachers have undertaken a wide range of professional learning opportunities in areas such 

as: 

Curriculum 

¶ Australian Curriculum (whole staff) 

¶ Job Alikes attended by all teaching staff 

¶ PIPS- Coordinator’s meeting 2 hours 

¶ Reporting at Forrest Primary led by Principal, 2 x 1 hours, all teachers 

¶ Sharing of best practice, 4x1 hours, all teachers 

¶ Making the PYP Happen (4 teachers - 2 days led by PYP Consultants) 

¶ Gifted and Talented Liaison meeting 

¶ Circle time  

Special Needs 

¶ Dyslexia Course (online) series of workshops and online course components, 1 term, 12 

staff members 

¶ Gifted and Talented Liaison meeting 

¶ Karen Starkiss Learning Disorders  

¶ Sue Larkey Autism/Asperger’s Workshops 

English as a Second Language / Dialect (EAL/D) 

¶ Indigenous Cultural Awareness 

¶ EAL/D Moderation sessions 

¶ EAL/D Forum 3 hours  

¶ Reconciliation Action Plan information session 1 hour- all teachers 

ICT 

¶ Smartboard Workshop 2 hours 

¶ Integrating iPads, 1 day, 2 teachers 

¶ iPad Disability Education Officer DECO Projects, 1 hour, DP and 2 teachers 

¶ IT Network Meeting, 5 x 4 hour workshops, 1-2 teachers 

¶ iPads in classrooms, 2 hours, 1 staff member 

Languages Other Than English (LOTE) 

¶ Japanese Network Meetings, each term, 2 hours, 1 teacher 

¶ ACARA- Japanese Languages, 2 hours, 1 teacher 

Occupational Health & Safety 
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¶ Fire Warden training business manager and executive team- a series of 4 sessions. 

¶ Emergency evacuation and fire warden training (3 hours) 

¶ Staff evacuation training (2 x 3 hours) 

Physical Education 

¶ PSSA Meetings 2 or 3 teachers each month 3 hours 

Student and Staff Welfare  

¶ First Aid 4 teachers 1 days  

¶ Anaphylaxis training, 2 hours, all staff  

¶ Restorative Practices (Whole staff – 3 x 1 hours) 

¶ Cultural Awareness Training, 2 hours, all staff 

¶ Learning and Assessment 

¶ Diabetes Training – whole staff 1.5 hours 

Performance in literacy and numeracy 

Early Years Assessment 

Students in kindergarten undertake an on-entry assessment of their early reading and 

numeracy skills using the Performance Indicators in Primary Schools (PIPS) program. Student 

results are reported against five performance bands at the end of semester one and two.  

The following table shows the comparison of the school against the ACT on raw scores in 

reading and mathematics.  

Table: Forrest Primary School  PIPS 2014 mean raw scores 

Test Domain School 
Start 

School 
End 

ACT 

Start 

ACT 

End 

Reading 48 129 51 124 

Mathematics 39 58 39 54 

Source: Planning and Performance December 2014 

The 2014 the PIPS data shows that Kindergarten students made considerable growth in 
reading and mathematics. In comparison with the ACT, Forrest students started the school 
year below the cohort in reading and at the same level in mathematics. However, by the 
end of 2014 Forrest students exceeded the state average in both reading and mathematics.  
This can be attributed to the continuation of a school wide guided reading program, 
interventions in literacy and numeracy programmes and a whole language approach to 
teaching literacy. 

NAPLAN Assessment 

Students in years 3, 5, 7 and 9 in all ACT schools participated in the National Assessment 

Program-Literacy and Numeracy (NAPLAN). This program assesses skills in reading, writing, 

spelling, grammar and punctuation and numeracy. 
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In 2014, 0.00 % of year 3 students and 1.80 % of year 5 students were exempt from testing 

based on nationally agreed criteria. 

Results are not reported when there are fewer than five students with NAPLAN results. This 

rule is applied to protect the privacy of students in small schools.  

The following table shows the 2014 mean scores achieved by our students compared to the 

ACT.  

Table: Forrest Primary  School 2014 NAPLAN Mean Scores 

Test Domain Year 3 School Year 3 ACT Year 5 School Year 5 ACT 

Reading 442 440 528 523 

Writing 401 405 488 474 

Spelling 397 413 520 502 

Grammar & Punctuation 442 441 534 520 

Numeracy 404 415 510 499 

Source: Performance and Planning December 2014 

A detailed analysis of our school’s academic achievement is incorporated into the 

information related to reporting against our progress against our priorities. This is found 

later in the report. 

