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School Board Chair Report 

It is my pleasure to present to you the Annual School Board Report for 2016. 

David Vernon was your Board Chair for the reporting period.  At the outset of the report and on behalf of 
the school community, I would like to thank David for his outstanding leadership and commitment.  David 
has played a pivotal role in the school’s journey over some six years.  David has always exhibited a passion 
for Gold Creek School and for public education more broadly.  We have been fortunate to have had David’s 
leadership during this period. 

I encourage you to consider the 2016 Report.  It provides a range of information about the school’s 
achievements and operating context. 

2016 was an exciting year both for achievement and for establishing opportunities for the future.      

During 2016, Gold Creek School was authorised as an International Baccalaureate (IB) World School in 
delivering the Primary Years Program (PYP) and Middle Years Program (MYP).   

This was the culmination of a four-year journey and represents a substantial investment in the learning 
opportunities available at the school.  On behalf of the school community, I extend great thanks to the 
executive and staff for this achievement and for the difference it will make to our students during their 
time at Gold Creek School.  Staff have undertaken a range of professional development and support 
activities in the lead-up to authorisation as well as an untold amount of work in planning and delivery.  This 
work, and the additional commitment it has required, are fully acknowledged and appreciated.  The school 
community has embraced and supported the opportunity, recognising the value of the educational benefits 
to our students. 

The report also outlines the substantial achievements of the school both under NAPLAN and other goals 
and indicators of the learning journey.  2016 saw the implementation of the Social and Emotional Learning 
Programme on the senior site, developed by the School Wellbeing Action Team and based on the strategies 
available through KidsMatter and MindMatters.  The report also notes a high level of volunteering across 
programs and events at the school, reflecting a strong sense of community and common purpose.  Thank 
you to all involved.  

At the end of 2016, we said farewell to our principal Linda Baird after four years.  Linda’s foresight and 
strategic vision in leading the school through to IB authorisation has produced a lasting legacy to benefit 
many generations of students. Linda’s contribution has been immense and the school owes her a great 
debt of gratitude.  I am sure a large number of us recall hearing Linda talk passionately about the benefits 
of the IB and the future opportunities it will provide for Gold Creek School.  On behalf of the school 
community, I would like to thank Linda for her outstanding leadership and wish her well for the future. 

I commend the Report to you. 

Michael Rush 

Board Chair  
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Context 

Gold Creek School is a preschool to year 10 school offering education across three sites. One Principal 
provides educational leadership across the whole school. The junior site in Nicholls comprises a preschool 
and years kindergarten to 6. A second preschool site is situated in Hall. The third site is the senior site which 
comprises years 7 to 10. 

2016 saw an overall increase in our student population of 106 students across all sites. The school also had 
a 50% increased enrolment of students who identify as Aboriginal and/or as a Torres Strait Islander. 
Students with a Language Background other than English also increased by 18% in 2016. 

Student Information 

Student enrolment 
In 2016 there were a total of 1,103 students enrolled at this school from K-10. 

Table: 2016 Student Enrolment Breakdown 

Group Number of Students 

Male 561 

Female 542 

Indigenous 42 

LBOTE 322 
Source: Planning and Analytics, December 2016 

Student attendance 
The following table identifies the attendance rate of students by year level during 2016. Student 
attendance rate is the percentage of school days attended by students in each year level at the school. 
Student attendance is measured over two school terms; that is from the first day of the school year for 
students in term 1 to the last day of term 2. 

Table: 2016 Attendance rates in Percentages 

Year Level Attendance Rate % 

K 93.0 

1 93.0 

2 94.0 

3 94.0 

4 94.0 

5 92.0 

6 93.0 

7 91.0 

8 86.0 

9 88.0 

10 86.0 
Source: Planning and Analytics, December 2016 
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The Gold Creek School’s approach to limiting non-attendance is grounded in a student engagement ethos 
and developing strong home-school partnerships. Student attendance is encouraged through an engaging 
inquiry based curriculum that is differentiated to support the learning needs of all students. A focus for the 
school is on creating a positive, welcoming culture that builds connectedness and facilitates opportunities 
for student choice and input into their own learning. A Response to Intervention (RTI) model was 
implemented in 2016 to identity areas of need for students to fully engage in the curriculum and to provide 
appropriate supports and programs to meet the individual needs of students.  

Administrative processes to manage non-attendance include a clear process for staff to report partial and 
fractional absences and the reporting of non-attendance to parents each morning through the SMS 
notification system. This information helps to inform the RTI processes and the supports that are put in 
place. 

Staff Information 

Teacher qualifications 
All teachers meet the professional requirements for teaching in an ACT public school. The ACT Teacher 
Quality Institute (TQI) has provided the following data based on teachers registered as at 16 December 
2016. 

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate qualification is 
shown below. 

Table: 2016 Qualification of Teaching Staff in Percentages 

Qualifications % Teaching Staff 

Certificate/Diploma/Degree 100 

Postgraduate 62 
Source: Teacher Quality Institute, 16 December 2016 

During 2016 the school supported a classroom teacher, an executive teacher and an Associate Principal to 
complete post-graduate studies in Gifted and Talented Education through the University of NSW. The four 
Associate Principals obtained TQI assessor accreditation and two had the opportunity to be Assessors for 
Lead/Highly Accredited external applications. Two members of staff were successful in achieving TQI Lead 
Teacher status. 

The school has met the mandated requirements for the International Baccalaureate Organisation teacher 
training for both the PYP and MYP in 2016. 

Workforce composition 
The 2016 workforce composition of Gold Creek School is highlighted in the following table. The data is 
taken from the school’s verified August staffing report. For reporting purposes it incorporates all school 
staff including preschools, staff absent for a period of less than four consecutive weeks and staff replacing 
staff absent for more than four consecutive weeks. It does not include casuals and staff absent for a period 
of four consecutive weeks or longer.  
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Table: 2016 Workforce Composition Numbers 

Staff Employment Category Total 

Teaching Staff: Head Count 81 

Teaching Staff: Full Time Equivalent 76.4 

Non Teaching Staff: Head Count 26 

Non Teaching Staff: Full Time Equivalent 22.9 
Source: This data is from the 2016 August census date and is calculated using the parameters provided by the ABS. 

Note: This table does not include pre-school staffing. 

There are two indigenous staff members at this school. 

Volunteers 
The estimated number of hours volunteers worked with the school during 2016 was 1200. Volunteers 
dedicate their time to support school based programmes as well as school based events. Gold Creek School 
actively encourages parent volunteering in a wide variety of ways. 

