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School Board Chair Report

The Theodore Primary School Board provides a formal platform for parents, carers, staff and students to
participate in school decision-making. The board consists of an Executive Officer (Principal), Secretary
(Business Manager), Teacher representatives, Parent/Carer representatives and a community
representative.

The role of the Board is to maintain the school’s strategic direction through constant review of the Annual
Operating Plan, the school’s annual budget, educational performance and school policies. The Board meets
twice a term and minutes of their discussions and decisions are posted on the school’s website for the
community to refer to.

The School Board also liaises closely with the Theodore Primary Schools’ Parents and Citizens Association to
ensure that the educational outcomes for students at Theodore are optimal and that funds are raised for
the continual improvement of student resources and school environment.

During 2016, the members of the School Board were able to approve initiatives for Theodore Primary
School such as the purchase of chrome books for student use to enhance learning opportunities in the
classroom; the partial contribution to the upgrade of the senior playground, including the sandpit and the
update to the WIFI system in the school.

Context

Theodore Primary School is a P-6 school based in Tuggeranong. The student population in 2016 was 354
across year levels P-6 and includes students from EALD (English as a Second Language or Dialect) families,
Aboriginal and Torres Strait Islander families and students with a range of special needs and learning
difficulties. Theodore Primary School is situated in Canberra's culturally and historically significant
Tuggeranong valley in South Canberra. The valley has been recognised as a significant area to the
Ngunnawal people and contains a number of significant sites within the local area. Theodore Primary
School recognises the important role that Aboriginal and Torres Strait Islander people and families have
played in shaping our community and environment.

At the beginning of the 2016 school year 3 new staff members joined the teaching staff at Theodore. During
first term, a staff member took leave for an injury sustained in her previous workplace and one of the
executive teachers transferred to another ACT school. This necessitated the acquirement of a contract
teacher and an additional executive teacher for the remainder of the school year.
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Student Information

Student enrolment
In 2016 there were a total of 291 students enrolled at this school.

Table: 2016 Student Enrolment Breakdown

Group Number of Students
Male 152
Female 139
Indigenous 30
LBOTE 45

Source: Planning and Analytics, December 2016
Student attendance

The following table identifies the attendance rate of students by year level during 2016. Student
attendance rate is the percentage of school days attended by students in each year level at the school.
Student attendance is measured over two school terms; that is from the first day of the school year for
students in term 1 to the last day of term 2.

Table: 2016 Attendance rates in Percentages

Year Level Attendance Rate %
K 92.0
1 92.0
2 90.0
3 93.0
4 93.0
5 94.0
6 92.0

Source: Planning and Analytics, December 2016

Non attendance is monitored by teachers, executive and the Principal. Parents/carers are required to
account for non attendance through a written document once the student returns to school. Periods of
invalidated non-attendance are followed up by the front office administrative staff in consultation with the
Principal and in accordance with the Education Directorates’ Attendance at ACT Public Schools Procedure.
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Staff Information

Teacher qualifications

All teachers meet the professional requirements for teaching in an ACT public school. The ACT Teacher
Quality Institute (TQl) has provided the following data based on teachers registered as at 16 December
2016.

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate qualification is
shown below.

Table: 2016 Qualification of Teaching Staff in Percentages

Qualifications % Teaching Staff
Certificate/Diploma/Degree 100
Postgraduate 30

Source: Teacher Quality Institute, 16 December 2016

Workforce composition

The 2016 workforce composition of Theodore Primary School is highlighted in the following table. The data
is taken from the school’s verified August staffing report. For reporting purposes it incorporates all school
staff including preschools, staff absent for a period of less than four consecutive weeks and staff replacing
staff absent for more than four consecutive weeks. It does not include casuals and staff absent for a period
of four consecutive weeks or longer.

Table: 2016 Workforce Composition Numbers

Staff Employment Category Total
Teaching Staff: Head Count 25
Teaching Staff: Full Time Equivalent 22.8
Non Teaching Staff: Head Count 9
Non Teaching Staff: Full Time Equivalent 7.1

Source: This data is from the 2016 August census date and is calculated using the parameters provided by the ABS.

Note: This table does not include pre-school staffing.
There are no indigenous staff members at this school.
Staff at Theodore Primary School predominantly work in a full time capacity with three classroom

teachers working in part time roles. Our Physical Education and Science teachers hold part time
positions with both providing non-contact teaching time for regular classroom staff.
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Volunteers
The estimated number of hours volunteers worked with the school during 2016 was 1000 hours.

At Theodore Primary we have many parents and community members who willingly volunteer their time in
a variety of ways to assist our students. In 2016 we acknowledge our volunteer mentors who provided one
on one mentoring to selected students as well as the members of our parent and citizens association who
supported the school to run a range of carnivals, school discos and our end of year fete. We also
acknowledge those members of the community who take on roles within our P&C and our School Board. In
total the community contributed approximately 1000 hours of volunteer time to support our students in
their learning.

School Review and Development

In 2016, the ACT Education Directorate’s Strategic Plan 2014-2017 provided the framework and strategic
direction for the school’s Strategic Plan. This is supported by the new school performance and
accountability framework, ‘People, Practice and Performance: School Improvement in Canberra Public
Schools, A Framework for Performance and Accountability’. This framework has school improvement at its
centre, with the National School Improvement Tool (NSIT) as its core feature, providing support to achieve
high standards in student learning, innovation and best practice in ACT public schools.

Prior to 2016 all ACT public schools participated in a four-year cycle of school review and development. In
the fourth year schools underwent an external validation process.

The introduction of a revised External School Review process in 2016 represented a significant change for
the system. It is now a five-year cycle with an External School Review at the end, based partly on the
school’s self-evaluation of their progress documented in a Summative Report and substantially on the
findings of External Review Panels when in schools. External Review Panels now include an external school
review expert as the panel chair and an experienced system principal.

Theodore Primary School will be reviewed in 2018. A copy of the most recent validation report can be
found on the school website.

School Satisfaction

Schools use a range of data collection tools to gain an understanding of the satisfaction levels of their
parents and carers, staff and students. In August/ September 2016 the school undertook a survey to gain an
understanding of school satisfaction at that time. Staff, parents and students from year 5 and above (with
the exception of students in special schools) took part in an online survey.

Overall Satisfaction

In 2016, 85% of parents and carers, 100% of staff, and 79% of students at this school indicated they were
satisfied with the education provided by the school.

Included in the survey were 14 national parent survey items and 12 national student survey items. These
items were approved by the then Standing Council on School Education and Early Childhood (SCSEEC) for
use from 2015. The following tables show the percentage of parents and carers and students who agreed
with each of the national items at this school.

The results for the 21 staff who took part in the survey are tabled below.
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Table: Proportion of staff in agreement with each national opinion item

National Opinion Item (%)
Teachers at this school expect students to do their best. 95
Teachers at this school provide students with useful feedback about their school work. 95
Teachers at this school treat students fairly. 100
This school is well maintained. 95
Students feel safe at this school. 100
Students at this school can talk to their teachers about their concerns. 100
Parents at this school can talk to teachers about their concerns. 100
Student behaviour is well managed at this school. 100
Students like being at this school. 100
This school looks for ways to improve. 100
This school takes staff opinions seriously. 95
Teachers at this school motivate students to learn. 95
Students’ learning needs are being met at this school. 100
This school works with parents to support students' learning. 95
| receive useful feedback about my work at this school. 95
Staff are well supported at this school. 100

Source: 2016 School Satisfaction Surveys, August/September 2016

The results for the 111 parents who took part in the survey are tabled below.

Table: Proportion of parents and carers in agreement with each national opinion item

National Opinion Item (%)
Teachers at this school expect my child to do his or her best. 89
Teachers at this school provide my child with useful feedback about his or her school work. 84
Teachers at this school treat students fairly. 86
This school is well maintained. 89
My child feels safe at this school. 88
| can talk to my child’s teachers about my concerns. 90
Student behaviour is well managed at this school. 79
My child likes being at this school. 87
This school looks for ways to improve. 90
This school takes parents’ opinions seriously. 80
Teachers at this school motivate my child to learn. 85
My child is making good progress at this school. 83
My child's learning needs are being met at this school. 81
This school works with me to support my child's learning. 85

Source: 2016 School Satisfaction Surveys, August/September 2016
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The results for the 68 students who took part in the survey are tabled below.

Table: Proportion of students in years 5to 6 in agreement with each national opinion item

National Opinion Item (%)
My teachers expect me to do my best. 96
My teachers provide me with useful feedback about my school work. 81
Teachers at my school treat students fairly. 75
My school is well maintained. 75
| feel safe at my school. 78
| can talk to my teachers about my concerns. 70
Student behaviour is well managed at my school. 47
| like being at my school. 72
My school looks for ways to improve. 82
My school takes students’ opinions seriously. 65
My teachers motivate me to learn. 88
My school gives me opportunities to do interesting things. 79

Source: 2016 School Satisfaction Surveys, August/September 2016

This information can be considered alongside information available on the My School website
(http://www.myschool.edu.au).