Performance in other areas of the curriculum 

Student Action  

As an International Baccalaureate (IB) school, at the end of every Unit of Inquiry, we want students 

to reflect upon their learning, make a choice or take an action.   

United Nations  When the year 3 students studied the United Nations, many parents said that their 

children were talking about world issues, particularly world peace at play dates and at the dinner 

table which demonstrates deep reflection of the learning.  

The year 3 students produced artwork that made the following points, ‘The United Nations group 

want to bring peace to Australia and other countries.  They want to stop people from fighting and 

wars.’  

‘Australia is part of the United Nations.  Australia was one of the first countries to join.  We have the 

United Nations so we can all have rights in our lives.  Some of these rights are that we should all 

have a home and money so that we can live and all go to school.  Together we can change the 

world.’  

‘The United Nations is an organisation that was started after World War Two.  Since then they have 

tried to stop wars around the world.’  
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Skateistan The IB stresses student action as an integral part of the programme because it 

teaches the students how to take the threads of their learning from the school environment 

into the world to make a positive difference. 

The Year 6 Skateistan project was impressive as students responded to new knowledge of 

the situation in Afghanistan whereby girls are unable to access education and are not 

allowed to ride bikes. The Skateistan charity, discovered by the Year 6 students, supported 

girls’ education including skating, which is accepted as an alternative to bike riding. As a 

response, the students divided themselves into groups to raise money for Skateistan.  

The students raised $5,000 and had a sense of what they are capable of, in terms of making 

the world a better place. They were presented with a Fred Hollows award for global 

improvement.  

The Ebola Inquiry  

A year 4 class inquired into Ebola when their teacher became involved in work with the 
WHO. As the children became more knowledgeable about Ebola they took action to raise 
money to purchase rehydration salts and suits for the medical staff in Sierra Leone.  They 
then planned and led an assembly to further educate the school about Ebola.  

The action board is being contributed to step by step. 2014 saw the raising of the profile of 

student action and recording on the action board. Parents are becoming familiar with what 

it means to post an action.  

Exhibition 

At the end of the year the year 6 students presented their Exhibition which is the 

culminating Unit of Inquiry of the Primary Years Programme. The students enjoyed sharing 

their investigations and they demonstrated their understanding of the key attributes of the 

Learner Profile. 

The transdisciplinary theme this year was ‘Sharing the Planet’ with each group being 

responsible for their central idea and theme to be investigated. 

Figure 1 Year 3 Unit of Inquiry Artwork 
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The focus for inquiry groups included topics such as Terrorism (acts of terrorism affect the 

world); Conflict (conflicts arise and conclude in a variety of alternate complicities); Poverty 

(increased poverty affects different communities across the globe); Junk Food (junk food is 

transforming society’s approach healthy living). 

An important part of the Exhibition was the performing arts.  The students performed a self 
choreographed dance set to the Michael Jackson song ‘Earth Song’.  In small groups they 
created a spectacular, emotional performance that advocated for change in relation to the 
environment and social issues. 

Japanese 

This year Japanese has been taught to all classes in the school within the structure of the 

release roster.  

This year we began a Japanese cleaning programme. Japanese children have a high level of 

responsibility in keeping their own learning environments clean and with that goes a high 

level of personal and community pride so we decided to take on that cultural aspect of 

Japanese. Once a week, for 15 minutes, the children clean their classrooms, according to 

Japanese style, without the use of chemicals while Japanese music plays across the school.  

The Japanese programme in the preschool has been rich and dynamic and has been used to 

teach song and dance, healthy foods and maths. The Japanese teacher, the preschool 

teachers and the preschool Japanese parents formed a dynamic team which culminated in 

the preschool children presenting a Japanese assembly at the Forrest School as their first 

ever group public performance.  

Progress against School Priorities in 2014 

Priority 1 

Improve literacy outcomes for all students  

 Targets 

In 2014: 

¶ Increase the proportion of students in NAPLAN proficiency bands in reading at year 5 
from 66% (as year 3s in 2012) to 71% 

¶ Increase the proportion of students in NAPLAN proficiency bands in spelling at year 5 
from 49.3% (as year 3’s in 2012) to 54%   

¶ 80% (+/- 5%) of students achieving Forrest School Benchmarks in reading. 

¶ Increase percentage of ‘within school matched’ year 5 students reaching or 
exceeding expected growth in NAPLAN reading from 64.8% in 2013  to 70% in 2014. 

Directorate strategic plan domains covered with this priority 

Quality Learning, Inspirational Teaching and Leadership, High Expectations. 
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Progress  

In 2014 the school continued to implement its strategy to develop processes to strengthen 

capacity of staff through a systematic approach to improved pedagogy. To  develop a 

consistent approach to spelling across the school an  audit was conducted in order to 

ascertain what spelling approaches were actually being used in every classroom. As a result 

of the audit, an Essential Agreement about ‘how spelling is taught at Forrest’ was drafted.  