School Review and Development 

In 2016, the ACT Education Directorate’s Strategic Plan 2014-2017 provided the framework and strategic 
direction for the school’s Strategic Plan. This is supported by the new school performance and 
accountability framework, ‘People, Practice and Performance: School Improvement in Canberra Public 
Schools, A Framework for Performance and Accountability’. This framework has school improvement at its 
centre, with the National School Improvement Tool (NSIT) as its core feature, providing support to achieve 
high standards in student learning, innovation and best practice in ACT public schools. 

Prior to 2016 all ACT public schools participated in a four-year cycle of school review and development. In 
the fourth year schools underwent an external validation process. 

The introduction of a revised External School Review process in 2016 represented a significant change for 
the system. It is now a five-year cycle with an External School Review at the end, based partly on the 
school’s self-evaluation of their progress documented in a Summative Report and substantially on the 
findings of External Review Panels when in schools. External Review Panels now include an external school 
review expert as the panel chair and an experienced system principal. 

Gold Creek School will be reviewed in 2017. A copy of the most recent validation report can be found on 
the school website. 

School Satisfaction 
Schools use a range of data collection tools to gain an understanding of the satisfaction levels of their 
parents and carers, staff and students. In August/ September 2016 the school undertook a survey to gain an 
understanding of school satisfaction at that time. Staff, parents and students from year 5 and above (with 
the exception of students in special schools) took part in an online survey. 
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Overall Satisfaction 
In 2016, 78% of parents and carers, 88% of staff, and 69% of students at this school indicated they were 
satisfied with the education provided by the school. 

Included in the survey were 14 national parent survey items and 12 national student survey items. These 
items were approved by the then Standing Council on School Education and Early Childhood (SCSEEC) for 
use from 2015. The following tables show the percentage of parents and carers and students who agreed 
with each of the national items at this school. 

The results for the 67 staff who took part in the survey are tabled below. 

Table: Proportion of staff in agreement with each national opinion item 

National Opinion Item (%) 

Teachers at this school expect students to do their best. 95 

Teachers at this school provide students with useful feedback about their school work. 91 

Teachers at this school treat students fairly. 92 

This school is well maintained. 76 

Students feel safe at this school. 85 

Students at this school can talk to their teachers about their concerns. 91 

Parents at this school can talk to teachers about their concerns. 95 

Student behaviour is well managed at this school. 55 

Students like being at this school. 88 

This school looks for ways to improve. 97 

This school takes staff opinions seriously. 63 

Teachers at this school motivate students to learn. 91 

Students’ learning needs are being met at this school. 73 

This school works with parents to support students' learning. 85 

I receive useful feedback about my work at this school. 65 

Staff are well supported at this school. 55 
Source: 2016 School Satisfaction Surveys, August/September 2016 

The results for the 221 parents who took part in the survey are tabled below.  
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Table: Proportion of parents and carers in agreement with each national opinion item 

National Opinion Item (%) 

Teachers at this school expect my child to do his or her best. 90 

Teachers at this school provide my child with useful feedback about his or her school work. 76 

Teachers at this school treat students fairly. 82 

This school is well maintained. 77 

My child feels safe at this school. 85 

I can talk to my child’s teachers about my concerns. 88 

Student behaviour is well managed at this school. 65 

My child likes being at this school. 83 

This school looks for ways to improve. 76 

This school takes parents’ opinions seriously. 69 

Teachers at this school motivate my child to learn. 76 

My child is making good progress at this school. 78 

My child's learning needs are being met at this school. 76 

This school works with me to support my child's learning. 75 
Source: 2016 School Satisfaction Surveys, August/September 2016 

The results for the 576 students who took part in the survey are tabled below. 

Table: Proportion of students in years 5 to 10 in agreement with each national opinion item 

National Opinion Item (%) 

My teachers expect me to do my best. 93 

My teachers provide me with useful feedback about my school work. 70 

Teachers at my school treat students fairly. 56 

My school is well maintained. 51 

I feel safe at my school. 58 

I can talk to my teachers about my concerns. 47 

Student behaviour is well managed at my school. 30 

I like being at my school. 58 

My school looks for ways to improve. 69 

My school takes students’ opinions seriously. 45 

My teachers motivate me to learn. 69 

My school gives me opportunities to do interesting things. 68 
Source: 2016 School Satisfaction Surveys, August/September 2016 

This information can be considered alongside information available on the My School website 
(http://www.myschool.edu.au). 

These results, as well as the continual review of school performance, contributed to the evaluation of our 
Strategic Plan and the development of Annual Action Plans. The Strategic Plan is available on the school 
website. 

http://www.myschool.edu.au/
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Learning and Assessment 

Performance in Literacy and Numeracy 

Early years assessment 
Students in kindergarten undertake an on-entry assessment of their early reading and numeracy skills using 
the Performance Indicators in Primary Schools (PIPS) program. Student results are reported against five 
performance bands at the end of semester 1 and 2. 

The following table shows the comparison of the school against the ACT on raw scores in reading and 
mathematics. 

Table: Gold Creek School PIPS 2016 mean raw scores 

 School ACT 

 Start End Start End 

Reading 46 123 49 121 

Mathematics 37 52 39 54 
Source: Planning and Analytics 

NAPLAN assessment 
Students in years 3, 5, 7 and 9 in all ACT schools participate in the National Assessment Program-Literacy 
and Numeracy (NAPLAN). This program assesses skills in reading, writing, spelling, grammar and 
punctuation, and numeracy. 

In 2016, 0.00 % of year 3 students,  0.00 % of year 5 students,  1.00 % of year 7 students and  1.00 % of year 
9 students were exempt from testing based on nationally agreed criteria. 

Results are not reported when there are fewer than five students with results. This rule is applied for 
reasons of statistical reliability, as well as to protect the privacy of students in small schools. 

The following table shows the 2016 mean scores achieved by our students compared to the ACT.  

Table: Gold Creek School 2016 NAPLAN Mean Scores 

Test Domain Year 3 
School 

Year 3 
ACT 

Year 5 
School 

Year 5 
ACT 

Year 7 
School 

Year 7 
ACT 

Year 9 
School 

Year 9 
ACT 

Reading 424 441 502 514 524 558 579 601 

Writing 448 420 488 474 505 519 518 557 

Spelling 448 421 508 490 526 546 578 590 

Grammar & Punctuation 468 442 521 511 522 552 583 588 

Numeracy 409 412 499 497 530 556 579 597 
Source: Planning and Analytics 

An analysis of our NAPLAN results can be found when reporting against our priorities. 
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Performance in Other Areas of the Curriculum 
During 2016 Gold Creek School was authorised as a International Baccalaureate (IB) World School in 
delivering the Primary Years Program (PYP) and Middle Years Program (MYP) following  an external review 
process. The school aims to provide students with holistic educational opportunities based on the IB 
Learner Profile attributes and attitudes. Students across the school were provided with multiple 
opportunities to develop themselves as life-long learners in all aspects of their lives and to engage in 
inquiry based service and action research to enhance their learning experiences. 