These results, as well as the continual review of school performance, contributed to the evaluation of our
Strategic Plan and the development of Annual Action Plans. The Strategic Plan is available on the school
website.

Learning and Assessment

Performance in Literacy and Numeracy

Early years assessment

Students in kindergarten undertake an on-entry assessment of their early reading and numeracy skills using
the Performance Indicators in Primary Schools (PIPS) program. Student results are reported against five
performance bands at the end of semester 1 and 2.

The following table shows the comparison of the school against the ACT on raw scores in reading and
mathematics.

Table: Theodore Primary School PIPS 2016 mean raw scores

School ACT
Start End Start End
Reading 42 91 49 121
Mathematics 39 55 39 54

Source: Planning and Analytics
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NAPLAN assessment

Students in years 3, 5, 7 and 9 in all ACT schools participate in the National Assessment Program-Literacy
and Numeracy (NAPLAN). This program assesses skills in reading, writing, spelling, grammar and
punctuation, and numeracy.

In 2016, 0.00 % of year 3 students and 3.00 % of year 5 students were exempt from testing based
on nationally agreed criteria.

Results are not reported when there are fewer than five students with results. This rule is applied for
reasons of statistical reliability, as well as to protect the privacy of students in small schools.

The following table shows the 2016 mean scores achieved by our students compared to the ACT.

Table: Theodore Primary School 2016 NAPLAN Mean Scores

Test Domain Year 3 School Year 3 ACT Year 5 School Year 5 ACT
Reading 385 441 463 514
Writing 396 420 444 474
Spelling 396 421 452 490
Grammar & Punctuation 399 442 477 511
Numeracy 389 412 468 497

Source: Planning and Analytics

An analysis of our NAPLAN results can be found when reporting against our priorities.

Performance in Other Areas of the Curriculum

Student learning in other curriculum areas is highlighted by the learning in the areas of science, health,
physical education and music. Physical education learning has been enhanced through the work of a
physical education and health curriculum development program run at our school by a specialist teacher.

In science, the students in K-6 are taught by a specialised science teacher. Science learning is enhanced by
learning through a variety of science based programs; Primary Connections, Sustainable Schools program,
Waste Wise and the school garden.

The music program encompasses playing, reading and appreciation of music and is offered to Year 5 and 6
students through the ACT Instrumental Music Program. The students at Theodore Primary School play the
ukulele.

In addition Theodore is a ‘“Trauma sensitive school’ giving recognition to the importance of the impact of
the social and emotional wellbeing of students on their educational progress. Students are explicitly taught
about social skills through the ‘Bounce Back’ program and emotional self-regulation and mindfulness
through the school based ‘MindUP’ program.

During 2016 selected students from Preschool to Year 2 were involved in an inter-school enrichment

program which focused on the curriculum areas of science and the arts. A group of 5/6 students were
involved in a science enrichment day at the Australian National University.
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Progress Against School Priorities in 2016

Below is Theodore Primary School’s 2016 Annual Action Plan Report (AAPR) in pdf and MS Word formats.
The AAPR details the priorities and targets of the school for 2016. Progress against priorities and targets,
and methodologies for measuring progress, are also described. Click on the appropriate text below to open
the report in your desired format.

If you cannot open the document check to make sure you have clicked the yellow ‘Enable All Features’
menu that may have appeared at the top of your page. Please contact the school for an electronic or hard
copy should none of these options work.

If you do not have Adobe Acrobat you can download the free Reader version here (large download).

= Click here to access the Adobe PDF version

= (Click here to access the Microsoft Word version

Note to school: If providing the Annual School Board Report (ASBR) in hard copy please provide a printed
copy of the above Annual Action Plan Report and append it to the ASBR.
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Financial Summary

The school has provided the Directorate with an end of year financial statement that was approved by the
school board. Further details concerning the statement can be obtained by contacting the school.

The following summary covers use of funds for operating costs and does not include expenditure in areas
such as permanent salaries, buildings and major maintenance.

Financial Summary

INCOME January to June July to December :;‘::ear:\ybz
Self management funds 168100.60 163857.96 331958.56
Voluntary contributions 3500.00 1645.00 5145.00
Contributions & donations 11046.50 864.84 11911.34
Subject contributions 3100.00 0.00 3100.00
External income (including 2947.10 5517.93 8465.03
community use)
Proceeds from sale of assets 0.00 0.00 0.00
Bank Interest 2843.13 2378.76 5221.89
TOTAL INCOME 191537.33 174264.49 365801.82
EXPENDITURE
Utilities and general overheads 29982.84 38153.87 68136.71
Cleaning 36318.70 31355.15 67673.85
Security 0.00 0.00 0.00
Maintenance 30478.26 40960.75 71439.01
Administration 15936.89 4874.43 20811.32
Staffing 0.00 0.00 0.00
Communication 9303.86 2070.30 11374.16
Assets 22782.00 4400.00 27182.00
Leases 0.00 0.00 0.00
General office expenditure 11464.91 8658.72 20123.63
Educational 6812.41 18642.19 25454.60
Subject consumables 3900.00 0.00 3900.00
TOTAL EXPENDITURE 166979.87 149115.41 316095.28
OPERATING RESULT 24557.46 25149.08 49706.54
Actual Accumulated Funds 65233.50 70033.50 70033.50
Outstanding commitments (minus) -27254.55 0.00 -27254.55
BALANCE 62536.41 95182.58 92485.49
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Professional Learning

The average professional learning expenditure at the school level per full time equivalent teacher was
$392.00.

Voluntary Contributions

The funds listed were used to support the general operations of the school. The spending of voluntary
contributions is in line with the approved budget for 2016.

Reserves
Name and Purpose Amount Expected Completion
Informational Technology Reserves. Reserve $1,100.00 December 2017

has been created in line with the School
Action Plan for 2016

Playground improvements. To enhance the $4,450.00 December 2017
student environment

WiFi upgrade as directed by the Education $5,892.00 December 2017
Directorate
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Endorsement Page

| declare that the Theodore Primary School Board has operated in accordance with the provisions of the
ACT Education Act 2004 including the following sections.

39 (4) The school board must give effect to the chief executive’s directions.

44 (2) The chief executive must end the appointment of a member of the school board of a public
school, other than the principal of the school if:

a) the member is absent from 3 consecutive meetings of the board without reasonable excuse
or leave given by the board or

b) contravenes section 49 (disclosure of interests by members of school boards) without
reasonable excuse.

46 The members of the school board of a public school must, whenever is necessary, nominate a member
of the board as a member of any selection panel established by the chief executive to make
recommendations to the chief executive about the appointment of the principal to the school.

47 (2) However, the school board must meet at least four times a year.
48 (10) The school board must keep minutes of its meeting.
49 Disclosure of interests by members of school boards.

49 (3) The disclosure must be reported in the school board’s minutes and, unless the board otherwise
decides, the member (The first member) must not:

a) be present when the board considers the issue or
b) take part in any decision of the board on the issue.

49 (5) Within 14 days after the end of each financial year, the chairperson of the school board must
give the chief executive a statement of any disclosure of interest under this section in relation to
the school board during the financial year.

Members of the School Board

Parent Representative(s): Ms Alison Hosking Mr Ray Haley
Community Representative(s): Ms Beverley Blatch

Teacher Representative(s): Mrs Sharon Swift Ms Jennifer Lonergan
Board Chair: Ms Kirsten Baker

Principal: Mr Matthew Holdway

| certify that to the best of my knowledge and belief the data and information reported in this Annual
School Board Report represents an accurate record of the school’s operations in 2016.

Principal Signature: Date: 10/04 /2017

T He (e:[wa?/

| approve the report, prepared in accordance with the provision of the ACT Education Act 2004, section 52.

Board Chair Signature: _f%/ae/ . Date: 07 /04 /2017

A
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Annual Action Plan Report 2016

Context

Theodore Primary School is a P-6 school based in Tuggeranong. The student population in 2016 was 356 across year levels P-6 and includes students from EALD (English as a Second Language or Dialect) families, Aboriginal and Torres Strait Islander families and students with a range of special needs and learning difficulties. 

At the beginning of the 2016 school year, 3 new staff members joined the teaching staff at Theodore. During first term, a staff member took leave for an injury sustained in her previous workplace and this necessitated the acquirement of a contract teacher for the remainder of the school year. At the end of first term one of the executive teachers gained a transfer to another school. The position was advertised and filled on transfer for the remainder of 2016. During 2016 the school was asked to take a high needs student and additional funding was given to employ a Learning Support Assistant to support the student in this transition phase. Theodore Primary School employed an extra office assistant during 2016 to meet the Directorates’ commitment to reduce teacher workload.

