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This report supports the work being done in the ACT Education and Training Directorate, as 
outlined in the Strategic Plan 2014-2017 “Educational capital: Leading the Nation”. It 
complies with reporting requirements detailed within the Education ACT 2004 and the 
National Education Agreement. 

 

 

Accessibility 
The ACT Government is committed to making its information services, events and venues 
accessible to as many people as possible. 

If you have difficulty reading a standard document and would like to receive this publication 
in an alternate format, such as large print and audio, please telephone (02) 6247 4580. 

If English is not your first language and you require the translating and interpreting service, 
please telephone 13 14 50. 

If you are deaf or hearing impaired and require the National Relay Service, please telephone 
13 36 77. 

© Australian Capital Territory, Canberra, 2014 

Material in this publication may be reproduced provided due acknowledgement is made. 

The school website is http://www.namadgi.act.edu.au. 

Inquiries about this publication should be directed to: 

Namadgi School 
O'Halloran Cct. 
Kambah ACT 2902 

General Inquiries: 

Telephone  (02) 6142 0900 
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About our school 
Namadgi School began its fourth year of operation in 2014 and has developed into a well-
respected school in modern facilities. Enrolments increased from 676 in 2013 to 701 in 
2014.  

In 2014, Namadgi School’s priority enrolment area included Kambah and parts of Greenway, 
ACT. Namadgi School also attracted students from across the ACT as well as international 
students into its established preschool to year 10 programs. 

Year groups consisted of either 2 or 3 classes with an average class size under 22 for the 
school. 

Namadgi School celebrated its first year 10 graduating classes in 2014 with over 95% of our 
Year 10 students transitioning to senior secondary colleges. 

The school curriculum added new rigour and a variety of offerings to cater for the full range 
of students in 2014.   

Formal graduations were held for Years 5, 8 and 10 to mark the transition of students 
through the stages of our school.  

In 2014 student achievements were celebrated and acknowledged through the school 
awards based around the school values of Respect, Learning, a Positive Attitude and Caring.  

Student Information 

Student enrolment 
In 2014 there was a total of 721 students enrolled at this school. 

Table: 2014 Student Enrolment Breakdown 

Group Number of Students 

Male 355 

Female 366 

Indigenous 66 

LBOTE 146 

Source: Planning and Performance, August 2014 

Student attendance 
The following table identifies the attendance rate of students by year level during 2014. 
Student attendance rate is the percentage of school days attended by students in each year 
level at the school.  Student attendance is measured over two school terms; that is from the 
first day of the school year for students in term one to the last day of term two. 
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Table: 2014 Semester 1 attendance rates  

Year Level Attendance Rate % 

K 90.4 

1 90.8 

2 92.0 

3 93.3 

4 91.1 

5 92.4 

6 91.7 

7 89.2 

8 88.3 

9 85.4 

10 81.8 

Source: Planning and Performance, July 2014 

Student attendance at Namadgi School is monitored on a daily basis. Teachers provide 
administrative staff with a daily slip of student absences when class rolls are taken. 
Administrative staff contact parents and carers either by phone or SMS to confirm 
authorised absences. Any students absent for more than three days without explanation are 
followed up by making phone calls to parents as well as letters sent home. Patterns of non-
attendance are also referred to the school executive for follow-up meetings with parents 
and carers to ensure regular attendance for all students is maintained as well as monitored. 
School attendance was administered with additional administration support in 2014 at a 
new secondary administration office.  

Staff Information 

Teacher qualifications 
All teachers meet the professional requirements for teaching in an ACT public school.  

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate 
qualification is shown below. 

Table: 2014 Qualification of Teaching Staff  

Qualifications Teaching staff (%) 

Certificate/Diploma/Degree  100 

Postgraduate 50 

Source: School Data, February 2014   
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Workforce Composition 
In 2014 the workforce composition of the school is highlighted in the following table. The 
data is taken from the school’s verified August pay report. For reporting purposes It includes 
all school staff including preschools if applicable, staff absent for a period of less than four 
consecutive weeks, staff replacing staff absent for more than four consecutive weeks. It 
does not include all casuals and staff who were not paid in this period and staff absent for a 
period of four consecutive weeks or longer nor unfilled vacancies. 

Table: 2014 Workforce Composition Numbers 

Role Total 

Administrative Service Officers 30 

General Service Officers & Equivalent 2 

School Leader A 2 

School Leader B 2 

School Leader C 7 

Teachers 51 

TOTAL 94 

Source: Workforce Management, August census 2014 

Note: This table includes pre-school staffing  

There is one indigenous staff member at this school. 

Volunteers 
Volunteers at Namadgi School have helped in classes with literacy and numeracy, home 
Readers, clubs, excursions, sports carnivals; Breakfast Club, student banking at our 
community performing arts, in the Resource Centre and preschool libraries and our annual 
arts event, Namadgical. The total estimated number of hours worked by volunteers at 
Namadgi School in 2014 is 1150. 