A variety of learning opportunities were provided for students to engage in extra-curricular activities as a 
part of the school’s focus area to maximise student learning outcomes. The school production (Hair Spray) 
saw students involved in the creation of costume design and creation, set design, technical aspects of 
sounds and lighting as well as acting and singing. We made use of the Gungahlin College theatre to support 
the quality performance and provide opportunities for community members to be a part of the audience. 
Further co-curricular opportunities were offered in Music through Band and music tuition and classes. 
Students from the Junior Site participated in extension sessions in Science where they had opportunities to 
participate in science inquiry of experimenting and discussions with n expert Science teacher on the Senior 
Site. A Homework Club was offered every Wednesday afternoon on each site to provide teachers support 
to students in their learning. 

A range of opportunities were provided for students across the school to showcase and reflect on their 
work to the parental community and invitations for parents to immerse themselves in their child’s learning 
environment, such as three way interviews on the Junior Site and parent-teacher interviews on the Senior 
Site as well as the Winter Arts/Design Showcase, Year 6 Exhibitions and whole school Totally Talented. 

In 2016 the school’s Arts program continued to provide opportunities for students to pursue the creative 
aspects of the Arts and Design. On the Junior Site all students experienced learning opportunities with a 
specialised arts and music program delivered by an expert teacher. Extra-curricular opportunities in the 
Arts were offered to students including; band, vocal group and art club to ensure a balance of learning 
programs are available. 

In 2016 a Director of Teacher and Learning on each site was appointed. The role involves learning processes 
for walk throughs and lesson observations to support teachers reflecting and receiving quality feedback 
against the National Professional Standards for Teachers and coaching teachers. The Directors worked 
closely with Associate Principals to build teacher capacity through providing appropriate and just in time 
professional learning for individual staff, teams  and whole staff. 
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Progress Against School Priorities in 2016 

Below is Gold Creek School’s 2016 Annual Action Plan Report (AAPR) in pdf and MS Word formats. The 
AAPR details the priorities and targets of the school for 2016. Progress against priorities and targets, and 
methodologies for measuring progress, are also described.  Click on the appropriate text below to open the 
report in your desired format. 

If you cannot open the document check to make sure you have clicked the yellow ‘Enable All Features’ 
menu that may have appeared at the top of your page. Please contact the school for an electronic or hard 
copy should none of these options work. 

If you do not have Adobe Acrobat you can download the free Reader version here (large download). 

 Click here to access the Adobe PDF version 

 Click here to access the Microsoft Word version 

Note to school: If providing the Annual School Board Report (ASBR) in hard copy please provide a printed 
copy of the above Annual Action Plan Report and append it to the ASBR.  

https://get.adobe.com/reader/


 

Page | 11 

Gold Creek School - Annual School Board Report 2016 

Financial Summary 

The school has provided the Directorate with an end of year financial statement that was approved by the 
school board. Further details concerning the statement can be obtained by contacting the school. 

The following summary covers use of funds for operating costs and does not include expenditure in areas 
such as permanent salaries, buildings and major maintenance. 

Financial Summary 
 

INCOME January to June July to December January to 
December 

Self management funds 574593.18 584685.15 1159278.33 

Voluntary contributions 24205.00 10958.00 35163.00 

Contributions & donations 12215.82 3082.15 15297.97 

Subject contributions 4125.00 4025.61 8150.61 

External income (including 
community use) 

19294.64 46732.45 66027.09 

Proceeds from sale of assets 0.00 0.00 0.00 

Bank Interest 12737.14 11684.51 24421.65 

TOTAL INCOME 647170.78 661167.87 1308338.65 

EXPENDITURE    

Utilities and general overheads 72996.43 122320.32 195316.75 

Cleaning 118529.93 170093.85 288623.78 

Security 120.00 811.00 931.00 

Maintenance 156963.44 44901.57 201865.01 

Administration 7793.53 1837.73 9631.26 

Staffing 0.00 0.00 0.00 

Communication 23251.21 9622.43 32873.64 

Assets 66709.74 6974.06 73683.80 

General office expenditure 17264.16 15892.13 33156.29 

Educational 163772.93 38546.32 202319.25 

Subject consumables 826.39 -315.78 510.61 

TOTAL EXPENDITURE 628227.76 410683.63 1038911.39 

OPERATING RESULT 18943.02 250484.24 269427.26 

Actual Accumulated Funds 222858.83 365093.82 222858.83 

Outstanding commitments (minus) -2143.38 0.00 -2143.38 

BALANCE 239658.47 615578.06 490142.71 
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Professional Learning 
The average professional learning expenditure at the school level per full time equivalent teacher was 
$912.00 per person. 

Voluntary Contributions 
The funds listed were used to support the general operations of the school. The spending of voluntary 
contributions is in line with the approved budget for 2016. 

Reserves 
Name and Purpose Amount Expected Completion 

 Signage and Stationery  LED school sign to 
replace letter school sign      

December 2016 

 Classroom furniture  Replacement of furniture 
throughout the school 
across P-10 

Completed June 2016 

 Additional classrooms  Extension and refurb of 
internal art classrooms 
for additional full size  
classrooms on the junior 
site due to growning 
numbers 

Completed January  2016 

 Home Science Upgrade  Replace bench and 
whitegoods 

December 2018 

 International Baccalaureate  IB programme PYP & 
MYP from 2014 to 2020 

December 2020 
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Endorsement Page 

I declare that the Gold Creek School Board has operated in accordance with the provisions of the ACT 
Education Act 2004 including the following sections. 

39 (4) The school board must give effect to the chief executive’s directions. 
44 (2) The chief executive must end the appointment of a member of the school board of a public 

school, other than the principal of the school if: 
a) the member is absent from 3 consecutive meetings of the board without reasonable excuse 

or leave given by the board or 
b) contravenes section 49 (disclosure of interests by members of school boards) without 

reasonable excuse. 
46 The members of the school board of a public school must, whenever is necessary, nominate a member 

of the board as a member of any selection panel established by the chief executive to make 
recommendations to the chief executive about the appointment of the principal to the school. 

47 (2) However, the school board must meet at least four times a year. 
48 (10) The school board must keep minutes of its meeting. 
49 Disclosure of interests by members of school boards. 
49 (3) The disclosure must be reported in the school board’s minutes and, unless the board otherwise 

decides, the member (The first member) must not: 
a) be present when the board considers the issue or 
b) take part in any decision of the board on the issue. 

49 (5) Within 14 days after the end of each financial year, the chairperson of the school board must 
give the chief executive a statement of any disclosure of interest under this section in relation to 
the school board during the financial year. 

Members of the School Board 

I certify that to the best of my knowledge and belief the data and information reported in this Annual 
School Board Report represents an accurate record of the school’s operations in 2016. 