Professional Learning for all staff in relation to a balanced Literacy program was offered 

throughout 2014 including ‘First Steps Writing’ Professional Learning (2 days).Throughout 

the year, teaching teams planned collaboratively, incorporating First Steps Writing 

strategies into team programmes. The First Steps Resource pack and the Principals as 

Literacy Leaders (PALLS) training gave teachers practical examples that could be applied.  

 Following professional learning to support differentiation, including  Writer’s Workshop’, 

‘Success Criteria’ and the concept of ‘grit’ rubrics were also developed with the Capacity 

Matrix (a student self-assessment tool) becoming more popular. 

An action research project in writing with year 3 Aboriginal children was undertaken by two 

teachers while two other teachers worked on an ipad project for Disability Education 

(DECO).  

Within this strategy in 2014 the school also focused on embedding a Professional Learning 

Community (PLC) through ¢ŜŀŎƘŜǊ !ǇǇǊŀƛǎŀƭ Ψ¢ŜŀŎƘŜǊ ¢ŀƭƪΩΦ The PLC is commonly 

comprised of two executive staff and the classroom teacher. During the process they utilise 

the Quality Teaching Model as a process for coaching and mentoring to inform decision-

making about student learning and build teaching skills across a wide range of educational 

settings. Teachers reported that they felt affirmed and supported from both the verbal and 

written feedback.  
 Teacher Talk Lessons at Forrest in 2014 

In 2014 a Languages Policy was drafted, an important element of the International 

Baccalaureate Primary Years Programme (IB PYP).The Languages Policy sets out the 

importance of maintaining mother tongue fluency and literacy. It encourages cultural clubs 

to be set up and makes as many international links as possible. It also emphasises the 

http://www.tqi.act.edu.au/
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importance of the Languages other than English programme (LOTE) which currently focuses 

on Japanese at Forrest.  

The effectiveness of this strategy can be seen through the following indicators of success: 

¶ 90% of teachers have reported that they have found their teaching has improved 
because of First Steps Writing, The Spelling Essential Agreement, differentiation in the 
guided reading programme, collaborative team planning and / or having the Executive 
Teacher Professional Practice (ETPP) coach in the classrooms.  

¶ 83% of teaching staff agree they receive constructive feedback about their practice, 5 

percentage points greater than the system but slightly lower than 2013. 

¶ 100% of teaching programs reflect evidence of the school’s approach to teaching 

reading and writing. 

¶ LNO and ETPP evidence of differentiation and interventions in reading and writing was 

documented. 

 

In respect of our second strategy to develop and implement a whole school approach to the 

assessment of literacy the school designed and reviewed rich assessment tasks which 

informed moderation, based on reference to the Australian Curriculum. This year, teachers 

found that moderation worked well, not only to assess student’s work but also in evaluating 

the programme and assessment items and to inform future planning and reported that the 

moderation process across a whole grade level gave consistency to students’ grades. The 

process was made more objective and clear through the use of rubrics and success criteria. 

The school also worked on the development of data collection tools to implement a 

consistent approach. In 2014 data was collected routinely using Excel spreadsheets. In 

English this included running records and spelling results. SMART data has also been used 

across the school. In 2015, with a dedicated Teachers’ Resource Room available, the staff 

will re-introduce a data programme called ‘Faces on the Data’.  

Teachers’ appreciation of the potential power of data as a resource was impressive. They 

reported that collection and monitoring of data had the following benefits: 

¶ giving direction for better grouping of children for guided reading  

¶ showing growth 

¶ seeing if individual goals had been met 

¶ directing teaching to ensure individual needs are being met 

¶ allowing teachers to see gaps 

¶ showing teachers which children need extra support or extension  

¶ alerting teachers to the need to differentiate  

¶ prompting modifications (improvements) in the programme 

¶ developing better programmes to suit the needs of individual children 

¶ informing the teaching for the following year from the use of SMARTdata 

¶ co-coaching in teams (especially in relation to non-movers on ‘Faces on the Data’) 
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Teachers thought that data could be used more consistently and effectively, for example, 

when teams reflect upon the Primary Years Program Units of Inquiry (UoI) or Literacy goals. 

It can be used in future planning and teachers can improve in co-coaching using strategies 

such as ‘Disciplined Dialogue’ from the PALLS PL. 

Our success in implementing this strategy can be seen in the following indicators of success: 

¶ 100%  of teaching programs show evidence of differentiation through the use of data 
collected 

¶ 91% of students agree their teachers provide them with useful feedback about their 
schoolwork. 