School Review and Development 
In 2014, the ACT Education and Training Directorates Strategic Plan 2014-2017 provided the 
framework and strategic direction for the school’s plan.  This is supported by the School 
Improvement in ACT Public Schools Directions 2010-2014 and the School Improvement 
Framework which are the overarching documents providing support to achieve high 
standards in student learning, innovation and best practice in ACT public schools.   

All ACT public schools participate in a four year cycle of school review and development. 
Schools take part in a continuous cycle of review comprising annual self assessments against 
their school plans. In the fourth year schools undergo an external validation process. This 
process provides an independent and unbiased assessment of the school’s progress towards 
achieving system and school priorities.  
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Namadgi School will be validated in 2017.  A copy of their most recent validation report can 
be found on the school website.   

School Satisfaction 
Schools continually use a range of data collection tools to gain an understanding of the 
satisfaction levels of their parents and carers, staff and students.  In August/September 
2014 the school undertook a survey to gain an understanding of school satisfaction at that 
time.  Staff, parents and students from year 5 and above were invited to take the survey. 

Overall Satisfaction  
In 2014, 85 parents, 72 staff and 207 students responded to the survey. Where less than five 
responses were received the results were not reported due to concerns about participant 
privacy. 

In 2014, 72% of parents and carers, 79% of staff, and 67% of students at this school 
indicated they were satisfied with the education provided by the school. 

As well in 2014, 14 national parent survey items and 12 national student survey items were 
included in the surveys. These items were approved by the Standing Council on School 
Education and Early Childhood (SCSEEC) for use from 2014. The following tables show the 
percentage of parents and carers and students who agreed with each of the national items 
at this school.  

Table: Proportion of parents and carers in agreement with each national opinion item 

Item (%) 

Teachers at this school expect my child to do his or her best. 80 

Teachers at this school provide my child with useful feedback about his or her 
school work. 

76 

Teachers at this school treat students fairly. 73 

This school is well maintained. 89 

My child feels safe at this school. 81 

I can talk to my child’s teachers about my concerns. 83 

Student behaviour is well managed at this school. 54 

My child likes being at this school. 80 

This school looks for ways to improve. 67 

This school takes parents’ opinions seriously. 62 

Teachers at this school motivate my child to learn. 76 

My child is making good progress at this school. 74 

My child's learning needs are being met at this school. 71 

This school works with me to support my child's learning. 71 

Source:  2014 School Satisfaction Surveys, September 2014 
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Table: Proportion of students in agreement with each national opinion item 

Item (%) 

My teachers expect me to do my best. 85 

My teachers provide me with useful feedback about my school work. 70 

Teachers at my school treat students fairly. 60 

My school is well maintained. 42 

I feel safe at my school. 51 

I can talk to my teachers about my concerns. 51 

Student behaviour is well managed at my school. 28 

I like being at my school. 56 

My school looks for ways to improve. 67 

My school takes students’ opinions seriously. 49 

My teachers motivate me to learn. 68 

My school gives me opportunities to do interesting things. 69 

Source:  2014 School Satisfaction Surveys, September 2014 

This information can be considered alongside information available on the My School website 
(http://www.myschool.edu.au). 

These results as well as the continual review of school performance contributed to the 
evaluation of our school plan and the development of annual operating plans.  The school 
plan is available on the school website. 

Professional Learning 
The school priority to improve literacy and numeracy outcomes for all students was 
supported by Professional Learning (PL) for staff to continue to build consistent literacy 
practices across the school. 

The Literacy and Numeracy Field Officer delivered targeted PL to staff on literacy and 
numeracy topics. The following PL delivered at Namadgi School was accredited to the 
Teacher Quality Institute standards. It included: 

Mental Computation, Count Me In Too, Kidsmatters, Formative Assessment and 
Professional Learning Communities, MiniLit, Teaching to the Instructional Needs of Children 
with Reading Weakness- Theory and Practice, Dyslexia and Significant Reading Difficulties, 
and Trauma Training. Professional Learning Workshop 

 

http://www.myschool.edu.au/
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Learning and Assessment 

Performance in literacy and numeracy. 

Early Years Assessment 
Students in kindergarten undertake an on-entry assessment of their early reading and 
numeracy skills using the Performance Indicators in Primary Schools (PIPS) program. Student 
results are reported against five performance bands at the end of semester one and two.  

The following table shows the comparison of the school against the ACT on raw scores in 
reading and mathematics.  

Table: Namadgi School PIPS 2014 mean raw scores 

Test Domain School 
Start 

School 
End 

ACT 
Start 

ACT 
End 

Reading 47 120 51 124 

Mathematics 36 53 39 54 

Source: Planning and Performance December 2014 

The PIPS Namadgi School reading results for 2014 showed a very similar growth of 74 points 
to the ACT mean raw score growth of 73 points. 

In Mathematics, a higher growth was attained with Namadgi School students growth being 
17 while the ACT mean raw score growth was 15. 

A detailed analysis of our school’s academic achievement are incorporated into the 

information related to reporting against our progress against our priorities. This is found 

later in the report. 

