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3. Executive Summary
The ACT BSSS accredits courses that are delivered in 24 ACT schools/colleges as well as to eight overseas schools in PNG, Indonesia, Fiji and China. Since the establishment of the ACT senior secondary system in 1976 there have only been minor changes to the guidelines for accrediting and developing courses over the past 40 years. 
Over the past 40 years, the educational landscape locally, nationally and internationally has changed. The number of colleges in our system has increased from 10 in 1976 to 25 colleges, 8 international schools and 6 specialist providers in 2015. There has been an increase in government influence in education with the establishment of the Assessment, Curriculum and Reporting Authority (ACARA), ministers’ endorsement of the Melbourne Declaration on Educational Goals for Young Australians and full implementation of courses integrating Australian Curriculum. The school leaving age has increased to 17 years and the study of a course written under the English Course Framework is now a requirement for the ACT Senior Secondary Certificate. Furthermore, an increase in global integration is placing greater demands on education and skill development in Australia and the nature of jobs available to young people is changing faster than ever (refer to appendix 7.2 for a complete overview of changes in education). 
A review of curriculum guidelines and strategies was regarded as timely. 
The review TOR (refer to appendix 7.1 for Board paper) covered:
a) vision statement for senior secondary curriculum
b) purpose and scope of R units 
c) design specifications for courses
d) multiple courses (Type 1 and 2) in a subject area
e) course development cycle
f) units from other courses to form a course
g) responsibilities for development of Type 2 courses
h) organisation of Course Frameworks
i) senior secondary Australia Curriculum courses and the development of Type 1 or 2 courses in these areas 
j) relationship between course frameworks and course areas
This review largely focused on the guidelines and strategies that underpin curriculum development in ACT senior secondary colleges. The review did not discuss the prescription of courses. 
The subject of this report is the result of consultations with principals, curriculum coordinators, the Curriculum Advisory Committee (CAC) and a committee consisting of members from the CE, AIS and ETD including the OBSSS. The Review of Senior Secondary Curriculum considered data provided to it by the Office of the Board of Senior Secondary Studies (OBSSS) in the form of briefing papers. 
In short, the recommendations aim to create system coherence through alignment of structures and mindsets. The recommendations aim to build an effective senior secondary system that is working in unison to improve teaching and learning. 

1
Final Report of the Review of ACT Senior Secondary Curriculum 
[bookmark: _Toc428367209]3.1 Review of ACT Senior Secondary Curriculum: Recommendations and Background
	Terms of Reference with key issues
	Draft Recommendations

	a.	Vision statement for senior 	secondary curriculum
· Should beliefs and learning principles underpinning ACT senior secondary curriculum be revised? 
Beliefs and learning principles underpinning curriculum are outlined in Course Frameworks. 
	Recommendation 1 
a. That the Board approve the vision and principles for ACT senior secondary curriculum below:
Vision
The Board is committed to a curriculum that:
· promotes quality teaching and learning;
· is flexible by enabling ACT colleges and teachers to determine how best to plan, teach and assess students according to needs of those students;
· inspires young adults to learn and become confident, creative, active and informed citizens who make a valuable contribution to society;
· reflects coherence and cohesion.
Principles
The Board is committed to a curriculum that:
· provides a platform for high quality learning;
· upholds high expectations for achievement of all young adults and makes provision for diverse learners;
· is rigorous and displays consistency, purpose, and quality design; 
· is responsive to community expectations and developed collaboratively;
· provides opportunities for all young adults to develop ethical and intercultural understandings; 
· ensures multiple pathways for all young adults to attain functional literacy and numeracy skills. 
b. That the Board approve the inclusion of the vision and principles for ACT senior secondary curriculum in the BSSS Policy and Procedures manual.
Background
Currently, the BSSS Policy and Procedures Manual do not include a vision statement for senior secondary curriculum. The committee believed that there should be a rationale and guiding principles for senior secondary curriculum. 
It is envisaged that the vision and principles for senior secondary curriculum will align structures and mindsets for curriculum development. (Refer to page 16 for discussion)