The completion of the Spelling Essential Agreement resulted in a consistent approach to the 

teaching of spelling across the school, bringing together commonalities of approach. During 

Semester two, year spelling programmes became more aligned with the whole school 

approach to planning and implementation. It also gave new staff guidelines and clear 

expectations. Embedding this whole school approach will support those students to move 

towards the proficiency bands in NAPLAN spelling.  

In 2015 a Gifted and Talented liaison officer has been appointed to identify and support 

students at Forrest. The liaison officer will develop assessment processes and identify 

students that will benefit from extension programmes.  

Our overall progress against the identified targets for this priority are: 

¶ 41% of year 5 students at Forrest were in the proficiency bands for reading with the 
ACT average being 43.2%. The target of 71% of year 5 students reaching proficiency 
standard in reading was not achieved in 2014. 

¶ 52.7% of year 5 students at Forrest were in the proficiency bands for spelling with 
the ACT being at 39.2%. Whilst the target of 54% of year 5 students reaching 
proficiency standard in spelling was not met, it was close with approximately 53% of 
our students reaching proficiency standard.   

¶ 80% of students achieved Forrest School Benchmarks in reading which reached the 
target. 

¶ 60.9% of students reached or exceeded their expected growth in NAPLAN reading. 
The target of reaching 70% of students achieving greater than or equal to expected 
growth in year 5 reading was not reached in 2014. 

This outcome was surprising and confusing. We will take further steps to analyse this data 
which conflicts with our other data. 
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Priority 2 

Improve numeracy outcomes for all students 

Targets 

¶ Increase the proportion of students in NAPLAN proficiency bands in numeracy at 
year 5: from 40% (as year threes in 2012) to 45%  

¶ Increase percentage of within school matched year 5 students reaching or exceeding 
expected growth in NAPLAN numeracy from 45% to 51%.  

Directorate strategic plan domains covered with this priority 

Quality Learning, Inspirational Teaching and Leadership, High Expectations. 

Progress  

In 2014 the school in its first year of its plan actioned a strategy to develop and enact 

processes to ensure that numeracy documents are up to date, relevant and sustainable.  

The school linked maths more to the Units of Inquiry as is intended in PYP, rather than 

teaching maths as a ‘stand alone’ subject. Mathematics planners were reviewed and 

teachers are more aware of ways to differentiate.  

The depth and consistency of planning improved throughout the year with differentiation 

being shown clearly in the planning. All year levels highlighted the Australian Curriculum 

(AC) Content Descriptors to ensure all aspects of the AC were covered. 

The Australian Curriculum links were also used to align Mathematics outcomes on student 

reports. Student portfolio pieces were also consistently tagged using the AC Content 

Descriptors. In 2015 a scope and sequence will be developed for the whole school, based on 

the AC and incorporating the PYP scope and sequence. 

Our success in our first year of implementation of this strategy can be seen through 

evidence gathered by the numeracy officers.  The numeracy officers (who are the executive 

teachers) found there was a whole school improvement in the use of Mathematics planners. 

Interventions that gave support to some and extension to others were specified on 

planners.  They also observed that the planning was more comprehensive and included 

assessment tasks were more open-ended this year than in previous years. This emphasis on 

differentiation meant that all students were being supported and their needs would be met. 

The second strategy within this priority was to develop and implement a whole school 

approach to the assessment of numeracy, similar to our approach for literacy. Teachers used 

PAT maths this year with varying attitudes towards it. Most teachers agree that it is quick, 

reliable, and gives accurate information in a short period of time, about where children are 

positioned. Many teachers said that they use SMARTdata to plan for the following year. In 

2014 there was a school wide commitment to moderation. Teachers reported that 

moderation provided clear goals for students, informed the teaching and allowed teachers 

to see gaps in student knowledge. 
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In going forward, teachers want to increase their use of data, have more PL in inquiry maths, 

and would like complete classroom sets of resources. 

This year we have collected data and have it ready for the professional learning session in 

January when the Maths Curriculum will be aligned with the Programme of Inquiry (POI).  

Our progress against our targets for this priority is as follows: 

¶ In 2014, 35.1% of students were in the proficiency bands (top two bands) for 
numeracy with the ACT being 29.4%. While we did not reach our target of 45%, 
based on the previous year cohort results the school did achieve 27% of students at 
the very top band, compared to 8.1% the previous year and is above the ACT results.  

¶ In 2014, 67.6% of within school matched year 5 students reached or exceeded the 
school target of 51% achieving expected growth in NAPLAN numeracy.  