During 2016, the new staff at Theodore were given the opportunity to undertake professional learning through the ‘Trauma, Understanding and Sensitive Teaching’ TRUST project to assist them to develop a deep understanding of trauma in childhood, its effect on brain development and emotional regulation, as well as long term implications for life outcomes. All staff continued to learn about mindfulness and also to explore ways to maintain their own well-being. Rhonda Faragher presented professional learning to teaching staff on differentiation in Mathematics in Term 1.

Methodology

During the year the School Improvement Leadership team completed an evaluation of the progress towards the strategic priorities outlined in the 2016 Annual Action Plan once a term. This enabled a continuous assessment of the progress towards key improvement strategies being met and the key actions being undertaken. 

During term 4 the school executive team and staff reviewed the school’s current direction using the National School Improvement Tool. Staff were asked to comment on the school’s current placement against each domain. The information was collated, used to assess the progress of the 2016 Annual Action Plan and to project into the 2017 Annual Action Plan.

The School Board and the Parents and Citizens’ Association were consulted as required and kept informed of progress and any changes to the key actions within the school’s Annual Action Plan. 




Evaluation of Performance

Priority

Improve Student Learning Outcomes

Desired outcomes

Improved student learning outcomes in English and Mathematics

Comprehensive delivery of the Australian Curriculum and Early Years Learning Framework

Increased teacher capacity to deliver quality teaching and learning programs that meet the academic and social needs of all students

Comprehensive use of data to inform classroom teaching and learning and whole school priorities

Engagement of parents and carers in the teaching and learning of their child

All staff members are able to articulate shared vision of whole school pedagogical approaches

Targets

By the end of 2016

Achieve a 1 percentage point improvement in the proportion of in school matched students achieving proficiency in PAT Comprehension, Mathematics and Science from years 1-6 based on the 2015 results 

Achieve a 1 percentage point improvement in the proportion of in school matched students achieving proficiency in DIBELS from years K-6 based on 2015 data

Achieve a 1 percentage point improvement in the number of students in the top two bands of NAPLAN based on the 2015 four year average.

Achieve the Theodore ETD NAPLAN mean score targets for Reading, Writing and Numeracy for years 3 and 5

Achieve a 4 percentage point improvement in the proportion of within school matched year 5 students achieving expected growth in NAPLAN  Reading, Writing and Numeracy based on 2015

Progress

In 2016, Theodore Primary School continued to action five key improvement strategies as our theory for improving student learning outcomes.

Whole school approach to the delivery of the Australian Curriculum and Early Years Learning Framework

A scope and sequence for Inquiry based learning has been developed by the school. However, during 2016, as executive examined planning and programming around the inquiry units, we recognised that further development was needed to strengthen staff understanding of the Australian curriculum and aligning this to the Inquiry units of work. To that end, the school has made a commitment to employ Bronwyn MacLeod from Gateways Education as a critical friend commencing in 2017. Bronwyn will deliver a whole staff professional learning day in term one of 2017 and this will be followed with coaching sessions for each team in terms two and three.

During 2016, teaching staff have continued to plan their English programs with a focus on the explicit teaching of reading and writing strategies. In Preschool and Kindergarten the ‘Prelit’ program has been used to explicitly teach phonics and develop phonemic awareness. The Kindergarten teachers use a whole language approach to engage students in the reading and writing process. In year 1 and year 2 the purpose for writing is aligned with selection of rich text which in turn reflects the current direction of the inquiry unit focus. Through the adoption of an inquiry-based pedagogy in years 3 to 6, programming reflects the linking of English to other curriculum areas such as History, Geography, Science and the Arts. Writing for a purpose is clearly linked to the specific subject being taught. A high proportion of programming evidence indicates that staff are moving from the teaching of writing as a genre driven model to a purpose driven model. Through assessment of inquiry based units, student engagement was evident as they make connections between key curriculum areas and express their understanding of their learning through writing, technology and the arts.

In 2016 there was a continued focus on improvement in the whole school teaching of Mathematics. In March, staff attended a whole day professional learning course ‘Leading Improvement in Primary Mathematics’ which was facilitated by Rhonda Faragher. Staff were provided with strategies and planning guidelines for differentiation of mathematics teaching. All teachers were required to plan their mathematics programs according to the capabilities within the Australian Curriculum and align these with the outcomes cited in the Nelson Maths program. Students were streamed into ability groupings for number strand to enable explicit teaching of concepts at the appropriate level.

The Theodore preschool program continues to provide high quality experiences in English and Mathematics activities. Weekly planning by the teacher demonstrates that specific activities designed to promote and target children’s pre-literacy and pre-numeracy skills at an age appropriate developmental level are included. The Early Years Learning Framework is used as the foundation for all programming to ensure that learning outcomes are focused and engaging.

Build teacher capacity to assess and report student achievement aligned with the Australian Curriculum’s achievement standards

In 2016 our focus was on differentiating teaching to cater for the individual learning needs of students. During the weekly team planning process, there was a priority placed on teachers developing an in depth understanding of the general capabilities, year level descriptors and content descriptors to ensure that these were reflected appropriately in planning and programming for students. In addition, we identified the need to work on a ‘backward by design’ model whereby assessment tasks (both formative and summative) were closely aligned to the essential learnings. Whole school evidence collected from planning documents, in class observations and professional discussions at team meetings indicates that this is occurring in the majority of classes. The professional learning about differentiation in mathematics planning undertaken with Rhonda Faragher in term 1 has been a catalyst for a change in the way staff view this process in 2016.

Work commenced on the transition to the new reporting system but was ceased due to the delay in the roll out of the new reporting format by the Directorate.

Build teacher capacity to deliver quality teaching programs

Coaching support in English and Mathematics was established as an ongoing model at the beginning of the year. This support was offered by the professional practice executive and the two SLC’s. Coaching support in English was focused in the year 3/4 area mainly due to timetable and personnel constraints not allowing this to occur in the other teams. The focus of this coaching support was to guide teachers through the process of drilling into the English Curriculum and establishing a teaching model that encompassed all of the strands of English rather than isolated teaching episodes which only had a focus on reading, for example. The coaching model was also focused on integrating English with the Humanities and the Arts. Planning days were allocated to teams at the beginning of the year in order for executive and teachers to have time to plan a fully integrated model of inquiry. This process, along with continued in class support, has led to a more integrated model of planning and teaching English, History, Geography and the Arts.

 In Mathematics from years 1 to 6 we established a rigorous coaching model to support teachers with the delivery of the Number strand. Students were ability grouped according to their entry levels in a particular area of number eg. place value, fractions etc. These grouping were fluid, based on the individual needs of each student. All executive teachers and the Principal engaged in a coaching model over a five week period. This included shoulder to shoulder planning, establishing a summative universal assessment task, mini assessment tasks catering for each particular group of students, engaging in collegial discussions about how individual students were progressing and establishing a model of reporting which was targeted and informative for all involved. This was enabled in years 1 and 2 initially and progressed through years 3 and 4, onto years 5 and 6. 

Through professional learning delivered in the first half of the year, the Executive teacher of Professional Practice worked with the teachers to collate a set of writing targets for each year level based on the Australian Curriculum. Teachers chose, or conferenced with their students to choose, depending on their year level, an appropriate writing target for each individual student from kindergarten to year 6. A visual bookmark was developed for teachers to use in order to make the target visible for both student and staff. A review was carried out with staff on the use of writing targets and to plan for their implementation in future years as a whole school initiative.

Provide professional development and opportunities for parents to engage with their child’s learning

During 2016 several workshops related to Literacy and Numeracy were held. An information session for Kindergarten parents regarding the purpose of the Kindergarten book bags was held in first term. In term 2 the school had scheduled a ‘Pizza and Problems’ maths night for community, however an extreme weather system forced this to be cancelled. 

In addition, Theodore Preschool held several open days for families. At these days families were invited to come to preschool and participate in activities with their children. These included Mother’s Day which 47 people attended; Science week open morning which attracted 47 people; Father’s Day to which 49 fathers and grandfathers attended and the Art Show which attracted 101 people.

In 2015 Theodore Primary entered into an alliance with ‘The Smith Family’ which continued in 2016. The Smith Family provided 18 families with financial support through ‘Learning for Life’ scholarships. These scholarships supported families to purchase book packs and fund excursions and/or camps.

In 2016, 26 families had children attending the Playgroup (averaging 10 students each week over 34 sessions). A range of activities which encourage oral language and social interactions are provided. In term one a parenting workshop was held at the school and childcare was provided in the playgroup room by the workshop organisation. Two families were provided with information on accessing early entry preschool for their EALD children.

In Term 1 2016, the Deputy Principal liaised with the Director, Yurauna Centre at Canberra Institute of Technology, with the intention of forming a women’s group to undertake study to assist with returning to the workforce. The Indigenous Education Officer assisted with making contact with community members. Although the group met several times, there was a breakdown in communication between the staff of Yurauna and community and it ceased to function for 2016 in Term 3. It is anticipated that the group may re-form in 2017.