NAPLAN Assessment 

Students in years 3, 5, 7 and 9 in all ACT schools participated in the National Assessment 
Program-Literacy and Numeracy (NAPLAN). This program assesses skills in reading, writing, 
spelling and grammar and punctuation and numeracy. 

In 2014, 1.60 % of year 3 students,  0.00 % of year 5 students,  6.10 % of year 7 students and  
0.00 % of year 9 students were exempt from testing based on nationally agreed criteria. 

Results are not reported when there are fewer than five students with NAPLAN results. This 
rule is applied to protect the privacy of students in small schools.  

The following table shows the 2014 mean scores achieved by our students compared to the 
ACT.  
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Table: Namadgi School 2014 NAPLAN Mean Scores 

Test Domain Year 3 
School 

Year 3 
ACT 

Year 5 
School 

Year 5 
ACT 

Year 7 
School 

Year 7 
ACT 

Year 9 
School 

Year 9 
ACT 

Reading 382 440 472 523 520 569 573 600 

Writing 344 405 413 474 478 524 505 559 

Spelling 354 413 460 502 520 554 550 591 

Grammar & Punctuation 351 441 466 520 509 566 553 591 

Numeracy 358 415 444 499 511 559 561 598 

Source: Performance and Planning December 2014 

This table shows that our results are below that of the ACT in all year levels and domains. A 

detailed explanation of our NAPLN result are included when we report against our priorities.  

Performance in other areas of the curriculum 

In 2014 students at Namadgi School participated in a wide range of learning experiences 
across the curriculum and having the school’s first year 10 students provided an opportunity 
for growth in offerings in the secondary school. The music, performing arts and band 
programs are an area of strength for the school and is manifested through their 
involvement with the Australian National University (ANU) Music Education Program and 
participation in Limelight, the showcase of performing arts in ACT government schools. The 
years 3-5 choir performed in Limelight, students had artwork entered in the Limelight art 
exhibition and the Year 3 choir performed in the ‘Count Us In’ national schools initiative 
held at Parliament House. 

Students were again involved with the Quantum Leap dance program in 2014 along with 
other selected high schools in Canberra. Parents, staff and students worked together in the 
annual performing arts event Namadgical. The school’s three bands played impressively 
together as a combine group at Namadgical and performed in the National Eisteddfod and 
Bandfest competitions. Students also performed wonderfully in DanceFest as part of 
Ausdance ACT. 

Namadgi School once again organised the Tuggeranong region Writer’s Workshop with 
three well-known local authors working with secondary students from Tuggeranong High 
Schools for the day. 

The National Debating Competition was hosted by Namadgi School and students in year 9 
and 10 participated in inter-parliamentary debating twice during the year at the Legislative 
Assembly. Primary and secondary chess teams were sent to the local ACT chess 
competitions.  
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Students and teachers from Namadgi school and Wanniassa High spent two weeks in Japan 
on our first overseas excursion and later in the year, students were billeted from Nara High.  

Groups of upper primary students learnt to sail in the Buoyed Up sailing program run on 
Lake Burley Griffin. 

Secondary girls spent a day learning robotics technology as part of Robogirls and senior 
students also participated in Questacon’s Smart Skills program. 

The popular Science Night for Early Childhood classes was another popular evening for 
parents and children. 

In health and physical education (PE) our students also enjoyed success in a wide range of 
sporting activities with individual ACT representation in cross country and athletics. Outdoor 
education activities included trips to Wee Jasper and Broulee and an overnight stay at the 
Mogo Zoo. In 2014 we had our first Year 4 – 10 swimming carnival and swimming house 
competition. 

Year 6 participated in a three day camp at Borambola. Years 3,4 and 5 had a day excursion 
to the Mogo Goldfields and the Mogo Zoo as part of their curriculum units. 

Year 10 were involved in careers education along with college preparation sessions. Year 10 
also spent a week doing Australian Business Week running a simulated company and 
competing in teams. 

An increased number of students also participated in the ICAS competitions (International 
Competitions and Assessments for Schools) in 2014 with students gaining awards in a 
number of the key learning areas including history, geography, science, spelling, writing, 
English and digital technologies. 

Progress against School Priorities in 2014 

Priority 1 
To improve literacy and numeracy outcomes for all students 

Targets 
By the end of 2014  

• Increase the percentage of students achieving ACT Education and Training Directorate 
Reading Benchmarks to: 
75% in kindergarten and year 1, 70% in year 2, 80% in year 3-6.  

• Increase the percentage of students achieving expected or better growth in PIPS results 
in reading (from 61% to 75%) and numeracy (from 75% to 80%) 

 



 10 Annual School Board Report 2014 

• Achieve student growth in NAPLAN results in literacy and numeracy for years 5, 7 and 9 
to the Tuggeranong mean network growth. 