Priority 3 

9ƴƎŀƎŜ ŀƴŘ ŀŎǘƛǾŜƭȅ ƛƴǾƻƭǾŜ ǘƘŜ ǿƘƻƭŜ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅ ƛƴ ŘŜƭƛǾŜǊƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ 

strategic priorities. 

Targets 

¶ Increase the percentage of parents that feel satisfied that community partnerships 
are valued and maintained from 75% to 79%  

¶ Increase the percentage of parents that feel satisfied that computer technology is an 
integral part of learning and teaching at my child’s school from 69% to 74% 

¶ Increase the percentage of parents attending focus groups from 15% to 20% of the 
targeted group.  

Directorate Strategic Plan domains covered with this priority 

Inspirational Teaching and Leadership, Connecting with Families and the Community, 

Business Innovation and Improvement.  

Progress 

In 2014 the school actioned two strategies within this priority.  The first related to 

embedding a culture of positive change in all levels of the school community that is 

sustained.  

With respect to our Aboriginal and Torres Strait Islander community the following occurred:  

¶ Reconciliation Action Plan (RAP) was launched  

¶ Students participated in a workshop with Indigenous musician Johnny Huckle. A 
school song, which has become very popular with the children, was collaboratively 
developed and recorded from the RAP launch. 

¶  The action research project has continued with Indigenous students learning to 
write various text types on ipads and then transferring their new skills to pen and 
paper.  

¶ NAIDOC week was proudly celebrated with a school community assembly and 
barbeque. 
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2014 Harmony Day assembly 

¶ The Indigenous Homework Club thrived throughout the year with parents 
consistently attending a parent session at 2pm before the children arrived. The 
homework club is run by a collaborative team consisting of the school, individual 
volunteers, family support agencies including the Smith Family, a church group and 
Northside Community Services and the regional Aboriginal Officer. Through grant 
money a tutor was hired who has given the parents instruction on any relevant 
topics including children’s homework, home finances, etc. Three parents were 
motivated to embark upon, and complete, a Certificate 111 in Community Work at 
the CIT. They are proud and in awe of their own achievements.  

¶ Each week, after the parents had their own session of instruction, they helped their 
children with their homework. A healthy afternoon tea was provided by a church 
group and Northside Community Services provided a bus to transport the families to 
and from homework club. The homework club has been well attended and valued by 
the participants and the partners. This was a most successful venture and all 
partners have a high commitment to sustaining it for the future.  

 

2 Forrest students at Sorry Day rally 

A kindergarten focus group was facilitated using the Solutions Focus tools. Parents received 

immediate feedback letting them know what actions the school had taken to make 

improvements to address their concerns. For example, eating lunch time improved. The 

school received positive feedback from the parents and grandparents who attended.  

Professional learning has been provided for staff in embedding a Restorative Practices 

approach in classrooms. Staff and students are using common language and conferences 

are held more frequently. Teacher led professional learning was provided for all members of 
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the staff on Restorative Practices. Cards were made for each class to promote the 

restorative questions. An essential agreement was drafted. Students have been encouraged 

to use questions when solving problems on and off the playground and the SRC members 

facilitated mini conferences in the playground.  

With the support of the P&C a new playground was playground installed in July. The 

children have enjoyed using the equipment and the community have used the playground 

regularly on weekends.  

The school implemented ΨYƛŘǎ aŀǘǘŜǊέ a programme that ensures that the holistic 

wellbeing of all children is being looked after in primary schools. This year we have begun 

the program by establishing a ‘Kids Matter’ team comprised of staff members and parent 

representatives who attended professional development. An Action Plan was developed, 

and teachers embarked upon a journey of 16 hours PL to be completed over the next two 

years.  

Although the development of Kidsmatter has been low key this year, strong, respectful 

relationships with the parents involved are developing and the programme will go into 

action in 2015 beginning with professional learning for teachers in January. 

The success of our actions in this strategy in 2014 is evident by the following indicators of 

success: 

¶ 84% of parents agree the school provides their child with useful feedback about their  
progress, a rise from 78% in 2013. 

¶ 78% of parents agree the school works with them to support their child’s learning, 
1% point lower than 2013. 

In relation to our second strategy: to establish formalised practices that welcome 

community involvement and input regularly the following are examples of our approach in 

2014 and provide evidence of the number of opportunities for the community to be 

involved in school projects. 

¶ In the junior school parents have consistently listened to reading and have helped to 
facilitate the ‘take home reader’ programme.  