I approve the report, prepared in accordance with the provision of the ACT Education Act 2004, section 52. 

Board Chair Signature: ______________________________ Date: 22 / 05 / 2017 
 

Parent Representative(s): Wade Evans Michael Rush David Vernon 

Teacher Representative(s): Leona Anton Pam Murray  

Student Representative(s): Caitlyn Gare Jade Deakin  

Board Chair: David Vernon   

Principal: Linda Baird   

Principal Signature: ______________________________ Date: 22 / 05 / 2017 
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Gold Creek School

Annual Action Plan Report 2016

Context

Gold Creek School is a preschool to year 10 school offering education across three sites. One principal provides educational leadership across the whole school. The primary site in Nicholls comprises a preschool and years kindergarten to 6. A second preschool site is situated in Hall. The primary site leadership team includes two Associate Principals, an SLC Professional Practice and one SLC to support the school improvement journey.

The senior site offers a traditional high school environment with subject specialist teachers across eight key learning areas. The senior site leadership team includes two Associate Principals, five SLCs leading the faculties and a Pastoral Care Coordinator.

In 2016 the school underwent an external validation process with the International Baccalaureate Organisation (IBO) and in April Gold Creek School was authorised as an IB World School to offer the Primary Years Programme (PYP) and Middle Years Programme (MYP) at the school. The programmes are based on the principles of respect, responsibility, and community through exploration and discovery. The preschool classes utilise the Reggio Emilia approach of play based learning.

The school curriculum derives from the Australian Curriculum using the PYP and MYP frameworks to deliver the curriculum. Staff across the school are provided with collaborative planning time to develop and review their curriculum, pedagogical practices and assessment and reporting processes. Through whole school executive and staff meetings, staff are able to share the initiatives and actions undertaken by individual year and faculty teams to ensure consistency across the school.

Methodology

The Annual Action Plan 2016  was formulated as a result of a detailed analysis of the school data in relation to the priorities as outlined in the School Strategic Plan 2013-2016.  Representatives from all key stakeholder groups were involved in deciding the actions stated under each of the school priorities. 

The Annual Action Plan evaluation process was undertaken in a number of sessions throughout 2016, including senior leadership meetings, executive professional learning team sessions, year group and faculty collaborative planning sessions, whole school staff meetings, as well as School Board and P&C meetings.

The National School Improvement Tool was used to provide a self-assessment of the school’s improvement journey throughout 2016. The tool was used to evaluate the school’s work towards the priorities, strategies and actions identified in the 2016 AAP.  The school’s leadership team, year groups and faculty teams across the whole school used the tool to self-assess and identify evidence and action areas for each domain. These evaluations were collated and used to help develop the school’s 2017 Annual Action Plan. 




Evaluation of Performance

Priority 

Maximise learning outcomes for all students

Targets

By the end of 2016:

85% of Kindergarten students to reach a minimum PM benchmark rating of level 5

Achieve Reading and Numeracy Targets as set by the Directorate for years 3, 5, 7 and 9

Progress 

The first key improvement strategy towards this priority is to build an expert teaching team. Collaborative planning time is scheduled within the school all for all teams and faculty groups. These sessions are utilised to develop curriculum, analyse student learning data, develop and moderate assessment tasks and for team identified staff development activities as needed.

A commitment to build the leadership capability of the middle leadership team to enhance the monitoring of the quality of learning in teams using the National Professional Standards for Teachers has also been a key focus for the year. The Associate Principals on both sites successfully completed the AITSL National Certification Assessor Training. The primary site SLC teachers were certified as Lead Teachers in 2016. The SLC team on the senior site are gathering evidence for their portfolios and will undertake the certification process for Lead Teachers in 2017. This training has enhanced the middle management team’s understanding of the National Professional Standards for Teachers and this knowledge is utilised to provide staff with explicit feedback on practice through the school’s performance and development cycle model for teaching staff. All teaching staff at the school have had written feedback on their teaching practice every term using the common lesson observation template developed in 2015. The template includes a structured reflection component and the professional discussion regarding each lesson observation is embedded into the staff development processes at the school. 

The effectiveness of these actions were demonstrated through the school’s performance and development cycle; all teachers have demonstrated proficiency using the Classroom Practice Continuum. All teaching staff on the senior site and two teachers on the primary site with provisional registration with the Teacher Quality Institute ACT (TQI) at the beginning of the year have achieved full registration with TQI through the support of their accreditation panel, consisting of an SLC and mentor teacher.

A second key improvement strategy towards achieving this priority was to ensure systematic curriculum delivery. The school invested in an online curriculum database to ensure systematic collaborative development and implementation of the curriculum.  The database provides analytics to identify any areas that require further focus from teaching staff. These analytics show that all curriculum documents are aligned with the Australian Curriculum and use the PYP and MYP unit planners to clearly structure curriculum delivery for students. This was also evidenced in the school’s authorisation reports for the IB. These reports were developed by the IBO Verification teams through interviews with students, parents, staff and review of school documentation, including policies and procedures. The PYP report states: ‘The overall expectations outlined in the school’s scope and sequence documents are developmentally appropriate and teachers are aware of how they align with the IB scope and sequence documents.” The MYP report states: ‘Conversations with teachers and students, as well as curriculum documentation, demonstrate that the MYP unit planning process is being followed to ensure a continuous and coherent MYP curriculum.’

The final key improvement strategy was to develop processes for systematic application and analysis of data to maximise learning outcomes for all students. At the beginning of the year a number of data sets were identified for staff to analyse throughout the year to create a clear picture of student learning at the school. A key action was to refine the school’s existing Response to Intervention (RTI) process and to create a consistent approach across both sites. In the process students are identified under three tiers: universal (80%); selected (5 – 15%) and targeted (2-3%). The RTI process has enabled staff to understand the needs of all students at respective tiers and act appropriately as identified at an individual level. The data collected has informed the appropriate choice of interventions for students with tracking mechanisms in place. The RTI structure was also provided to the feeder primary schools to complete for all incoming students into year 7 in 2017 to allow the school to appropriately configure classes for all students and individualised supports for students as needed.

A school wide Aboriginal and Torres Strait Islander team has been established in 2016. The team is leading an action research project to ensure learning outcomes are maximised of all Aboriginal and Torres Strait Islander students. The project includes the use of RTI for the specific areas of need; building links with external agencies and strengthening home-school partnerships to support students in their learning; and to build the cultural awareness capacity for staff to be able to work with the wide range of backgrounds at the school. The project focused on academic and attendance data. The data collected in 2016 indicates that 74% of students who identify as Aboriginal and/or Torres Strait Islander have maintained or had growth in their academic results and 55% have had growth in their attendance. Six students also received Student Aspiration Mura Awards in recognition of their good attendance at school and a commitment to their learning. Each student will receive a bursary from the Directorate that they can use in 2017 for educational purposes.