Directorate Priority areas covered with this priority 
Quality Learning, Inspirational teaching and leadership, High expectations, High 
performance 

Progress  
The school is in its first year of implementing its strategies identified in its school’s strategic 
plan with the aim of improving literacy and numeracy outcomes for all students. One of 
these strategies is to deliver a shared vision of beliefs and understandings in the teaching 
of literacy and numeracy. As part of this a Primary Literacy strategy has been written. We 
have continued to use the Namadgi English curriculum from kindergarten to year 5 with 
additions and modifications. This has been reflected and embedded in the planning 
documents (UbDs), especially for spelling, individual learning plans (ILPs) and personal 
learning plans (PLPs). The strategy is currently being re-written for 2015 to reflect further 
changes, ensuring that it appropriately reflects the Daily 5, CAFÉ framework and evidence 
based strategies at a whole school level. Further to this, displays developed from the 
“Putting the Faces on the Data” professional learning have been distributed and displayed 
around the school to clearly communicate the beliefs of the school in using data to improve 
literacy and numeracy outcomes.  

Implementing consistent practices in planning and assessment of/for learning has been 
another major focus to support students. This has involved streamlining assessment 
schedules and due dates to ensure consistency and accuracy. This data will be used in the 
new transition cover sheets ready for 2015 for each student, despite some issues around 
the timeliness of data in a small number of instances, which obviously has affected keeping 
the data wall up-to-date. Progressive Assessment Testing in reading was trialed at the 
beginning of the year by the high school, and at the end of the year by the whole school. It 
was found that teachers needed more support to understand and manage this assessment, 
and so extra time was provided to staff for professional learning in this area.  

The staff in the newly formed professional learning communities have done a lot of work in 
formative assessment practices through their study of the work by Dylan Wiliam. Evidence 
of changed practice in the use of formative and summative assessment was expected during 
the staff pathways meetings, with 95% of staff able to demonstrate this. 

The delivery of the intensive reading intervention plan and strategies in the early years 
involved implementing the Namadgi Writes and Namadgi Reads programs. These programs 
were not restricted to the early years due to the benefits that all students could draw from 
these programs. Namadgi Writes was implemented from kindergarten to year 5, and the 
Namadgi Reads program from kindergarten to year 10. Most teachers value these 
programs. The primary teachers were surveyed in relation to these programs and they 
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indicated that all students participated in these programs to some level. Eighty-seven 
percent of students ‘always’ participated in the Namadgi Reads program and a further 13% 
‘sometimes’ participated. Fifty-three percent of students ‘always’ participated in the 
Namadgi Writes program and 47% of students ‘sometimes’ participated. Student writing 
samples from the Namadgi Writes time block demonstrate improvement in students’ 
writing skills, particularly in the length of the children’s responses. 

The school also actioned the strategy to build effective pedagogical practices in literacy, 
numeracy and science. Seven staff completed the Inclusion Online – Dyslexia and Significant 
Reading Difficulties course.  Attendees found this course extremely beneficial so the school 
intends to support more primary staff to complete the course in 2015.  

The main focus of professional learning communities, as mentioned earlier, was on 
formative assessment, however targeted staff members also undertook professional 
learning in Middle Years Mental Computation in addition to this. Evidence of the use of 
Middle Years Mental Computation in years 5-8 was shown in teacher planning.  

Attendance records of professional learning events indicated that 100% of staff participated 
during the year and successfully completed the requirements of the Teacher Quality 
Institute. Seventy-two percent of staff indicated that there were processes in place to 
support their practice. This was less than the previous year, however, other factors such as 
the update to the literacy and numeracy strategies have involved change and this may be a 
factor in this item.  

The achievements of the school in relation to the targets to which the school was aspiring 
are discussed below.  

1. By the end of 2014, the school hoped to see an increase in the percentage of 
students achieving the ACT Education and Training Directorate (the Directorate) Reading 
benchmarks. 

Table: 2014 Namadgi School percentage of students reaching reading benchmarks at the 
end of the year 

Year group ACT recommended 
benchmark 

Target in 2014 Actual in 2014 

Kindergarten 5-8 75% 74% 
Year 1 14-16 75% 68% 
Year 2 20-22 70% 67% 
Year 3 24-26 Year 3-6: 80% 50% 
Source: School Data; ACT Education and Training Directorate Reaching Benchmark Guidelines 

The benchmarks were recorded differently to previous years, making comparisons difficult. 
The targets had been based on the previous year’s results. However, the current results 
were all within seven percentage points of the previous year for kindergarten to year 2. The 
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Directorate does not have a set benchmark recommendation above year 3, so the results for 
year 4 and 5 have not been included. The outcome of fifty percent indicates, however, that 
further work needs to be done to support students in their reading. In future years, this will 
be how reading results will be recorded and so comparisons will be able to be made in the 
future. 

2. In relation to the Performance Indicators in Primary Schools (PIPS) testing, the school 
was aiming to increase the percentage of students achieving expected or better growth in 
PIPS results from 61% in reading and 75% in numeracy in 2013, to 75% in reading and 80% in 
numeracy for 2014. The figures below show this was achieved in reading with 76% of 
students achieving expected or better results. Of particular note, 29% of students tested 
achieved better than expected growth.  