¶ The first Mother Tongue Club was held this year with a Mandarin speaking parent 
holding a language and cultural session to which 30 children from across the school 
attended out of interest. In year 2 a parent has sometimes come in to teach 
Indonesian language and culture which provides an authentic cultural insight for 
those children. Teachers feel that parents felt welcome, comfortable and wanted in 
the classrooms. Children enjoyed having parents involved in their learning.  

¶ In PYP parents are valued as a primary resource and at Forrest parents are invited to 
come into the classrooms and speak about their interests, culture, and expertise that 
relates to any UoI. The students enjoyed having their parents participate in their 
programmes.  

¶ Telopea Park School has been a generous and consistent support to Forrest Primary 
this year. One of the Telopea teachers has brought high school students to our 
athletics carnival to act as mascots, encouraging and supporting the Forrest 
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students. Telopea provided a teacher and their bus to transport our preschool 
children to the main school for orientation sessions over a number of days, an 
experience that was exciting and special for the preschool children. 

¶ The Deakin Preschool Parents Association (DPPA) liaised with the school, P&C and 
board and supported the preschool through fundraising and providing some 
resources in addition to school resourcing.   

¶ In the second half of the year, a school library committee worked with an 
architectural company to develop a plan for a resource centre that would provide 
blended learning in agile Learning Spaces. The project plan means that children 
would learn in a contemporary learning environment with various e-learning tools. It 
is intended that this space meets the diverse needs of students, teachers and the 
extended school community. The space will facilitate differentiated learning and 
teaching and meet a range of teaching and learning preferences. By making the 
space and its furnishings flexible, outside and inside, we can create a dynamic 
learning environment which is relevant, engaging, and challenging. It is our hope that 
this resource is created in the second half of 2015. 

¶ Two NAPLAN presentations were held for parents and a small number of people 
attended with high interest and appreciation. From that, a number of parents were 
supported to have the specific needs of their children met.  

This year we had planned an action related to Bring Your Own Device (BYOD) for year 6 

students however we decided to defer this until ETD has established its policy and 

programme for primary schools in the ACT although we have begun in 2014 by encouraging 

families with special needs to bring their own device.  

Teachers reported that they have positive feedback from parents about the good 

‘community feel’ of the school. The school was proud to provide a breakfast to thank 

parents and community members for their contribution of assistance to the school this year.  

As evidence of progress against the targets the following has been achieved: 

¶ 72% of respondents said that they felt satisfied that community partnerships are 
valued and maintained. In 2014 101 people responded to a satisfaction survey. 
Another survey, the School Climate Survey, designed by the National University and 
to which 16 parents responded, evidenced that 87.5% of parents reported excellent 
to adequate levels of school and family connections. This is still lower than the ACT 
average (96.4%) and the school will address this in 2015 and also take further steps 
to analyse and understand the cause of this result and work towards further 
improvement particularly in communicating the role of the school in community 
partnerships.  

¶ In 2014, 68% of parents said that they were satisfied that computer technology is an 
integral part of learning and teaching at Forrest. This meant the target of 74% was 
not achieved and was slightly below the 2013 result. The school seeks to improve 
communication about how it implements information technology.  

¶ More than 20% of the targeted group attended the focus groups. This meant the 
target of increasing the percentage of parents attending focus groups from 15% to 
20% was achieved. 
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Priority 4 

Align preschool with system and school initiatives in addressing the National Quality 

Standards and implementing the Early Years Learning Framework 

Target 

Achieve national rating of Meeting National Quality Standard in all seven quality areas. 

Directorate Strategic Plan domain covered with this priority 

Inspirational teaching and leadership 

Progress against outcomes and targets 

In this priority the school actioned one overarching strategy. i.e. develop processes that 
strengthen links between primary school and the preschool with a focus on communication.  
In 2014 a new preschool educator was appointed to Deakin Preschool. The new educator 
attended Forrest Primary School’s professional learning sessions in January and worked with 
the Early Childhood team and executive teacher to orientate to Forrest procedures. This 
included meeting times, aligning communication procedures with families, report writing 
and the day to day running of both education sites. Health and safety, first aid and 
evacuation procedures were also displayed for educators and parents on the preschool site. 
The Deakin Preschool Parent Association were also notified of these procedures. 

The school explored the possible amalgamation of Deakin Preschool Parents Association and 
the Forrest P&C. This plan included a possible model for the associations to work together 
and examples of other schools which had successfully amalgamated. This plan was 
distributed for the association and parent group for consultation.  Following detailed 
consultation and meetings in terms 2 and 3 at a special meeting on 12 November the 
preschool community seemed to vote against amalgamation. 

In respect of our indicators for this strategy when reviewed by the Children’s Policy and 
Regulation Unit the preschool received a rating of exceeding in respect to Staffing 
Arrangements and Leadership and Service Delivery. 