This work in 2016 saw the following results against our identified targets for this priority:

PM Benchmark testing undertaken in term 4, 2016 indicates that 81% of Kindergarten students reached the ACT benchmark of 5 and 56% of Kindergarten students have reached the aspirational benchmark of level 8. In the testing 21% achieved a PM benchmark score of 14 or above, which indicates that these students are reading at an end of year 1 reading level.



When looking at the PIPS data for reading for the 2016 Kindergarten cohort, the students began 4.5 points below the national average and in November 2016, 84% of students achieved expected growth. 32% of these students achieved above the national average in their growth.



In 2016, preschool teachers have been participating in an action research project with a focus on explicit phonological learning to determine the impact this has on students’ PM Benchmark reading and PIPS results in Kindergarten in 2017.






GCS NAPLAN Data 2016

		Test

		Directorate Target

		School Mean score

		Bottom Band

		Top Bands

		Growth data



		Year 3 Reading

		448±22

		424.0

		School – 0%
State - 4%

		School – 48%
State – 58%

		N/A



		Year 3 Numeracy

		424±18

		409.2

		School – 3%
State – 4%

		School – 34%
State – 43%

		N/A



		Year 5 Reading

		519±16

		502.0

		School – 3%
State – 4%

		School – 44%
State – 43%

		School – 58.8
State – 74.9



		Year 5 Numeracy

		506±16

		498.5

		School – 0%
State – 2.5%

		School – 34%
State – 30%

		School – 70.2
State – 83.8



		Year 7 Reading

		545±12

		524.4

		School – 8%
State – 2.7%

		School – 22%
State – 39%

		School - 36.6
State – 35.8



		Year 7 Numeracy

		541±12

		530.1

		School – 8%
State – 2.2%

		School – 22%
State – 33%

		School – 60.6
State – 57.6



		Year 9 Reading

		580±12

		579.0

		School – 7%
State – 3.2%

		School – 21%
State – 33%

		School – 36.1
State – 32.4



		Year 9 Numeracy

		583±12

		579.3

		School – 5%
State – 1.4%

		School – 15%
State - 28%

		School – 39.5
State – 39.8





Source: SMART Data, Nov 2016

The school is within the confidence levels for the 2016 NAPLAN Numeracy targets for all year groups and the year 9 Reading target as set by the Directorate. The school was below the targets set in Reading for years 3, 5 and 7. The school’s targets for 2015 are based on a five year (2010-14) school NAPLAN mean plus an aspirational loading. 

In term 4, 2016 students in year 7 who were identified as requiring intensive support in reading were enrolled in a differentiated reading programme to address their specific reading needs. In 2017, a readers workshop programme will be implemented across both sites to provide students with a more guided reading approach and developing strategies to gain deeper comprehension and inferential skills. Staff will be provided with professional learning and coaching to implement this programme.

Priority 

Increase student engagement and leadership

Targets

By the end of 2016, internal unit surveys indicate:

80% of students are engaged in learning

80% of students state: ‘I like being at my school’

Progress 

The key improvement strategy towards this priority is to develop and enhance the student engagement team. The Student Leadership Council meets with Principal every second Friday and this information communicated to staff through regular staff meetings by the principal and the Student Leadership Council. The information is also communicated to the School Board through the student representative members. Through this process the students are engaged in leadership responsibilities for the school. Each member of the Council is responsible for designing and implementing leadership projects that involve the whole student body. The outcomes of each project are communicated to the wider community through newsletter articles and through staff meetings. The Council use the results to refine or change their leadership projects. Some of the projects in 2016 included: staff online ICT competencies course; mental health and wellbeing initiatives, the St Vincent de Paul Sleep Out event, student led internal surveys on student perceptions. 

The internal student surveys focusing on student engagement in the school indicated that students engage in a wide variety of extra-curricular activities and events, as seen in the following table:

[image: Student data:
I have been involved in the following extra-curriculuar activities or events (choose all you have been involved in):
Sports teams - 41.6%
Debating - 5.8%
Stress down day - 44.5%
Tournament of Minds - 0%
School excursions - 64.6%
Drama performances - 15.6%
Academic competitions - 0%
Lunchtime groups - 15.3%
Other - 30.5%]

Staff perceptions as indicated in the Australian School Climate measurement tool indicate that 100% of staff felt there were adequate or excellent staff and student relationships at the school. In the same tool, 96% of parents rated relationships at the school at adequate or excellent.

The School Wellbeing Action Team has developed the Social and Emotional Learning Programme based on the strategies available through the KidsMatter and MindMatters frameworks. The programme was developed in response to data from internal and external student, staff and parent surveys relating to student engagement and wellbeing. The programme was fully implemented on the senior site in 2016 and the primary site programme will be implemented in 2017 based on the outcomes of the senior site implementation. A commendation in the MYP Authorisation Report stated: “The school is commended for its commitment to improving the health and well-being of their students both in and outside of the school.” A further commendation stated: “The school is commended for its commitment to support differentiation.” Throughout 2016 and into 2017, professional learning focused on student engagement strategies is a priority.

This work in 2016 saw the following results against our identified targets for this priority:

93% of students identified that they are engaged in learning in their classes in a student led internal survey.



Internal survey data on the percentage of students who state: ‘I like being at my school’ is above 80% overall.

Table: GCS Internal satisfaction survey data 2016

		Year Group

		Positive response rate



		Year 5 and 6

		87%



		Year 7

		92%



		Year 8

		81%



		Year 9

		76%



		Year 10

		86%







In 2017 the Student Leadership Council will continue to survey staff, parents and students on satisfaction of engagement and leadership opportunities available to students. The surveys will include opportunities for students to indicate ways that their engagement and enjoyment at school can be improved. This data will be used to inform teacher planning for learning in the classroom and outside of classroom activities offered. 

Priority 

Increase key stakeholder involvement in school

Targets

By the end of 2016:

Maintain 2016 enrolment numbers in Kindergarten and Year 7 for 2017

Increase followers on all social media platforms by 10%

Progress 

The first key improvement strategy towards this priority is to promote the school beyond the local community. The transition process at Gold Creek School has been a key focus in 2015 and 2016. The transition process for incoming year 7 students from the primary site and the other feeder primary schools involves multiple opportunities for students and parents to visit the school. However, students from the senior site also visit the primary schools to run a range of student leadership programmes, such as sporting and drama programmes. This year, teachers from the three feeder primary schools provided RTI data on all incoming year 7 students. RTI data on students coming from other primary schools was also sought from their primary school teachers. As well as this data, the year 6 teachers from the primary schools were asked to create the year 7 classes for 2017 with their extensive knowledge of the students’ academic and social needs. Four teachers from the three primary schools also ran a professional learning session for the senior site teaching staff to extend their knowledge of the work undertaken by students in year 6 and the different learning skills still requiring development as they transition to high school.