Figure: Percentage of students achieving expected growth in PIPS Reading 

 

Source: CEM Centre, September 2014 

For numeracy however, 69% achieved expected or better growth, falling short of the target. 
On a more positive note through, 28% of students tested achieved better than expected 
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Figure: Percentage of students achieving expected growth in PIPS Maths 

 

Source: CEM Centre, September 2014 

3. NAPLAN results showed that the scaled score growth of students in the school was 
greater than the scaled score growth of students within the school network in most 
instances. Of particular significance, year 7 students achieved a greater scaled score growth 
in all test domains in 2014 with between 7.3 and 25 scaled score points difference to the 
network. All year levels tested achieved a greater scaled score growth than the network in 
reading, writing and grammar and punctuation. Further to this, the school achieved a higher 
scaled score growth in most domains in most years compared to 2013. 

Table: Scaled score growth difference of students at Namadgi in comparison to students 
across the Tuggeranong Network. 

Year Level Domain 2014 difference to 
network 

2013 difference to 
network 

5 Reading 6.5 15.7 
5 Writing 22.1 -38.8 
5 Spelling -1.3 -8.3 
5 Grammar and Punctuation 9.2 0.4 
5 Numeracy -6.4 -22.3 
7 Reading 7.3 -6.5 
7 Writing 25 -28.1 
7 Spelling 8.3 -11.5 
7 Grammar and Punctuation 16.2 0.1 
7 Numeracy 23.8 -2.5 
9 Reading 3 -26.1 
9 Writing 13.9 14.4 

2011 2012 2013 2014 

Less than expected growth 11% 31% 25% 31% 

Expected growth 54% 39% 58% 41% 

Better than expected growth 36% 30% 17% 28% 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

90% 

100% 

Pe
rc

en
ta

ge
 

Namadgi School - Growth in Maths 

 



 14 Annual School Board Report 2014 

9 Spelling -1.9 0.7 
9 Grammar and Punctuation 3 3.8 
9 Numeracy -5.1 -13.7 
Score: Derived from SMART data, January 2015 

Priority 2 
To develop a whole school collaborative culture of professional learning communities (PLCs) 
and build teacher capacity through a coaching and mentoring framework 

Targets 
By the end of 2014  

• By the end of 2014 100% of staff will use the Teacher Quality Institute (TQI) proformas 
as evidence of reflection on professional learning  

• Increase the staff satisfaction survey results in relation to “I get constructive feedback 
about my practice” from 76%(agree/strongly agree) in 2013 to 80% (agree/strongly 
agree) in 2014  

• 80% of staff indicating (in school generated survey) they have evidence of improved 
student outcomes as a result of a strategy they have implemented in their classroom 
from the current year professional learning 

• 80% of staff receiving coaching feedback. 

Directorate Priority areas covered with this priority 
Quality Learning, Inspirational teaching and leadership, High expectations, High 
performance 

Progress  
This Priority was chosen to embed a culture of learning within our staff and focus every 
teacher on peer assisted research to further improve their classroom practice. One strategy 
was to build networked school learning communities. To begin with, staff were set tasks so 
that all groups learnt step by step how to function effectively as a group. The materials used 
were from Dylan William ‘Embedding Formative Assessment’ so that teachers examined 
their practice in giving students feedback and thereby increasing learning.  All teaching staff 
met each fortnight and were involved in group discussion and answering set questions. This 
work included an element of peer observation.  

In the second semester, teachers were involved in ‘action research’ projects which were 
presented to staff late in term 4. The culture of collaboration was evident in this work as all 
staff succeeded in presenting their project with the standard produced seen as high noting 
that this was the first project of this nature staff had undertaken. 

Another strategy was to develop a sustainable workforce plan to attract, retain and 
develop teachers. As a new school, we needed to develop a staff induction plan and 
checklist relating to the Directorate and our school. Mentors were also appointed for all 
new staff so that they were guided into the teaching and professional responsibilities of our 
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school. We are aware of the demands on new teachers so a professional learning 
committee was formed with new teachers as participants. This allowed the new staff to 
seek support from each other while working together in a project. All new educators 
commented that they achieved higher standards due to this collaborative project.  

The final strategy to achieve this priority was to align teaching standards, professional 
pathways goals, TQI reflections and annual professional discussions. At Annual 
Professional Discussion meetings , a completed AITSL self-evaluation tool was presented by 
staff to commence each discussion. The professional Pathways goals were aligned to the 
Professional Learning Communities so that the focus of this initiative in staff development 
was across the school.  

To enhance the development of cohesive teams, goals were also set for each individual 
team in the school. Due to the investment in time and the engagement of staff in the PLC 
projects, we did not venture into deeper professional learning into the AITSL teacher 
standards. The TQI online portal gave teachers a place for reflections professional learning. 
Following registration requirements, for the first time, teachers reflected on 20 hours of 
professional learning using the online portal. 

The achievements of the school in relation to the targets to which the school was aspiring 
are discussed below.  

1. By the end of 2014 it was expected that 100% of staff would use the Teacher Quality 
Institute (TQI) proformas as evidence of reflection on professional learning. This was 
the initial year of this requirement and 100% of staff used the online portal to submit 
their reflections.  