The leadership team, educators and the teaching and learning programme were 
acknowledged for ongoing commitment to quality education for children.  

Our progress against our targets for this priority is as follows: 

Forrest Primary School exceeded the target of achieving Exceeding National Quality 

Standard in all seven areas of the assessment and rating process. Deakin Preschool /Forrest 

Primary School achieved Exceeding National Quality Standard in all seven Quality Areas, 

which are detailed below. 

Preschool Unit- Quality Improvement 

The National Quality Framework which has been agreed by the Council of Australian 

Governments (COAG) has put in place a new National Quality Standard to ensure high 

quality and consistent early childhood education and care across Australia. The National 

Quality Standard assists the school in identifying preschool unit strengths, and areas that 
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require improvement.  The school has identified the following preschool unit strengths using 

the National Quality Standard.  Areas for improvement will be identified in the School’s 

Operating Plan. 

Education program and practice 

The preschool educators use the Early Years Learning Framework (EYLF) as the foundation 

for their curriculum planning and documentation and incorporate the EYLF outcomes, 

principles and practices into the whole school’s International Baccalaureate Primary Years 

Programme. Curriculum documentation for each group showed that educators regularly 

responded to children’s ideas, interests, needs and culture to enhance their learning and 

development. Children’s agency was consistently promoted to enhance opportunities for 

learning and development and to support each child to make meaningful choices and 

decisions about their play, learning and self direction. The service’s written program 

documentation was detailed and up to date and showed evidence of children’s interests, 

knowledge, development and needs being incorporated on a daily basis. Observations were 

purposeful and relevant and learning stories showed evidence of analysis of children’s 

learning and opportunities for extension. Intentional and spontaneous teaching 

opportunities were evident in the program plans and showed that educators focus on 

promoting flexibility, agency, interests and independence for all children. The educators’ 

consistent engagement with each child in each group was clearly evident. 

/ƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘ ŀƴŘ ǎŀŦŜǘȅ 

The service has comprehensive policies and procedures in place for promoting children's 

health, safety and well-being. Educators across the service were observed implementing 

these policies and procedures consistently and supporting children to take appropriate 

actions for their own health, safety and well-being through a range of learning and routine 

opportunities. Educators consistently promoted healthy eating, well-being and spontaneous 

teaching and learning opportunities were embedded in the programme to extend children’s 

thinking, awareness and knowledge about nutrition and healthy eating. A wide range of 

opportunities were provided consistently throughout the program to encourage children to 

participate in physical activities and challenges; to develop fine and gross motor physical 

skills and a positive attitude to physical activity and healthy lifestyles. The provider and 

service has extensive policies and procedures in place to manage risks, illnesses, incidents, 

injuries and emergencies and to ensure that all educators understand their professional and 

legal responsibilities to protect each child’s health, safety and wellbeing. 

Relationships with children 

The relationships and interactions that were evident between children and educators across 

the service were consistently warm, responsive and highly respectful. Children 

demonstrated their feelings of security and belonging in the ways that they interacted so 

easily and comfortably with the educators and with their peers. The interactions between 

educators and children in each group were highly positive. The educator’s demonstrated 

commitment to equitable relationships by including all children and giving them a strong 
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sense of agency and an opportunity to voice their ideas and interests and make real choices 

within the program. Educators consistently promoted each child’s rights to dignity, equity, 

support and autonomy and provided opportunities within the program for children to 

develop the social skills, thought processes, communication and understanding they 

needed, to interact positively with others and to manage their own behaviour and 

emotions. A culture of respect was embedded within the service program and interactions 

between educators and children and their families. 

Staffing arrangements 

Educator-to-child ratios and qualification requirements were met at all times. The 

qualifications and experience of the educators, the consistency of the preschool educator 

team and strong leadership contribute to a high quality learning and care environment for 

children and families. The educator team engaged consistently in collaborative work 

practices, demonstrating positive and effective professional relationships and showing a 

high level of respect for each other and for the children and families who attend the 

preschool. The atmosphere at the preschool is calm, positive and organised and contributes 

to effective learning environments for the children; to a welcoming and supportive 

environment for families and to a productive and professional workplace for the educators. 

Leadership and management 

The service has well established leadership and administrative arrangements in place to 

meet the priorities of the Education and Training Directorate, the school and the National 

Quality Framework. The experience and qualifications of the educator and leadership team 

and the ongoing commitment to professional learning, supports the effective operation of 

the service and contributes to a positive and professional approach to the provision of early 

childhood education. The provider and school have a strong commitment to continuous 

improvement and have a variety of measures in place to assess and support this. Educators 

and school leaders are actively involved in formal appraisals, self -assessment processes, 

and individual and team reflection to promote ongoing quality improvement throughout the 

whole school and particularly within the preschool unit. The provider’s administrative 

systems are well established, comprehensive and effective, leading to a strong focus on 

delivering quality education and care for children. Service procedures and practices are 

based on clearly documented ETD policies and are reviewed on a regular basis, with input 

from the school principal and educational leader, preschool educators and families. 