Collect, analyse and use data to inform classroom teaching and whole school priorities

Throughout 2016 Theodore Primary School has maintained assessment policies and procedures as per the Theodore Assessment Gantt chart. This cites the following assessments: DIBELS (Reading), PAT (Comprehension, Mathematics, Science), SENA and Bee spelling. In addition, Theodore Primary School students participated in NAPLAN and PIPS testing. 

A spreadsheet was formulated which records data from the various assessments for each student and enables a longitudinal result format to be viewed for each student. This data was presented at a whole staff meeting and provided a platform for rigorous discussion amongst staff about the learning outcomes of students.

In addition, 2016 team meetings were held each fortnight with a focus on team planning and assessment of data. Schoolwide, year level and individual class data was analysed in order to provide a platform for future planning. Specific opportunities were provided to staff to undertake intensive moderation of students work to ensure consistency of grading.

Progress towards our identified targets for this priority

Target 1: Achieve a 1 percentage point improvement in the proportion of in school matched students achieving proficiency in PAT Comprehension, Mathematics and Science from years 1-6 based on the 2015 results.

Table: Percentage of students achieving PAT stanines in Mathematics, Reading comprehension and Science in 2016 and the growth compared to the equivalent cohorts in 2015

		Year Group

		Percentage of students achieving PAT stanines in Mathematics

		Percentage of students achieving PAT stanines in Reading Comprehension

		Percentage of students achieving PAT stanines in Science



		

		2015

		2016

		Growth% point

		2015

		2016

		Growth% point

		2015

		2016

		Growth% point



		Year 1

		BASELINE

		98%

		N/A

		BASELINE

		37%

		N/A

		N/A

		N/A

		N/A



		Year 2

		96%

		50%

		-46%

		35%

		35%

		nil

		N/A

		N/A

		N/A



		Year 3

		86%

		25%

		-61%

		54%

		54%

		nil

		BASELINE

		51%

		N/A



		Year 4

		31%

		29%

		-2%

		58%

		48%

		-10%

		42%

		48%

		+6%



		Year 5

		18%

		4%

		-14%

		42%

		54%

		+12%

		44%

		34%

		-10%



		Year 6

		21%

		12%

		-9%

		40%

		46%

		+6%

		39%

		45%

		+6%





Source: School based data 2016

The 2016 Pat Mathematics results show negative growth across all year levels. Tracking results from the past has seen consistent negative growth from students moving from Year 1 to Year 2 and students moving from Year 2 to Year 3. The PAT Reading Comprehension results have shown growth in both Year 5 and Year 6.

This is the first year that we have been able to track growth with the PAT Science assessment. The results achieved are mainly positive.

Target 2: Achieve a 1 percentage point improvement in the proportion of in school matched students achieving proficiency in DIBELS from years K-6 based on 2015 data

The data needed to validate this target will be available midway through term 1 2017, after teachers complete the DIBELS assessment.  

The table below shows the comparative levels of improvement over the course of the year.

Tier 1 = At benchmark for this year level. No intervention required.

Tier 2 = Below benchmark. Intervention required in a small group situation.

Tier 3 = Well below benchmark. Intense intervention in small group/individually required. 

Table: Percentage of students achieving DIBELS Benchmark levels in 2016  compared to the equivalent cohorts in 2015

		Year level

		Tier 1

		Tier 2

		Tier 3



		Kinder Term 1 2016 2016 2014

		55%

		10%

		35%



		Year 1 Term 1 2017

		

		

		



		Year 1 Term 1 2016

		50%

		8%

		42%



		Year 2 Term 1 2017

		

		

		



		Year 2 Term 1 2016

		44%

		19%

		37%



		Year 3 Term 1 2017

		

		

		



		Year 3 Term 1 2016

		53%

		13%

		33%



		Year 4 Term 1 2017

		

		

		



		Year 4 Term 1 2016

		46%

		14%

		41%



		Year 5 Term 1 2017

		

		

		



		Year 5 Term 1 2016

		50%

		20%

		30%



		Year 6 Term 1 2017

		

		

		





Source: School based data November 2016

Table: Percentage of students making growth in DIBELS assessment from term 1 to term 4 2016

		Year Group

		Percentage of students making growth from term 1 to term 4



		Kindergarten

		90%



		Year 1

		86%



		Year 2

		93%



		Year 3

		95%



		Year 4

		85%



		Year 5

		97%



		Year 6

		83%



		Average

		90%





Source: School based data 2016

The table above shows the percentage of students making growth over the year based on the DIBELS assessment.  The DIBELS assessment measures students’ phonemic awareness, alphabetic principles, accuracy and fluency with connected text, reading comprehension, and vocabulary.  The data shows an average of 90% of students achieving growth within this assessment from term 1 to term 4.

Target 3: Achieve a 1 percentage point improvement in the number of students in the top two bands of NAPLAN based on the 2016 four year average.

Table: Proportion of year 3 students achieving At Proficient standard in NAPLAN

		Test Domain

		Four year average

		Target 2016

		Actual 2016

		Result



		Reading

		18.6

		19.6

		22.4

		3.8



		Writing

		15.3

		16.3

		18.3

		3.0



		Spelling

		25.2

		26.2

		25.2

		0.0



		Grammar & Punctuation

		26.6

		27.6

		29.0

		2.4



		Numeracy

		16.3

		17.3

		18.8

		2.5





Table: Proportion of year 5 students achieving At Proficient standard in NAPLAN

		Test Domain

		Four year average

		Target 2016

		Actual 2016

		Result



		Reading

		18.6

		19.6

		19.5

		0.8



		Writing

		3.9

		4.9

		3.0

		-0.9



		Spelling

		15.6

		16.6

		14.7

		-0.9



		Grammar & Punctuation

		15.6

		16.6

		21.7

		6.1



		Numeracy

		7.1

		8.1

		13.1

		6.0





Source: SMART data December 2016

In regards to the target of achieving a 1 percentage point improvement in the number of students in the top two bands of NAPLAN based on the 2016 four year average, the school has achieved this target in year 3 reading , grammar and punctuation, writing and numeracy and in year 5 grammar and punctuation and numeracy.  Year 5 results in writing and spelling indicated negative growth whilst reading showed an improvement of 0.8 percentage point. 

Target 4: Achieve the Theodore ETD NAPLAN mean score targets for Reading, Writing and Numeracy for years 3 and 5

Table:  NAPLAN mean scores against ACT targets for Theodore Primary School

		Year Level

		Theodore PS Targets

		Theodore PS mean

		Theodore Matched students 3-5 mean



		Year 3 Reading

		380±28

		384.6

		n/a



		Year 3 Maths

		366±20

		388.8

		n/a



		Year 5 Reading

		477±26

		463.2

		458.7



		Year 5 Maths 

		459±20

		467.7

		462.9





Source: SMART data December 2016

Theodore Primary School NAPLAN results demonstrate that we were successful in meeting the Directorates’ prescribed targets in year 3 and 5 reading and numeracy in 2016 when taking the confidence levels into account. The year 5 matched student results for reading and numeracy whilst lower than the Theodore PS mean still meet the set targets when taking into account the confidence levels.

Target 5: Achieve a 4 percentage point improvement in the proportion of within school matched year 5 students achieving expected growth in NAPLAN  Reading, Writing and Numeracy based on 2015

Table:  Percentage of year 5 within school matched students achieving expected growth in NAPLAN

		Test Domain

		2015 Result

		Target 2016

		2016 Result



		Reading

		45.5

		49.5

		47.6



		Numeracy

		65.4

		69.4

		65.2



		Writing

		54.5

		59.5

		Data Unavailable





Source: SMART data December 2016

In 2016 Theodore Primary School did not met its set target of a 4 percentage point improvement in the proportion of within school matched year 5 students achieving expected growth in NAPLAN reading and numeracy when compared to 2015 data. The school did however have a 2.1 percentage point increase in the number of students achieving expected growth in NAPLAN Reading when compared to 2015 data. NAPLAN writing data was not available as the assessment was changed from an exposition in 2015 to a narrative in 2016.

Priority

Establish a safe and caring environment that promotes learning

Desired outcomes

Increase in socially acceptable behaviour by students from P-6

Whole school processes and procedures to social skilling 

Students and parents feel that TPS is a safe and caring environment

Targets

By the end of 2016

Achieve a 4 percentage point improvement in the proportion of students satisfaction related to feeling safe at school/management of student behaviour based on the 2015 School Satisfaction Survey results 

Achieve a 4 percentage point improvement of parents satisfaction related to their child feeling safe at school/ management of student behaviour based on the 2015  School Satisfaction Survey results

Reduce number of students receiving behaviour slips for socially unacceptable behaviours to under 250 in 2016

Achieve a 4 percentage point improvement in the proportion of students who perceive they are supported and safe at school (to an excellent standard) based on the 63% in the 2015 Culture Survey

Achieve a 4 percentage point decrease in proportion of students who feel victimised (to a severe and moderate level) based on the 52% in the 2015 Culture Survey

Progress

In 2016, Theodore Primary School progressed the following four key improvement strategies in our endeavour to achieve this priority and associated targets.