2. A target was set to increase the staff satisfaction survey results in relation to “I get 
constructive feedback about my practice” from 76%(agree/strongly agree) in 2013 to 
80% (agree/strongly agree) in 2014. The result from the 2014 school satisfaction 
survey showed a significant decline from 76% in 2013 to 54% in 2014. This will be a 
focus of our work with staff in 2015 through a new set of actions and strategies in 
the Annual Operating plan. 

3. Another target was that 80% of staff would indicate (in school generated survey) 
they have evidence of improved student outcomes as a result of a strategy they have 
implemented in their classroom from the current year professional learning. The 
data for improved outcomes was presented in Term 4 as part of their research 
sharing. 100% of teaching staff presented evidence via PLC groups though the 
outcomes ranged from some improvement to significant improvement. 

4. The target set that 80% of staff receive coaching feedback was not achieved. A list 
was made available to staff toward the end of the year so staff are able to use the 
services of a trained coach at school. This will become embedded in 2015 so there is 
a supportive culture of professional growth through coaching. 
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Priority 3 
Improve student connectedness and the safety and wellbeing of the school community 

Targets 
By the end of 2014 

• Decline in number of suspensions from 2013 by 10% 

• Increase student attendance rates to 93% for Aboriginal and Torres Strait islander 
students  

• Increase responses of agree/strongly agree to school system survey questions in relation 
to “the school having high expectations in all that is does” (from 55% to 70%) and that 
“students feel safe at school”(from 48% to 70%). 

Directorate Priority areas covered with this priority 
Quality Learning, Inspirational teaching and leadership, High expectations, High 
performance 

Progress  
It was widely acknowledged by our school community that student safety should be a 
priority in everything we do at Namadgi School. An important part of our improvement in 
2014 was to see that we develop a culture of maximizing student voice in their learning in 
class, team, and whole school level. A Kids Council was developed which held regular 
meetings under the guidance of an executive teacher. The areas of interest developed by 
students included fundraising and pet food for the Royal Society for the Prevention of 
Cruelty to Animals.  A group of secondary students were actively involved in the Student 
Leadership Council and fostered a partnership with Ashcroft High in Sydney. Reciprocal trips 
were undertaken to visit and learn from each schools’ leadership experiences.  

Personalized learning experiences help engage students in school and extend students in 
areas of interest. Eight of our staff completed Quality Learning professional learning as part 
of 110 teachers from the ACT and the region hosted by Namadgi School.  

An initiative to increase student voice and leadership included playground mentoring. 
Introducing student articles in the newsletter will be viewed as part of a suite of new 
initiatives through 2015. 

The need to implement and further embed social and emotional learning programs in the 
school reflects the values that we have for student safety and the current complex 
emotional demands on children. A scope and sequence was developed for the school in this 
area of need in 2014. The sequence incorporated the Peer Support Program, Bounceback, 
Beyond Blue’s SenseAbility, Peer Mediation and student Pathways.  

A social and emotional learning lesson was scheduled early in the week for Primary.  A 
‘helping hands’ suite was developed and staffed 3 days a week. To encourage and recognize 
positive play, a playground card system was introduced. The sustainability of this program 
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was difficult and it is suggested that a class teacher coordinate the program in 2015. 
Students in secondary school were part of three surveys related to wellbeing. The data 
returned demonstrates that our students are within 2% of the ACT average for nearly all 
measures of student wellbeing. The exception was for ‘peer relationships’ in Year 9 and to 
improve this we introduced Peer Mediation to the Year 9 social and emotional learning 
program.  

The achievements of the school in relation to the targets to which the school was aspiring 
are discussed below: 

1. The target of seeking a decline in the number of suspensions from 2013 by 10% was 
not achieved with no significant reduction from 2013 of 122 to 119 student 
suspensions in 2014. The number of different students suspended increased from 44 
students in 2013 to 58 students in 2014. While we strive for interventions in student 
behaviour to have an immediate impact, there are many factors that we saw over 
this time including students with regular suspensions leaving the school, and 
students enrolling from other schools and having trouble adjusting to our school. 
Behaviour continued to be a challenge with the statistics pointing to the majority of 
students suspended only having one or two suspensions per year, yet a minority of 
other high need students have multiple suspensions per year. Monitoring of 
suspensions and further data will be needed to target areas in the school where 
negative behavior is occurring and the effectiveness of interventions. 

2. A target of increased student attendance rates to 93% for Aboriginal and Torres 
Strait islander students was sought for 2014. The rate of attendance achieved for 
some families mirrored the rest of the Namadgi School data, however individual 
families with poor attendance will be supported with a new Aboriginal and Torres 
Strait Islander specialist in 2015 to support students and families individual needs. 

3. We set a target to Increase responses of agree/strongly agree to school system 
survey questions in relation to “the school having high expectations in all that is 
does” (from 55% to 70%) and that “students feel safe at school”(from 48% to 70%). 
Students returned survey results with a slight increase in positive responses to the 
school having high expectations to 58% from 55% the previous year. Unfortunately 
student safety was not seen as increasing greatly from their perspective though the 
result of 51% of student respondents saying they felt safe at school was a slight 
increase from the previous year.  