The school has also extended its transition process for students as they enrol in college. The school was involved in a Gungahlin cluster writing project involving year 10 students in the Gungahlin public high schools and Gungahlin College. Students at Gold Creek were asked to write an extended text in response to human rights issues. Samples of student work were shared across the four schools and the work was moderated to provide teachers with a more accurate picture of how Gold Creek students perform in relation to other cohorts. This means that as students transition to Gungahlin College, their results at Gold Creek will more closely reflect their potential academic performance at the college. The project showed that the moderation across the year 10 cohort in Gungahlin is within the expected levels. In 2017 the project will extend to explicit teaching of writing skills for this text type to prepare students more for the academic requirements for the AST testing process in college.

Extensive transitions have also been developed for students who begin Kindergarten the following year. This has included a series of transition sessions where preschool students attend the Kindergarten classroom with the current Kindergarten teachers. During this time students familiarise themselves with the environment and routines of a typical day in Kindergarten. New Kindergarten enrolments also attend these sessions. New parents are welcome to join this experience with their children. Feedback from families suggest that this process supports both the student and parents in transitioning to school.

The second key improvement strategy is to build strong home-school partnerships. In 2016 the school worked closely with the P&C to establish a Parent Link programme on the primary site. As part of the programme, a parent representative was sought from every class. These parents worked closely with the P&C and the school to help disseminate information at a class level and whole school level. Parents and carers volunteered to be part of the programme as representatives and to receive the information. In 2016, all classes had a parent representative. In the Kindergarten cohort, 98% of parents and carers were involved in the programme and were part of the communication process. In 2017, this programme will continue as the feedback from participating parents was positive and demonstrated that the communication channels were improved via this tool.

The final key improvement strategy for this priority is to acknowledge and celebrate achievement across the school. In 2016 a Technology Working Group was established to investigate the implementation of a Bring Your Own Device (BYOD) programme at the school. The working group included representatives from all key stakeholders at the school, including parents, students and staff. The group consulted with the wider community via surveys and investigated other schools that had implemented similar programmes. From the research, the working group developed an implementation procedure for a trial BYOD programme on the senior site in 2017. The feedback from the wider community has been positive both in the consultation process but also in the programme itself. Throughout 2017 professional learning will be provided to staff in the implementation of the programme and for parents and students as they begin using their own devices as part of their learning programme.

This work in 2016 saw the following results against our identified targets for this priority:

In November 2015 our prospective enrolment number for Kindergarten in 2016 was 88 students. In November 2016 the prospective enrolment numbers for Kindergarten in 2017 was 125. This is an increase of 40%. The year 7 enrolment numbers have been maintained. At the end of 2015 the enrolment numbers for year 7 in 2016 were 163 and the enrolment numbers for year 7 in 2017 were 156 in November 2016.



[bookmark: _GoBack]Two of the school media platforms have analytics formulas that allow the school to identify the growth of participation by the community. The number of people who have liked the school’s Facebook page has grown by 208%. At the beginning of 2016, the page had 172 ‘likes’ and in November 2016 the number had increased to 359. The school’s app has also been installed on 182 new devices in 2016. 
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Gold Creek School 
Annual Action Plan Report 2016 
Context 


Gold Creek School is a preschool to year 10 school offering education across three sites. One 
principal provides educational leadership across the whole school. The primary site in Nicholls 
comprises a preschool and years kindergarten to 6. A second preschool site is situated in Hall. The 
primary site leadership team includes two Associate Principals, an SLC Professional Practice and one 
SLC to support the school improvement journey. 


The senior site offers a traditional high school environment with subject specialist teachers across 
eight key learning areas. The senior site leadership team includes two Associate Principals, five SLCs 
leading the faculties and a Pastoral Care Coordinator. 


In 2016 the school underwent an external validation process with the International Baccalaureate 
Organisation (IBO) and in April Gold Creek School was authorised as an IB World School to offer the 
Primary Years Programme (PYP) and Middle Years Programme (MYP) at the school. The programmes 
are based on the principles of respect, responsibility, and community through exploration and 
discovery. The preschool classes utilise the Reggio Emilia approach of play based learning. 


The school curriculum derives from the Australian Curriculum using the PYP and MYP frameworks to 
deliver the curriculum. Staff across the school are provided with collaborative planning time to 
develop and review their curriculum, pedagogical practices and assessment and reporting processes. 
Through whole school executive and staff meetings, staff are able to share the initiatives and actions 
undertaken by individual year and faculty teams to ensure consistency across the school. 


Methodology 


The Annual Action Plan 2016  was formulated as a result of a detailed analysis of the school data in 
relation to the priorities as outlined in the School Strategic Plan 2013-2016.  Representatives from all 
key stakeholder groups were involved in deciding the actions stated under each of the school 
priorities.  


The Annual Action Plan evaluation process was undertaken in a number of sessions throughout 
2016, including senior leadership meetings, executive professional learning team sessions, year 
group and faculty collaborative planning sessions, whole school staff meetings, as well as School 
Board and P&C meetings. 


The National School Improvement Tool was used to provide a self-assessment of the school’s 
improvement journey throughout 2016. The tool was used to evaluate the school’s work towards 
the priorities, strategies and actions identified in the 2016 AAP.  The school’s leadership team, year 
groups and faculty teams across the whole school used the tool to self-assess and identify evidence 
and action areas for each domain. These evaluations were collated and used to help develop the 
school’s 2017 Annual Action Plan.  
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Evaluation of Performance 


Priority  


Maximise learning outcomes for all students 


Targets 


By the end of 2016: 


 85% of Kindergarten students to reach a minimum PM benchmark rating of level 5 
 Achieve Reading and Numeracy Targets as set by the Directorate for years 3, 5, 7 and 9 


Progress  


The first key improvement strategy towards this priority is to build an expert teaching team. 
Collaborative planning time is scheduled within the school all for all teams and faculty groups. These 
sessions are utilised to develop curriculum, analyse student learning data, develop and moderate 
assessment tasks and for team identified staff development activities as needed. 


A commitment to build the leadership capability of the middle leadership team to enhance the 
monitoring of the quality of learning in teams using the National Professional Standards for Teachers 
has also been a key focus for the year. The Associate Principals on both sites successfully completed 
the AITSL National Certification Assessor Training. The primary site SLC teachers were certified as 
Lead Teachers in 2016. The SLC team on the senior site are gathering evidence for their portfolios 
and will undertake the certification process for Lead Teachers in 2017. This training has enhanced 
the middle management team’s understanding of the National Professional Standards for Teachers 
and this knowledge is utilised to provide staff with explicit feedback on practice through the school’s 
performance and development cycle model for teaching staff. All teaching staff at the school have 
had written feedback on their teaching practice every term using the common lesson observation 
template developed in 2015. The template includes a structured reflection component and the 
professional discussion regarding each lesson observation is embedded into the staff development 
processes at the school.  