Embed a whole school P-6 social skilling curriculum

During 2016 every student has been explicitly taught social/emotional skills using the ‘Bounce Back’ program. Teachers were asked to include a 30 to 45 minute block of time on each alternate Friday to teach these lessons. The mindfulness program was written by two teachers, one from the senior school and one from the junior. They based their program on the ‘Mind Up’ program and adapted it to suit our community. Each class teaches a lesson on mindfulness and how the brain works on each alternate Friday. Mindfulness activities are practised on a daily basis in each classroom, often several times during the day. The specific scheduling of social/emotional lessons and mindfulness lessons has ensured that the programs are delivered consistently across the school and all students are being taught skills and strategies.

At the beginning of 2016 each of the classrooms in the year 3 to 6 area of the school had a sensory space built within it. The spaces consist of two bookcases which are secured to the wall and form a ‘corner’ space. Inside each sensory space there are cushions and fiddly toys to assist students in self-regulating their emotions. There are also posters displayed which give students ideas on how to calm and how to identify their emotions. Students are given specific ideas on how and when to access the sensory spaces.

The outdoor spaces have been a focus for the school during 2016. In the junior outdoor area, the sensory garden has been transformed with the addition of a ‘bus; a ‘boat’; windchimes; a tyre dragon; a musical post; a tepee and a blackboard. There have also been some totem poles added to the sandpit area. In the senior area a large sandpit was opened in term 2 as well as seating and plantings. The addition of a play pod has been very successful. The children have access to a shipping container which is filled with all sorts of equipment and ‘junk’ to enable the students to use their imagination and create free play during their outdoor breaks.

Build teachers capacity to engage students in learning through differentiation of curriculum

Professional learning about current research on formative assessment did not occur in 2016.

Embed whole school Student Wellbeing Procedures

The Principal and the Deputy Principal have compiled all procedures and policy references which attend to the wellbeing of students and staff into a single document titled “Theodore Primary School Wellbeing Procedures”. The document has been cross checked and referenced where appropriate with Education Directorate policies and procedures, including recommendations from the ‘Schools for all Children and Young People’ review outcomes. To finalise the procedures we are waiting on the education Directorate’s safe School Policy to be finalised. It is anticipated that the “Theodore Primary School Wellbeing Procedures” will be ratified by the School Board early in 2017. 

During 2016, staff at Theodore Primary School focused on ensuring that trauma sensitive practices are embedded into daily routines. This includes regular practice of mindfulness techniques with students, particularly following transitions. Staff also practice mindfulness exercises prior to staff meetings. Staff have actively used collaborative problem solving with students to resolve issues. Sensory spaces have been established in every classroom across the school to enable students to self-regulate their emotions. There are mandated times in the timetable for teachers to explicitly teach social/emotional skills and mindfulness activities on alternate Fridays. Professional learning for staff during the year has included: revisiting elements of the trauma training; Wellbeing Platter for staff; First Module of NeuED.

Provide a Response to Intervention model that caters for the individual learning needs of students

In 2016 Theodore Primary School continued to support the learning needs of students from years 1 to 6 with a comprehensive program, ‘Minilit’ which addresses tier 2 of the Response to Intervention framework.  In years 1/2, 35 students commenced ‘Minilit’ at the beginning of 2016. Twenty-six students are still currently participating and 8 have exited the program. In the 3/4 cohort 18 students commenced in March 2016. There are currently 20 students in the program and 3 have exited during the year.  Additional learning Support staff have been trained to implement ‘Minilit’ which has enabled additional students to access the program. Two executive teachers investigated the ‘Macqlit’ program early in 2016. One group of 3/4 students have used this program as an intervention on a trial basis for the remainder of the year. It is envisaged that in 2017, the ‘Macqlit’ program will be run with additional groups of 3/4 students.

The ‘Prelit’ program continued to be taught at the preschool but it was recognised that an additional kit would assist this process and this has been purchased in readiness for the 2017 school year. The ‘Prelit’ program was taught during group times and the skills learnt were practised during the day, for example, at transition times.  

The review of the case conferencing model did not occur in 2016.

A recommendation from the 2014 Validation Report was that Theodore Primary School has programs in place to cater for high achieving students.  In 2016, Theodore Primary School was again involved in the Tuggeranong Network Early Years Extension Workshops.  The Early Years Extension Workshops focused on Mathematics, Arts and Science. In 2016, 48 students from Preschool to Year 2 from Theodore Primary School attended the Early Years Extension days.

Theodore Primary School’s Science specialist teacher organise a second annual Science extension day for our cluster schools in September 2016.  Six year 5/6 students from Theodore joined with students from Richardson Primary, Calwell Primary and Calwell High School to work in the Science laboratories at the Australian National University.  The students were challenged with scientific activities and worked in mixed age groups to reach a resolution to their assigned task.




Progress towards our identified targets for this priority

Target 1: Achieve a 4 percentage point improvement in the proportion of students satisfaction related to feeling safe at school/management of student behaviour based on the 2015 School Satisfaction Survey results 

Table: Proportion of Student satisfaction

		Item

		2015

School

		2015

ACT

		2016

School

		2016

ACT



		I feel safe at my school

		74%

		73%

		77%

		79%



		I can talk to my teachers about my concerns

		69%

		60%

		70%

		68%



		Student behaviour is well managed at my school

		46%

		50%

		47%

		55%





Source: Planning and Performance, September 2016

Student satisfaction data in 2016 demonstrated an increase of 3 percentage points in the levels of students whom reported ‘I feel safe at my school’ when compared with 2015 data.  There was also an increase of 1 percentage point in 2016 of the number of students who feel that they can ‘talk to their teachers about concerns’ when compared to 2015 data.  Student perceptions about ‘student behaviour is well managed at my school’ increased by 1 percentage point.

Target 2: Achieve a 4 percentage point improvement of parents satisfaction related to their child feeling safe at school/ management of student behaviour based on the 2015 School Satisfaction Survey results

Table: Proportion of Parent satisfaction

		Item

		2015

School

		2015

ACT

		2016

School

		2016

ACT



		My child feels safe at this school

		88%

		92%

		88%

		93%



		Student behaviour is well managed

		72%

		77%

		79%

		81%





Source: Planning and Performance, September 2016

Results show that there has been nil improvement in the number of parents who believe ‘my child feels safe at school’ from the 2015 data. With respect to ‘student behaviour is well managed’, there was an increase of 7 percentage points.




Target 3: Reduce number of students receiving behaviour slips for socially unacceptable behaviours to under 250 in 2016

Table: In Class referrals related to behaviour 

		No. of in class behavior issues

		2015

		2016

		% increase/reduction from 2015 to 2016



		Term 1

		6

		12

		100% increase



		Term 2

		30

		23

		23% reduction



		Term 3

		48

		28

		42% reduction



		Term 4

		34

		14

		59% reduction



		Total

		118

		77

		35% reduction





Source: School Data, December 2016

Table: Playground referrals related to behaviour

		No. of playground issues

		2015

		2016

		% increase/reduction from 2015 to 2016



		Term 1

		15

		39

		160% increase



		Term 2

		41

		45

		9% increase



		Term 3

		54

		48

		11% reduction



		Term 4

		30

		46

		53% increase



		Total

		140

		178

		27% increase





Source: School Data, December 2016

Data on referrals for inappropriate behaviour during 2016 reflects an overall amount of incidents of 255. This is a continued reduced rate of incidents, though it is a similar figure to 2015, and we were slightly over the target of 250. The reduced number of orange slips could be accounted for by the professional learning undertaken by staff through the ‘TRUST’ project and the continued executive support provided for classroom behaviour management. Students are also managing their behaviour through using mindfulness techniques and their awareness of how their brain activates behaviour. In the playground many teachers are asking students to walk with them while they are on duty as opposed to issuing behaviour slips.

Target 4: Achieve a 4 percentage point improvement in the proportion of students who perceive they are supported and safe at school (to an excellent standard) based on the 63% in the 2015 Culture Survey

Results from the 2016 survey indicate that there was a decrease of 4 percentage points to 59% of students who felt safe at school (to an excellent standard) compared to the 2015 results. Overall 92% of students felt adequate or excellent levels of safety support at school.

Target 5: Achieve a 4 percentage point decrease in proportion of students who feel victimised (to a severe and moderate level) based on the 52% in the 2015 Culture Survey

The 2016 Culture Survey indicated that there was no change in the proportion of students who feel victimized (to a severe and moderate level) (it still stands at 52%) meaning that we did not meet this target.
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Theodore Primary School
Annual Action Plan Report 2016

Context

Theodore Primary School is a P-6 school based in Tuggeranong. The student population in 2016 was
356 across year levels P-6 and includes students from EALD (English as a Second Language or Dialect)
families, Aboriginal and Torres Strait Islander families and students with a range of special needs and
learning difficulties.