Priority 4 
To build a stronger parent learning community and positive parent partnerships. 

Targets 
By the end of 2014  

• Increase the percentage from parent satisfaction data relating to community 
partnerships and communication from 54% to 70% 
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• Achieve at least 80% of selected group of parents attending at key school events. 

Directorate Priority areas covered with this priority 
Quality Learning, Inspirational teaching and leadership, High expectations, High 
performance, Connecting with Families and the Community 

Progress  
There has been a satisfying growing relationship between the school as an institution and 
the community of parents and carers of students at Namadgi School. It is widely 
acknowledged that positive educational outcomes result from having the ability to 
implement strategies to strengthen parent engagement in education. Part of this strategy 
was to increase communication to parents in the secondary school relating to careers and 
work experience. Having our first Year 10 students engaged us in preparing our most senior 
students in post-schooling work choices. Parent learning forums were delivered for Early 
Childhood with very strong attendance from parents. Two specialist literacy teachers held 
three learning forums with parents in the mornings to share reading strategies. Teachers 
from the literacy team also held one-on-one sessions with parents to help student’s 
individual needs.   

We sought parent views about the content of newsletters and changed to fortnightly class 
news that alternated between primary and secondary. It was also seen that there was a 
need for a more diverse range of information to assist parent with raising and educating 
children so each week the non-news section was devoted to articles relating to 
social/emotional wellbeing and educational articles.  Our P&C made a request from the 
parent body to have less ‘teacher talk’ at Information Nights and provide more helpful hints 
to help parents be partners in their child’s education. There was also a request to have more 
access to a child’s teacher.  As a result, primary information evenings became learning 
Journeys driven by students explaining classroom routines to parents, and freeing teachers 
to meet and speak to parents individually.  Longer times also allowed parents to visit each 
classroom at different times and not miss anything.  

Schools need to constantly revise and seek to improve clarity, consistency, and timeliness 
of communication with families. One of the most common issues raised with the Co-
Principals in the first 3 years of the school was about communication. In 2014 we both 
noticed that in second semester not one parent commented negatively about 
communication in the school. An emphasis on having all excursions and events on the 
school calendar in a timely manner was seen as strengthening communication as was the 
use of emails from class teachers to parents. While not all staff use an email list to parents, 
we found this to be a very well-liked form of communication in the primary school. Items of 
interest on literacy and numeracy were included in a number of newsletters as well as ‘word 
of the week’. This focus on bringing parents closer to class learning has broadened the 
communication to families.  

 



 19 Annual School Board Report 2014 

In enhancing our work with parents, we aimed to develop a shared vision of parent 
communications, participation and partnerships. While our communications strategy did 
not change in a formal sense the items above that related to opportunities that were 
provided for increased parental engagement were seen as significant developments. We still 
have the common challenge in modern times of having parent volunteers come to the 
school to help children read. In 2014 our newsletters included information to parents to 
support reading over the holidays. 

The achievements of the school in relation to the targets to which the school was aspiring 
are discussed below: 

1. In seeking to Increase the percentage from parent satisfaction data relating to 
community partnerships and communication from 54% to 70%, we can report a 
significant improvement in this area. In 2014, 72% of parent respondents agreed or 
strongly agreed that community partnerships are valued and maintained. 

2. We sought to achieve at least 80% of selected group of parents attending at key 
school events. While data was not collected specifically, whole school events such as 
Namadgical were very well attended, and extra seats needed to be organized for our 
Year 5 and 10 graduations. The parent learning forums in Early Childhood garnered 
larger numbers than expected and the P&C movie night was an outstanding success.  

Preschool Unit- Quality Improvement 

The National Quality Framework which has been agreed by the Council of Australian 
Governments (COAG) has put in place a new National Quality Standard to ensure high 
quality and consistent early childhood education and care across Australia. The National 
Quality Standard assists the school in identifying preschool unit strengths, and areas that 
require improvement.  The school has identified the following preschool unit strengths using 
the National Quality Standard.  Areas for improvement will be identified in the School’s 
Operating Plan. 

Education program and practice 

• The Early Years Learning Framework is used to scaffold planning. Staff attended a 
number of professional learning in relationship to this curriculum framework. 

• Programming is directly linked to the children’s ideas and play. 
• Children’s learning is scaffolded with intentional teaching episodes planned and 

delivered. 
• Regular opportunities for families to contribute to programming through informal 

conversations, programs on display and learning journeys and stay and play. 
• The majority of families have contributed to genuine goals through beginning of year 

interviews. 
• Preschool philosophy developed with input from families and educators. 
• Aboriginal and Torres Strait Islander perspectives are embedded in practice and 

programs, including visits by an indigenous story teller – Larry Brandy. 
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• Educator programs are annotated to show evidence of critical reflection. 
• Incursions and events to support Inclusion and engagement through the 

Obstacleathon, and a Family Picnic.  