The effectiveness of these actions were demonstrated through the school’s performance and 
development cycle; all teachers have demonstrated proficiency using the Classroom Practice 
Continuum. All teaching staff on the senior site and two teachers on the primary site with 
provisional registration with the Teacher Quality Institute ACT (TQI) at the beginning of the year 
have achieved full registration with TQI through the support of their accreditation panel, consisting 
of an SLC and mentor teacher. 


A second key improvement strategy towards achieving this priority was to ensure systematic 
curriculum delivery. The school invested in an online curriculum database to ensure systematic 
collaborative development and implementation of the curriculum.  The database provides analytics 
to identify any areas that require further focus from teaching staff. These analytics show that all 
curriculum documents are aligned with the Australian Curriculum and use the PYP and MYP unit 
planners to clearly structure curriculum delivery for students. This was also evidenced in the school’s 
authorisation reports for the IB. These reports were developed by the IBO Verification teams 
through interviews with students, parents, staff and review of school documentation, including 
policies and procedures. The PYP report states: ‘The overall expectations outlined in the school’s 
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scope and sequence documents are developmentally appropriate and teachers are aware of how 
they align with the IB scope and sequence documents.” The MYP report states: ‘Conversations with 
teachers and students, as well as curriculum documentation, demonstrate that the MYP unit 
planning process is being followed to ensure a continuous and coherent MYP curriculum.’ 


The final key improvement strategy was to develop processes for systematic application and analysis 
of data to maximise learning outcomes for all students. At the beginning of the year a number of 
data sets were identified for staff to analyse throughout the year to create a clear picture of student 
learning at the school. A key action was to refine the school’s existing Response to Intervention (RTI) 
process and to create a consistent approach across both sites. In the process students are identified 
under three tiers: universal (80%); selected (5 – 15%) and targeted (2-3%). The RTI process has 
enabled staff to understand the needs of all students at respective tiers and act appropriately as 
identified at an individual level. The data collected has informed the appropriate choice of 
interventions for students with tracking mechanisms in place. The RTI structure was also provided to 
the feeder primary schools to complete for all incoming students into year 7 in 2017 to allow the 
school to appropriately configure classes for all students and individualised supports for students as 
needed. 


A school wide Aboriginal and Torres Strait Islander team has been established in 2016. The team is 
leading an action research project to ensure learning outcomes are maximised of all Aboriginal and 
Torres Strait Islander students. The project includes the use of RTI for the specific areas of need; 
building links with external agencies and strengthening home-school partnerships to support 
students in their learning; and to build the cultural awareness capacity for staff to be able to work 
with the wide range of backgrounds at the school. The project focused on academic and attendance 
data. The data collected in 2016 indicates that 74% of students who identify as Aboriginal and/or 
Torres Strait Islander have maintained or had growth in their academic results and 55% have had 
growth in their attendance. Six students also received Student Aspiration Mura Awards in 
recognition of their good attendance at school and a commitment to their learning. Each student will 
receive a bursary from the Directorate that they can use in 2017 for educational purposes. 


This work in 2016 saw the following results against our identified targets for this priority: 


 PM Benchmark testing undertaken in term 4, 2016 indicates that 81% of Kindergarten students 
reached the ACT benchmark of 5 and 56% of Kindergarten students have reached the 
aspirational benchmark of level 8. In the testing 21% achieved a PM benchmark score of 14 or 
above, which indicates that these students are reading at an end of year 1 reading level. 
 
When looking at the PIPS data for reading for the 2016 Kindergarten cohort, the students began 
4.5 points below the national average and in November 2016, 84% of students achieved 
expected growth. 32% of these students achieved above the national average in their growth. 
 
In 2016, preschool teachers have been participating in an action research project with a focus on 
explicit phonological learning to determine the impact this has on students’ PM Benchmark 
reading and PIPS results in Kindergarten in 2017. 
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 GCS NAPLAN Data 2016 


Test 
Directorate 


Target 
School Mean 


score 
Bottom Band Top Bands Growth data 


Year 3 Reading 448±22 424.0 School – 0% 
State - 4% 


School – 48% 
State – 58% 


N/A 


Year 3 
Numeracy 


424±18 409.2 School – 3% 
State – 4% 


School – 34% 
State – 43% 


N/A 


Year 5 Reading 519±16 502.0 School – 3% 
State – 4% 


School – 44% 
State – 43% 


School – 58.8 
State – 74.9 


Year 5 
Numeracy 


506±16 498.5 School – 0% 
State – 2.5% 


School – 34% 
State – 30% 


School – 70.2 
State – 83.8 


Year 7 Reading 545±12 524.4 School – 8% 
State – 2.7% 


School – 22% 
State – 39% 


School - 36.6 
State – 35.8 


Year 7 
Numeracy 


541±12 530.1 School – 8% 
State – 2.2% 


School – 22% 
State – 33% 


School – 60.6 
State – 57.6 


Year 9 Reading 580±12 579.0 School – 7% 
State – 3.2% 


School – 21% 
State – 33% 


School – 36.1 
State – 32.4 


Year 9 
Numeracy 


583±12 579.3 School – 5% 
State – 1.4% 


School – 15% 
State - 28% 


School – 39.5 
State – 39.8 


Source: SMART Data, Nov 2016 


The school is within the confidence levels for the 2016 NAPLAN Numeracy targets for all year groups 
and the year 9 Reading target as set by the Directorate. The school was below the targets set in 
Reading for years 3, 5 and 7. The school’s targets for 2015 are based on a five year (2010-14) school 
NAPLAN mean plus an aspirational loading.  


In term 4, 2016 students in year 7 who were identified as requiring intensive support in reading were 
enrolled in a differentiated reading programme to address their specific reading needs. In 2017, a 
readers workshop programme will be implemented across both sites to provide students with a 
more guided reading approach and developing strategies to gain deeper comprehension and 
inferential skills. Staff will be provided with professional learning and coaching to implement this 
programme. 