Physical environment 

The design and location of the preschool premises is highly suitable for its purpose. The 

service has ample space, equipment and facilities to promote children’s learning and 

development and provide a stimulating and secure learning and care environment. The 

preschool’s flexible use of indoor and outdoor environments provides children with 

opportunities to make meaningful choices about how and where they will play. The 

preschool provides an accessible and inclusive environment and adapts facilities, resources 

and experiences to effectively support children’s individual needs. Educators plan learning 
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experiences and environments based on observations of children’s interests and needs. 

Indoor and outdoor learning environments were given equal priority and focus and were 

flexible and interesting places that promoted sensory exploration, physical challenge and 

learning through inquiry, exploration and play. The variety of available resources catered for 

different learning styles and capabilities of children and encouraged creativity and 

investigation. Play environments were regularly adapted to include all children and 

accommodate different challenges and skill levels and independent or group play. 

Sustainability education is embedded in intentional and spontaneous play and learning 

opportunities. The service focuses on caring for the natural environment through daily 

discussion; through recycling activities; through looking after plants in the garden areas and 

vegetable patch; through caring for living things; through considering environmental 

impacts of our actions and through conservation of natural resources. Children 

demonstrated knowledge and understanding of basic principles of sustainability and 

included these in their everyday activities. 

Collaborative partnerships with families and communities 

Evidence and documentation was sighted showing that the service consistently welcomes all 

families and involves them in the program in many ways. The educators have developed 

partnerships with families to cater for children’s individual needs and abilities and to 

provide relevant support and current information to families. The service has established 

effective communication strategies and documents with families to build supportive 

relationships and share expectations, values and understanding about their child. The 

service takes an active role in supporting families in their parenting role by providing a 

variety of information to support families in parenting and family well-being. Written and 

verbal information is provided about resources and services that are available within the 

local and wider community. The preschool values parent’s expertise and aims to work in 

partnership with all families. This was evident in the number of families who had been 

involved in sharing their culture, celebrations, interest and expertise within the program. 

Educators were observed consistently sharing information with parents about each child’s 

day and encouraging parents to give feedback and contribute to the program. The preschool 

has established links and contacts with a number of health and support services to meet the 

needs of the children and families at the service. The service is inclusive of all children and 

arranges additional support when required. The service has established connections with a 

wide range of community services, organisations and community members to support 

children’s learning and wellbeing; to meet the needs of the children and families at the 

service; to provide access to community resources; and to develop cultural competencies. 

The service educators showed a strong focus on respecting and incorporating Aboriginal and 

Torres Strait Islander cultures within the preschool program. 
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Financial Summary 
The school has provided the Directorate with an end of year financial statement that was 

approved by the school board.  Further details concerning the statement can be obtained by 

contacting the school. 

The following summary covers use of funds for 

operating costs and does not include expenditure 

in areas such as permanent salaries, buildings and 

major maintenance. 

Professional learning 

The average expenditure at the school level per 

fulltime equivalent teacher on professional 

learning was $666 

Voluntary contributions 

This school received $11916   in voluntary 

contributions in 2014. These funds were used to 

support the general operations of the school.  The 

spending of voluntary contributions is in line with 

the approved budget for 2014. 

Reserves 

  

Name and 

purpose 

Amount Expected 

Completion  

Purchasing of any 

additional 

interactive white 

boards (IWB) 

required in 

classrooms and 

repairs to existing 

IWB’s and ICT 

equipment 

$20,000 Funds were 

not 

required in 

2014 

 

INCOME

Self management funds 359282

Voluntary contributions 11916

Contributions & donations 90812

Subject contributions 9280
External income (including 

community use) 23355

Proceeds from sale of assets 0

Bank Interest 7482

TOTAL INCOME 502127

EXPENDITURE

Utilities and general overheads 120465

Cleaning 105679

Security 2061

Maintenance 106323

Mandatory Maintenance

Administration 40975

Staffing 19612

Communication 23362

Assets 5097

Leases

General office expenditure 27367

Educational 84082

Subject consumables 0

TOTAL EXPENDITURE 535023

OPERATING RESULT -32896

Actual Accumulated Funds 102821

Outstanding commitments (minus) 4483

BALANCE 65442

Financial Summary

31-Dec-14