At the beginning of the 2016 school year, 3 new staff members joined the teaching staff at
Theodore. During first term, a staff member took leave for an injury sustained in her previous
workplace and this necessitated the acquirement of a contract teacher for the remainder of the
school year. At the end of first term one of the executive teachers gained a transfer to another
school. The position was advertised and filled on transfer for the remainder of 2016. During 2016 the
school was asked to take a high needs student and additional funding was given to employ a
Learning Support Assistant to support the student in this transition phase. Theodore Primary School
employed an extra office assistant during 2016 to meet the Directorates’ commitment to reduce
teacher workload.

During 2016, the new staff at Theodore were given the opportunity to undertake professional
learning through the ‘Trauma, Understanding and Sensitive Teaching’ TRUST project to assist them
to develop a deep understanding of trauma in childhood, its effect on brain development and
emotional regulation, as well as long term implications for life outcomes. All staff continued to learn
about mindfulness and also to explore ways to maintain their own well-being. Rhonda Faragher
presented professional learning to teaching staff on differentiation in Mathematics in Term 1.

Methodology

During the year the School Improvement Leadership team completed an evaluation of the progress
towards the strategic priorities outlined in the 2016 Annual Action Plan once a term. This enabled a
continuous assessment of the progress towards key improvement strategies being met and the key
actions being undertaken.

During term 4 the school executive team and staff reviewed the school’s current direction using the
National School Improvement Tool. Staff were asked to comment on the school’s current placement
against each domain. The information was collated, used to assess the progress of the 2016 Annual
Action Plan and to project into the 2017 Annual Action Plan.

The School Board and the Parents and Citizens’ Association were consulted as required and kept
informed of progress and any changes to the key actions within the school’s Annual Action Plan.
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Evaluation of Performance

Priority

Improve Student Learning Outcomes

Desired outcomes

= |Improved student learning outcomes in English and Mathematics

= Comprehensive delivery of the Australian Curriculum and Early Years Learning Framework

= |Increased teacher capacity to deliver quality teaching and learning programs that meet the
academic and social needs of all students

= Comprehensive use of data to inform classroom teaching and learning and whole school
priorities

= Engagement of parents and carers in the teaching and learning of their child

= All staff members are able to articulate shared vision of whole school pedagogical approaches

Targets
By the end of 2016

= Achieve a 1 percentage point improvement in the proportion of in school matched students
achieving proficiency in PAT Comprehension, Mathematics and Science from years 1-6 based on
the 2015 results

= Achieve a 1 percentage point improvement in the proportion of in school matched students
achieving proficiency in DIBELS from years K-6 based on 2015 data

= Achieve a 1 percentage point improvement in the number of students in the top two bands of
NAPLAN based on the 2015 four year average.

= Achieve the Theodore ETD NAPLAN mean score targets for Reading, Writing and Numeracy for
years 3 and 5

= Achieve a 4 percentage point improvement in the proportion of within school matched year 5
students achieving expected growth in NAPLAN Reading, Writing and Numeracy based on 2015

Progress

In 2016, Theodore Primary School continued to action five key improvement strategies as our theory
for improving student learning outcomes.

Whole school approach to the delivery of the Australian Curriculum and Early Years Learning
Framework

A scope and sequence for Inquiry based learning has been developed by the school. However, during
2016, as executive examined planning and programming around the inquiry units, we recognised
that further development was needed to strengthen staff understanding of the Australian

curriculum and aligning this to the Inquiry units of work. To that end, the school has made a
commitment to employ Bronwyn MaclLeod from Gateways Education as a critical friend commencing
in 2017. Bronwyn will deliver a whole staff professional learning day in term one of 2017 and this will
be followed with coaching sessions for each team in terms two and three.
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During 2016, teaching staff have continued to plan their English programs with a focus on the
explicit teaching of reading and writing strategies. In Preschool and Kindergarten the ‘Prelit’ program
has been used to explicitly teach phonics and develop phonemic awareness. The Kindergarten
teachers use a whole language approach to engage students in the reading and writing process. In
year 1 and year 2 the purpose for writing is aligned with selection of rich text which in turn reflects
the current direction of the inquiry unit focus. Through the adoption of an inquiry-based pedagogy in
years 3 to 6, programming reflects the linking of English to other curriculum areas such as History,
Geography, Science and the Arts. Writing for a purpose is clearly linked to the specific subject being
taught. A high proportion of programming evidence indicates that staff are moving from the
teaching of writing as a genre driven model to a purpose driven model. Through assessment of
inquiry based units, student engagement was evident as they make connections between key
curriculum areas and express their understanding of their learning through writing, technology and
the arts.

In 2016 there was a continued focus on improvement in the whole school teaching of Mathematics.
In March, staff attended a whole day professional learning course ‘Leading Improvement in Primary
Mathematics’ which was facilitated by Rhonda Faragher. Staff were provided with strategies and
planning guidelines for differentiation of mathematics teaching. All teachers were required to plan
their mathematics programs according to the capabilities within the Australian Curriculum and align
these with the outcomes cited in the Nelson Maths program. Students were streamed into ability
groupings for number strand to enable explicit teaching of concepts at the appropriate level.

The Theodore preschool program continues to provide high quality experiences in English and
Mathematics activities. Weekly planning by the teacher demonstrates that specific activities
designed to promote and target children’s pre-literacy and pre-numeracy skills at an age appropriate
developmental level are included. The Early Years Learning Framework is used as the foundation for
all programming to ensure that learning outcomes are focused and engaging.

Build teacher capacity to assess and report student achievement aligned with the Australian
Curriculum’s achievement standards

In 2016 our focus was on differentiating teaching to cater for the individual learning needs of
students. During the weekly team planning process, there was a priority placed on teachers
developing an in depth understanding of the general capabilities, year level descriptors and content
descriptors to ensure that these were reflected appropriately in planning and programming for
students. In addition, we identified the need to work on a ‘backward by design’ model whereby
assessment tasks (both formative and summative) were closely aligned to the essential learnings.
Whole school evidence collected from planning documents, in class observations and professional
discussions at team meetings indicates that this is occurring in the majority of classes. The
professional learning about differentiation in mathematics planning undertaken with Rhonda
Faragher in term 1 has been a catalyst for a change in the way staff view this process in 2016.

Work commenced on the transition to the new reporting system but was ceased due to the delay in
the roll out of the new reporting format by the Directorate.

Build teacher capacity to deliver quality teaching programs

Coaching support in English and Mathematics was established as an ongoing model at the beginning
of the year. This support was offered by the professional practice executive and the two SLC's.
Coaching support in English was focused in the year 3/4 area mainly due to timetable and personnel
constraints not allowing this to occur in the other teams. The focus of this coaching support was to
guide teachers through the process of drilling into the English Curriculum and establishing a teaching
model that encompassed all of the strands of English rather than isolated teaching episodes which
only had a focus on reading, for example. The coaching model was also focused on integrating
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English with the Humanities and the Arts. Planning days were allocated to teams at the beginning of
the year in order for executive and teachers to have time to plan a fully integrated model of inquiry.
This process, along with continued in class support, has led to a more integrated model of planning
and teaching English, History, Geography and the Arts.

In Mathematics from years 1 to 6 we established a rigorous coaching model to support teachers
with the delivery of the Number strand. Students were ability grouped according to their entry levels
in a particular area of number eg. place value, fractions etc. These grouping were fluid, based on the
individual needs of each student. All executive teachers and the Principal engaged in a coaching
model over a five week period. This included shoulder to shoulder planning, establishing a
summative universal assessment task, mini assessment tasks catering for each particular group of
students, engaging in collegial discussions about how individual students were progressing and
establishing a model of reporting which was targeted and informative for all involved. This was
enabled in years 1 and 2 initially and progressed through years 3 and 4, onto years 5 and 6.

Through professional learning delivered in the first half of the year, the Executive teacher of
Professional Practice worked with the teachers to collate a set of writing targets for each year level
based on the Australian Curriculum. Teachers chose, or conferenced with their students to choose,
depending on their year level, an appropriate writing target for each individual student from
kindergarten to year 6. A visual bookmark was developed for teachers to use in order to make the
target visible for both student and staff. A review was carried out with staff on the use of writing
targets and to plan for their implementation in future years as a whole school initiative.

Provide professional development and opportunities for parents to engage with their child’s
learning

During 2016 several workshops related to Literacy and Numeracy were held. An information session
for Kindergarten parents regarding the purpose of the Kindergarten book bags was held in first term.
In term 2 the school had scheduled a ‘Pizza and Problems’ maths night for community, however an
extreme weather system forced this to be cancelled.

In addition, Theodore Preschool held several open days for families. At these days families were
invited to come to preschool and participate in activities with their children. These included
Mother’s Day which 47 people attended; Science week open morning which attracted 47 people;
Father’s Day to which 49 fathers and grandfathers attended and the Art Show which attracted 101
people.