Priority  


Increase student engagement and leadership 


Targets 


By the end of 2016, internal unit surveys indicate: 


 80% of students are engaged in learning 
 80% of students state: ‘I like being at my school’ 
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Progress  


The key improvement strategy towards this priority is to develop and enhance the student 
engagement team. The Student Leadership Council meets with Principal every second Friday and this 
information communicated to staff through regular staff meetings by the principal and the Student 
Leadership Council. The information is also communicated to the School Board through the student 
representative members. Through this process the students are engaged in leadership 
responsibilities for the school. Each member of the Council is responsible for designing and 
implementing leadership projects that involve the whole student body. The outcomes of each 
project are communicated to the wider community through newsletter articles and through staff 
meetings. The Council use the results to refine or change their leadership projects. Some of the 
projects in 2016 included: staff online ICT competencies course; mental health and wellbeing 
initiatives, the St Vincent de Paul Sleep Out event, student led internal surveys on student 
perceptions.  


The internal student surveys focusing on student engagement in the school indicated that students 
engage in a wide variety of extra-curricular activities and events, as seen in the following table: 


 
Staff perceptions as indicated in the Australian School Climate measurement tool indicate that 100% 
of staff felt there were adequate or excellent staff and student relationships at the school. In the 
same tool, 96% of parents rated relationships at the school at adequate or excellent. 


The School Wellbeing Action Team has developed the Social and Emotional Learning Programme 
based on the strategies available through the KidsMatter and MindMatters frameworks. The 
programme was developed in response to data from internal and external student, staff and parent 
surveys relating to student engagement and wellbeing. The programme was fully implemented on 
the senior site in 2016 and the primary site programme will be implemented in 2017 based on the 
outcomes of the senior site implementation. A commendation in the MYP Authorisation Report 
stated: “The school is commended for its commitment to improving the health and well-being of 
their students both in and outside of the school.” A further commendation stated: “The school is 
commended for its commitment to support differentiation.” Throughout 2016 and into 2017, 
professional learning focused on student engagement strategies is a priority. 


This work in 2016 saw the following results against our identified targets for this priority: 


 93% of students identified that they are engaged in learning in their classes in a student led 
internal survey. 
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 Internal survey data on the percentage of students who state: ‘I like being at my school’ is above 
80% overall. 


Table: GCS Internal satisfaction survey data 2016 


Year Group Positive 
response rate 


Year 5 and 6 87% 
Year 7 92% 
Year 8 81% 
Year 9 76% 
Year 10 86% 


 
In 2017 the Student Leadership Council will continue to survey staff, parents and students on 
satisfaction of engagement and leadership opportunities available to students. The surveys will 
include opportunities for students to indicate ways that their engagement and enjoyment at school 
can be improved. This data will be used to inform teacher planning for learning in the classroom and 
outside of classroom activities offered.  


Priority  


Increase key stakeholder involvement in school 


Targets 


By the end of 2016: 


 Maintain 2016 enrolment numbers in Kindergarten and Year 7 for 2017 
 Increase followers on all social media platforms by 10% 


Progress  


The first key improvement strategy towards this priority is to promote the school beyond the local 
community. The transition process at Gold Creek School has been a key focus in 2015 and 2016. The 
transition process for incoming year 7 students from the primary site and the other feeder primary 
schools involves multiple opportunities for students and parents to visit the school. However, 
students from the senior site also visit the primary schools to run a range of student leadership 
programmes, such as sporting and drama programmes. This year, teachers from the three feeder 
primary schools provided RTI data on all incoming year 7 students. RTI data on students coming from 
other primary schools was also sought from their primary school teachers. As well as this data, the 
year 6 teachers from the primary schools were asked to create the year 7 classes for 2017 with their 
extensive knowledge of the students’ academic and social needs. Four teachers from the three 
primary schools also ran a professional learning session for the senior site teaching staff to extend 
their knowledge of the work undertaken by students in year 6 and the different learning skills still 
requiring development as they transition to high school. 


The school has also extended its transition process for students as they enrol in college. The school 
was involved in a Gungahlin cluster writing project involving year 10 students in the Gungahlin public 
high schools and Gungahlin College. Students at Gold Creek were asked to write an extended text in 
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response to human rights issues. Samples of student work were shared across the four schools and 
the work was moderated to provide teachers with a more accurate picture of how Gold Creek 
students perform in relation to other cohorts. This means that as students transition to Gungahlin 
College, their results at Gold Creek will more closely reflect their potential academic performance at 
the college. The project showed that the moderation across the year 10 cohort in Gungahlin is within 
the expected levels. In 2017 the project will extend to explicit teaching of writing skills for this text 
type to prepare students more for the academic requirements for the AST testing process in college. 


Extensive transitions have also been developed for students who begin Kindergarten the following 
year. This has included a series of transition sessions where preschool students attend the 
Kindergarten classroom with the current Kindergarten teachers. During this time students familiarise 
themselves with the environment and routines of a typical day in Kindergarten. New Kindergarten 
enrolments also attend these sessions. New parents are welcome to join this experience with their 
children. Feedback from families suggest that this process supports both the student and parents in 
transitioning to school. 


The second key improvement strategy is to build strong home-school partnerships. In 2016 the 
school worked closely with the P&C to establish a Parent Link programme on the primary site. As 
part of the programme, a parent representative was sought from every class. These parents worked 
closely with the P&C and the school to help disseminate information at a class level and whole 
school level. Parents and carers volunteered to be part of the programme as representatives and to 
receive the information. In 2016, all classes had a parent representative. In the Kindergarten cohort, 
98% of parents and carers were involved in the programme and were part of the communication 
process. In 2017, this programme will continue as the feedback from participating parents was 
positive and demonstrated that the communication channels were improved via this tool. 


The final key improvement strategy for this priority is to acknowledge and celebrate achievement 
across the school. In 2016 a Technology Working Group was established to investigate the 
implementation of a Bring Your Own Device (BYOD) programme at the school. The working group 
included representatives from all key stakeholders at the school, including parents, students and 
staff. The group consulted with the wider community via surveys and investigated other schools that 
had implemented similar programmes. From the research, the working group developed an 
implementation procedure for a trial BYOD programme on the senior site in 2017. The feedback 
from the wider community has been positive both in the consultation process but also in the 
programme itself. Throughout 2017 professional learning will be provided to staff in the 
implementation of the programme and for parents and students as they begin using their own 
devices as part of their learning programme. 


This work in 2016 saw the following results against our identified targets for this priority: 


 In November 2015 our prospective enrolment number for Kindergarten in 2016 was 88 students. 
In November 2016 the prospective enrolment numbers for Kindergarten in 2017 was 125. This is 
an increase of 40%. The year 7 enrolment numbers have been maintained. At the end of 2015 
the enrolment numbers for year 7 in 2016 were 163 and the enrolment numbers for year 7 in 
2017 were 156 in November 2016. 


 
 Two of the school media platforms have analytics formulas that allow the school to identify the 


growth of participation by the community. The number of people who have liked the school’s 
Facebook page has grown by 208%. At the beginning of 2016, the page had 172 ‘likes’ and in 
November 2016 the number had increased to 359. The school’s app has also been installed on 
182 new devices in 2016.  
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