Children’s health and safety 

• O’Halloran and Boddington Campus formed a partnership with ACT Health Kids at 
Play (Active Play) and conducted a study on Essential Motor Skills and implemented 
gross motor activities in the daily program. 

• Educators trained in First Aid, Anaphylaxis and Asthma at both our O’Halloran and 
Boddington sites. 

• Vegetable gardens promote Slow Food. 
• Modelling and promoting healthy eating. 
• Accurate completion of risk assessments for preschool events. 

Relationships with children 

• Social skills explicitly taught and celebrated. 
• Documentation shows planned and spontaneous activities. 
• Time spent with children debriefing incidents and supporting children to construct 

multiple solutions. 
• Children are encouraged to develop independence – process is in place to allow for 

self-help skills to be developed. 
• Transition programs developed to support students in moving towards Kindergarten. 

Staffing arrangements 

• Strong sense of communication, support, respect and collaboration between 
preschool educators – sharing of resources and experiences and professional 
discussion. 

• Social relationships contribute to productive professional relationships. 
• Planning and reflection time allocated for teacher/LSA ensures active and reflective 

planning. 
• Relief staff handbook produced. 
• Interagency support, cross-sector support, network opportunities in terms of sharing 

afternoons. 
• Educators undertake quality and relevant professional learning. 
• Professional Pathways and performance review processes followed. 

Leadership and management 

• Professional learning community – through sharing practice and knowledge through 
team and staff meetings. 

• Leadership undertake reflection practices and include staff input in decision-making 
processes. 

• Leadership is shared amongst preschool staff. 
• Importance of continuity of educators recognised and planning and staffing reflect 

this. 
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• All staff involved in development of Quality Improvement Plans. 
• Philosophy developed with input from all stakeholders. 
• Comprehensive relief folder and routines displayed to assist in inducting new staff. 
• Policies and paperwork readily available for staff in staff room and on website. 
• Policies developed through consultation Active Play and limiting small screen time.  

Physical environment 

• Promotion of sustainable practices: light timers, worm farm, vegetable garden, 
recycling, sorting of lunch scraps/packaging. Visit by ACT Waste to both campuses. 

• Classroom furniture used to create nooks and quiet areas. 
• Focussed on creating outdoor spaces rich with natural materials – vegetables beds, 

sensory garden, addition of rocks and planter beds.  
• Musical bed challenges children, allows for exploration, risk taking. 
• Children use a range of resources during play experiences, which allow children to 

explore, solve problems, create and construct. 

Collaborative partnerships with families and communities 

• Boddington Campus PPA very active and successful – both in terms of fundraising 
and social events for families. 

• Orientation to Preschool 2014 – enrolment schedule developed; information night, 
information folder, family orientation visits, individual family interviews. 

• Orientation for preschool 2015 commenced with information night, information 
packs, and orientation morning and interview bookings. 

• Transition to kindergarten program – Early Childhood assemblies, Science night, 
visits to library, canteen, gym, Village Performing Arts Centre, Kindergarten class 
visits, Kindergarten Info Evening. 

• Term Overviews provide opportunities for families to give feedback about planned 
experiences. 

• Strong partnership with Early Intervention Unit. 
• Received ACT Preschool Matters grant to improve opportunities for family 

engagement – family picnic, establishment of Early Childhood Craft Community. 
• Develop family /community network through events such as the Family Bush Dance, 

Mothers’ and Fathers’ Day, Stay and Play and community BBQs. 
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Financial Summary 
The school has provided the Directorate with an end of year financial statement that was 
approved by the school board.  Further details concerning the statement can be obtained by 
contacting the school. 

The following summary covers use of funds for 
operating costs and does not include expenditure in 
areas such as permanent salaries, buildings and major 
maintenance 

Professional learning 
The average expenditure at the school level per 
fulltime equivalent teacher on professional learning 
was $725.00 

Voluntary contributions 

This school received $7,617.00 in voluntary 
contributions in 2014. These funds were used to 
support the general operations of the school.  The 
spending of voluntary contributions is in line with the 
approved budget for 2014. 

Reserves 

  

Name and 
purpose 

Amount Expected 
Completion  

Staffing $50,384.22 March 2015 

 

INCOME

Self management funds 1040922
Voluntary contributions 7617
Contributions & donations 993.5
Subject contributions 9950
External income (including 
community use) 51976.99
Proceeds from sale of assets

Bank Interest 16472.49
TOTAL INCOME 1127932
EXPENDITURE

Util ities and general overheads 281009
Cleaning 269798.6
Security 1389.71
Maintenance 78131.7
Mandatory Maintenance

Administration 52753.22
Staffing 261618.3
Communication 26415.67
Assets 26485.2
Leases 42255.37
General office expenditure 37005.32
Educational 94737.04
Subject consumables 14842.14
TOTAL EXPENDITURE 1186441
OPERATING RESULT -58509.15

Actual Accumulated Funds 328306.7
Outstanding commitments (min 12927.51

BALANCE 256870

Financial Summary

31-Dec-14
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