In 2015 Theodore Primary entered into an alliance with ‘The Smith Family’ which continued in 2016.
The Smith Family provided 18 families with financial support through ‘Learning for Life’ scholarships.
These scholarships supported families to purchase book packs and fund excursions and/or camps.

In 2016, 26 families had children attending the Playgroup (averaging 10 students each week over 34
sessions). A range of activities which encourage oral language and social interactions are provided. In
term one a parenting workshop was held at the school and childcare was provided in the playgroup
room by the workshop organisation. Two families were provided with information on accessing early
entry preschool for their EALD children.

In Term 1 2016, the Deputy Principal liaised with the Director, Yurauna Centre at Canberra Institute
of Technology, with the intention of forming a women’s group to undertake study to assist with
returning to the workforce. The Indigenous Education Officer assisted with making contact with
community members. Although the group met several times, there was a breakdown in
communication between the staff of Yurauna and community and it ceased to function for 2016 in
Term 3. It is anticipated that the group may re-form in 2017.
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Collect, analyse and use data to inform classroom teaching and whole school priorities

Throughout 2016 Theodore Primary School has maintained assessment policies and procedures as
per the Theodore Assessment Gantt chart. This cites the following assessments: DIBELS (Reading),
PAT (Comprehension, Mathematics, Science), SENA and Bee spelling. In addition, Theodore Primary
School students participated in NAPLAN and PIPS testing.

A spreadsheet was formulated which records data from the various assessments for each student
and enables a longitudinal result format to be viewed for each student. This data was presented at a
whole staff meeting and provided a platform for rigorous discussion amongst staff about the
learning outcomes of students.

In addition, 2016 team meetings were held each fortnight with a focus on team planning and
assessment of data. Schoolwide, year level and individual class data was analysed in order to provide
a platform for future planning. Specific opportunities were provided to staff to undertake intensive
moderation of students work to ensure consistency of grading.

Progress towards our identified targets for this priority

Target 1: Achieve a 1 percentage point improvement in the proportion of in school matched
students achieving proficiency in PAT Comprehension, Mathematics and Science from years 1-6
based on the 2015 results.

Table: Percentage of students achieving PAT stanines in Mathematics, Reading
comprehension and Science in 2016 and the growth compared to the equivalent
cohorts in 2015

Year Percentage of students Percentage of students Percentage of students
Group achieving PAT stanines in achieving PAT stanines in  |achieving PAT stanines in
Mathematics Reading Comprehension Science

2015 2016 | Growth% 2015 2016 | Growth% | 2015 (2016 |Growth%
point point point
Year 1 | BASELINE | 98% N/A BASELINE | 37% N/A N/A | N/A N/A
Year 2 96% 50% -46% 35% 35% nil N/A [ N/A N/A
Year 3 86% 25% -61% 54% 54% nil BASELINE| 51% N/A
Year 4 31% 29% -2% 58% 48% -10% 42% | 48% +6%
Year 5 18% 4% -14% 42% 54% +12% 44% |[34% | -10%
Year 6 21% 12% -9% 40% 46% +6% 39% |45% +6%

Source: School based data 2016

The 2016 Pat Mathematics results show negative growth across all year levels. Tracking results from
the past has seen consistent negative growth from students moving from Year 1 to Year 2 and
students moving from Year 2 to Year 3. The PAT Reading Comprehension results have shown growth
in both Year 5 and Year 6.

This is the first year that we have been able to track growth with the PAT Science assessment. The
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results achieved are mainly positive.

Target 2: Achieve a 1 percentage point improvement in the proportion of in school matched
students achieving proficiency in DIBELS from years K-6 based on 2015 data

The data needed to validate this target will be available midway through term 1 2017, after teachers
complete the DIBELS assessment.

The table below shows the comparative levels of improvement over the course of the year.
Tier 1 = At benchmark for this year level. No intervention required.

Tier 2 = Below benchmark. Intervention required in a small group situation.

Tier 3 = Well below benchmark. Intense intervention in small group/individually required.

Table: Percentage of students achieving DIBELS Benchmark levels in 2016 compared
to the equivalent cohorts in 2015

Year level Tier1 Tier 2 Tier 3
Kinder Term 1 2016 55% 10% 35%
Year 1 Term 12017

Year 1 Term 1 2016 50% 8% 42%
Year 2 Term 1 2017

Year 2 Term 1 2016 44% 19% 37%
Year 3 Term 1 2017

Year 3 Term 1 2016 53% 13% 33%
Year 4 Term 1 2017

Year 4 Term 1 2016 46% 14% 41%
Year 5 Term 1 2017

Year 5 Term 1 2016 50% 20% 30%
Year 6 Term 1 2017

Source: School based data November 2016

Table: Percentage of students making growth in DIBELS assessment from term 1 to
term 4 2016

Year Group Percentage of students making growth from term 1 to term 4
Kindergarten 90%
Year 1 86%
Year 2 93%
Year 3 95%
Year 4 85%
Year 5 97%
Year 6 83%
Average 90%
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Source: School based data 2016

The table above shows the percentage of students making growth over the year based on the DIBELS
assessment. The DIBELS assessment measures students’ phonemic awareness, alphabetic principles,
accuracy and fluency with connected text, reading comprehension, and vocabulary. The data shows

an average of 90% of students achieving growth within this assessment from term 1 to term 4.

Target 3: Achieve a 1 percentage point improvement in the number of students in the top two
bands of NAPLAN based on the 2016 four year average.

Table: Proportion of year 3 students achieving At Proficient standard in NAPLAN

Test Domain Four year Target 2016 Actual 2016 Result
average
Reading 18.6 19.6 224 3.8
Writing 15.3 16.3 18.3 3.0
Spelling 25.2 26.2 25.2 0.0
Grammar & Punctuation 26.6 27.6 29.0 2.4
Numeracy 16.3 17.3 18.8 2.5

Table: Proportion of year 5 students achieving At Proficient s

tandard in NAPLAN

Test Domain Four year Target 2016 Actual 2016 | Result
average

Reading 18.6 19.6 19.5| 0.8

Writing 3.9 4.9 3.0|-0.9

Spelling 15.6 16.6 14.7 | -0.9

Grammar & Punctuation 15.6 16.6 21.7 | 6.1

Numeracy 7.1 8.1 13.1 | 6.0

Source: SMART data December 2016

In regards to the target of achieving a 1 percentage point improvement in the number of students in
the top two bands of NAPLAN based on the 2016 four year average, the school has achieved this
target in year 3 reading , grammar and punctuation, writing and numeracy and in year 5 grammar
and punctuation and numeracy. Year 5 results in writing and spelling indicated negative growth
whilst reading showed an improvement of 0.8 percentage point.

Target 4: Achieve the Theodore ETD NAPLAN mean score targets for Reading, Writing and

Numeracy for years 3 and 5

Table: NAPLAN mean scores against ACT targets for Theodore Primary School

Year Level Theodore PS Targets | Theodore PS | Theodore Matched students 3-5 mean
mean

Year 3 Reading 380+28 384.6 n/a

Year 3 Maths 366+20 388.8 n/a

Year 5 Reading 477126 463.2 458.7

Year 5 Maths 45920 467.7 462.9
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Source: SMART data December 2016

Theodore Primary School NAPLAN results demonstrate that we were successful in meeting the
Directorates’ prescribed targets in year 3 and 5 reading and numeracy in 2016 when taking the
confidence levels into account. The year 5 matched student results for reading and numeracy whilst
lower than the Theodore PS mean still meet the set targets when taking into account the confidence
levels.

Target 5: Achieve a 4 percentage point improvement in the proportion of within school matched
year 5 students achieving expected growth in NAPLAN Reading, Writing and Numeracy based on
2015

Table: Percentage of year 5 within school matched students achieving expected
growth in NAPLAN

Test Domain | 2015 Result | Target 2016 2016 Result
Reading 45.5 49.5 47.6
Numeracy 65.4 69.4 65.2
Writing 54.5 59.5 Data Unavailable

Source: SMART data December 2016

In 2016 Theodore Primary School did not met its set target of a 4 percentage point improvement in
the proportion of within school matched year 5 students achieving expected growth in NAPLAN
reading and numeracy when compared to 2015 data. The school did however have a 2.1 percentage
point increase in the number of students achieving expected growth in NAPLAN Reading when
compared to 2015 data. NAPLAN writing data was not available as the assessment was changed
from an exposition in 2015 to a narrative in 2016.

Priority

Establish a safe and caring environment that promotes learning

Desired outcomes

= Increase in socially acceptable behaviour by students from P-6
=  Whole school processes and procedures to social skilling
= Students and parents feel that TPS is a safe and caring environment

Targets
By the end of 2016

= Achieve a 4 percentage point improvement in the proportion of students satisfaction related to
feeling safe at school/management of student behaviour based on the 2015 School Satisfaction
Survey results

= Achieve a 4 percentage point improvement of parents satisfaction related to their child feeling
safe at school/ management of student behaviour based on the 2015 School Satisfaction Survey
results
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= Reduce number of students receiving behaviour slips for socially unacceptable behaviours to
under 250 in 2016

= Achieve a 4 percentage point improvement in the proportion of students who perceive they are
supported and safe at school (to an excellent standard) based on the 63% in the 2015 Culture
Survey

= Achieve a 4 percentage point decrease in proportion of students who feel victimised (to a severe
and moderate level) based on the 52% in the 2015 Culture Survey

Progress

In 2016, Theodore Primary School progressed the following four key improvement strategies in our
endeavour to achieve this priority and associated targets.

Embed a whole school P-6 social skilling curriculum

During 2016 every student has been explicitly taught social/emotional skills using the ‘Bounce Back’
program. Teachers were asked to include a 30 to 45 minute block of time on each alternate Friday to
teach these lessons. The mindfulness program was written by two teachers, one from the senior
school and one from the junior. They based their program on the ‘Mind Up’ program and adapted it
to suit our community. Each class teaches a lesson on mindfulness and how the brain works on each
alternate Friday. Mindfulness activities are practised on a daily basis in each classroom, often several
times during the day. The specific scheduling of social/emotional lessons and mindfulness lessons
has ensured that the programs are delivered consistently across the school and all students are
being taught skills and strategies.

At the beginning of 2016 each of the classrooms in the year 3 to 6 area of the school had a sensory
space built within it. The spaces consist of two bookcases which are secured to the wall and form a
‘corner’ space. Inside each sensory space there are cushions and fiddly toys to assist students in self-
regulating their emotions. There are also posters displayed which give students ideas on how to
calm and how to identify their emotions. Students are given specific ideas on how and when to
access the sensory spaces.

The outdoor spaces have been a focus for the school during 2016. In the junior outdoor area, the
sensory garden has been transformed with the addition of a ‘bus; a ‘boat’; windchimes; a tyre
dragon; a musical post; a tepee and a blackboard. There have also been some totem poles added to
the sandpit area. In the senior area a large sandpit was opened in term 2 as well as seating and
plantings. The addition of a play pod has been very successful. The children have access to a shipping
container which is filled with all sorts of equipment and ‘junk’ to enable the students to use their
imagination and create free play during their outdoor breaks.

Build teachers capacity to engage students in learning through differentiation of curriculum
Professional learning about current research on formative assessment did not occur in 2016.

Embed whole school Student Wellbeing Procedures

The Principal and the Deputy Principal have compiled all procedures and policy references which
attend to the wellbeing of students and staff into a single document titled “Theodore Primary School
Wellbeing Procedures”. The document has been cross checked and referenced where appropriate
with Education Directorate policies and procedures, including recommendations from the ‘Schools
for all Children and Young People’ review outcomes. To finalise the procedures we are waiting on
the education Directorate’s safe School Policy to be finalised. It is anticipated that the “Theodore
Primary School Wellbeing Procedures” will be ratified by the School Board early in 2017.
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During 2016, staff at Theodore Primary School focused on ensuring that trauma sensitive practices
are embedded into daily routines. This includes regular practice of mindfulness techniques with
students, particularly following transitions. Staff also practice mindfulness exercises prior to staff
meetings. Staff have actively used collaborative problem solving with students to resolve issues.
Sensory spaces have been established in every classroom across the school to enable students to
self-regulate their emotions. There are mandated times in the timetable for teachers to explicitly
teach social/emotional skills and mindfulness activities on alternate Fridays. Professional learning for
staff during the year has included: revisiting elements of the trauma training; Wellbeing Platter for
staff; First Module of NeuED.

Provide a Response to Intervention model that caters for the individual learning needs of students

In 2016 Theodore Primary School continued to support the learning needs of students from years 1
to 6 with a comprehensive program, ‘Minilit” which addresses tier 2 of the Response to Intervention
framework. Inyears 1/2, 35 students commenced ‘Minilit’ at the beginning of 2016. Twenty-six
students are still currently participating and 8 have exited the program. In the 3/4 cohort 18
students commenced in March 2016. There are currently 20 students in the program and 3 have
exited during the year. Additional learning Support staff have been trained to implement ‘Minilit’
which has enabled additional students to access the program. Two executive teachers investigated
the ‘Macqlit’ program early in 2016. One group of 3/4 students have used this program as an
intervention on a trial basis for the remainder of the year. It is envisaged that in 2017, the ‘Macqlit’
program will be run with additional groups of 3/4 students.

The ‘Prelit’ program continued to be taught at the preschool but it was recognised that an additional
kit would assist this process and this has been purchased in readiness for the 2017 school year. The
‘Prelit’ program was taught during group times and the skills learnt were practised during the day,
for example, at transition times.

The review of the case conferencing model did not occur in 2016.

A recommendation from the 2014 Validation Report was that Theodore Primary School has
programs in place to cater for high achieving students. In 2016, Theodore Primary School was again
involved in the Tuggeranong Network Early Years Extension Workshops. The Early Years Extension
Workshops focused on Mathematics, Arts and Science. In 2016, 48 students from Preschool to Year
2 from Theodore Primary School attended the Early Years Extension days.

Theodore Primary School’s Science specialist teacher organise a second annual Science extension
day for our cluster schools in September 2016. Six year 5/6 students from Theodore joined with
students from Richardson Primary, Calwell Primary and Calwell High School to work in the Science
laboratories at the Australian National University. The students were challenged with scientific
activities and worked in mixed age groups to reach a resolution to their assigned task.
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Progress towards our identified targets for this priority

Target 1: Achieve a 4 percentage point improvement in the proportion of students satisfaction
related to feeling safe at school/management of student behaviour based on the 2015 School

Satisfaction Survey results

Table: Proportion of Student satisfaction

Item 2015 2015 2016 2016

School ACT School ACT
| feel safe at my school 74% 73% 77% 79%
| can talk to my teachers about my concerns | 69% 60% 70% 68%
Student behaviour is well managed at my 46% 50% 47% 55%
school

Source: Planning and Performance, September 2016

Student satisfaction data in 2016 demonstrated an increase of 3 percentage points in the levels of
students whom reported ‘I feel safe at my school’ when compared with 2015 data. There was also
an increase of 1 percentage point in 2016 of the number of students who feel that they can ‘talk to
their teachers about concerns’ when compared to 2015 data. Student perceptions about ‘student
behaviour is well managed at my school’ increased by 1 percentage point.

Target 2: Achieve a 4 percentage point improvement of parents satisfaction related to their child
feeling safe at school/ management of student behaviour based on the 2015 School Satisfaction
Survey results

Table: Proportion of Parent satisfaction

Item 2015 2015 2016 2016
School ACT School ACT

My child feels safe at this school 88% 92% 88% 93%

Student behaviour is well managed 72% 77% 79% 81%

Source: Planning and Performance, September 2016

Results show that there has been nil improvement in the number of parents who believe ‘my child
feels safe at school’ from the 2015 data. With respect to ‘student behaviour is well managed’, there
was an increase of 7 percentage points.
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Target 3: Reduce number of students receiving behaviour slips for socially unacceptable
behaviours to under 250 in 2016

Table: In Class referrals related to behaviour

No. of in class 2015 2016 % increase/reduction from 2015 to 2016
behavior issues

Term 1 6 12 100% increase

Term 2 30 23 23% reduction

Term 3 48 28 42% reduction

Term 4 34 14 59% reduction

Total 118 77 35% reduction

Source: School Data, December 2016

Table: Playground referrals related to behaviour

No. of playground 2015 2016 % increase/reduction from 2015 to
issues 2016

Term 1 15 39 160% increase

Term 2 41 45 9% increase

Term 3 54 48 11% reduction

Term 4 30 46 53% increase

Total 140 178 27% increase

Source: School Data, December 2016

Data on referrals for inappropriate behaviour during 2016 reflects an overall amount of incidents of
255. This is a continued reduced rate of incidents, though it is a similar figure to 2015, and we were
slightly over the target of 250. The reduced number of orange slips could be accounted for by the
professional learning undertaken by staff through the ‘TRUST’ project and the continued executive
support provided for classroom behaviour management. Students are also managing their behaviour
through using mindfulness techniques and their awareness of how their brain activates behaviour. In
the playground many teachers are asking students to walk with them while they are on duty as
opposed to issuing behaviour slips.

Target 4: Achieve a 4 percentage point improvement in the proportion of students who perceive

they are supported and safe at school (to an excellent standard) based on the 63% in the 2015

Culture Survey

Results from the 2016 survey indicate that there was a decrease of 4 percentage points to 59% of
students who felt safe at school (to an excellent standard) compared to the 2015 results. Overall
92% of students felt adequate or excellent levels of safety support at school.

Target 5: Achieve a 4 percentage point decrease in proportion of students who feel victimised (to a
severe and moderate level) based on the 52% in the 2015 Culture Survey

The 2016 Culture Survey indicated that there was no change in the proportion of students who feel
victimized (to a severe and moderate level) (it still stands at 52%) meaning that we did not meet this

target.
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