	b.	Purpose and scope of R units 
· Should the ACT adopt a clearer focus for R units?  In 2014, the Review of the Year 12 Certificate Committee recommended that the purpose and scope of R units be reviewed including:
· educational rationale of R units
· criteria for registration of R units,
· registration period of R units and
· considering to what extent activities not directly related to a college should be registered.
	Recommendation 2
a) That R units are defined as an organised learning experience.
b) That registered courses and units are registered for a period of 5 years. 
c) That the Office of the Board of Senior Secondary Studies (OBSSS) explore the development of Type 2 R units.
d) That registered courses and units be classified as either college-based, vocational, sporting or community service activities. 
e) That the Assessment and Certification Committee (ACC) provide the BSSS with a series of options for the maximum contribution of R units towards the minimum requirements of the ACT Senior Secondary Certificate.
f) That R units are registered in multiples of 0.2, 0.5 and 1.0. R units greater than 1.0 are registered in multiples of 1.0.
g) That R units are organised by the home college or conducted in partnership with external organisations.
h) That the OBSSS work in consultation with CAC to develop guidelines and standards for development and registration of R units.
Background
The committee concluded that the R unit program in the ACT senior curriculum is highly valuable as it allows a wide range of worthwhile activities to be recognised on the ACT Senior Secondary Certificate. 
Currently, there are a total of 2707 registered units. An analysis of R units indicates a range of college-based, vocational, sporting or community service activities. A number of R units are activities that are delivered by organisations outside the home college. Further analyses indicate multiple versions of similar activities and units that were formally accredited units.
Members agreed that rationalisation and consolidation of R units will improve the quality of programs and uphold the integrity of the ACT Senior Secondary Certificate. (Refer to page 17 for discussion)

	c. Design specifications for courses
· Should the ACT adopt ACARA design specifications for course development?  Currently, there are two approaches to curriculum development.  Courses written under the English, mathematics, science, history and geography Course Frameworks are developed according to ACARA course design specifications.  All other courses are developed using the BSSS course design specifications.
	Recommendation 3
That the ACARA course design specifications be used as a basis for revision of BSSS course design specifications.
Background
Currently, the BSSS Policy and Procedures Manual do not prescribe agreed course design specification. The BSSS course design specifications have not been reviewed since the establishment of the senior secondary system. The committee concluded that course design specifications are fundamental for the development of quality curriculum. The ACARA course design specifications provide a powerful lens for evaluating current BSSS course design specifications. 
Members agreed that an evaluation of design specifications for courses was timely. 
(Refer to page 20 for discussion)

	d.	Multiple courses in a subject area
· Should the ACT consolidate the number of courses (Type 1 and 2) in a subject area?  Currently, there are multiple courses (Type 1 and 2) in subject areas including English, visual arts, general science, physics, chemistry, biology, music, drama and mathematics.
	Recommendation 4
That multiple courses in a subject area are consolidated where there is significant duplication of content. 
Background
An analysis of the BSSS register indicates many examples of multiple courses in a subject area. Analyses of multiple courses in a subject area indicate substantial duplication of content across courses. The differences between courses were sequence of unit delivery and emphasis on particular subject matter.
The recommendation to consolidate courses in a subject area will make provision for teachers within colleges and across sectors to discuss delivery and assessment. (Refer to page 21 for discussion)

	e.	Course development cycle
· How does the ACT curriculum development cycle compare with those in other jurisdictions?  Currently, all course frameworks and courses are scheduled to be redeveloped every five years.

	Recommendation 5
a) Proposals for new Course Frameworks and courses may be submitted to the Board at any time in the course development cycle. 
b) That the OBSSS investigates in consultation with CAC a process for administering proposals for new Course Frameworks and courses.
Background
The committee endorsed the current policy of a five year course development cycle. The committee concluded that this policy enables course frameworks and courses to be responsive to the needs of students, national initiatives and innovations in subject areas. 
The committee recommends that the OBSSS investigate a process for administering proposals for new course frameworks and courses. This recommendation makes the process explicit but also makes provision for innovation. (Refer to page 21 for discussion)

	
f.	Units from other courses to form a 	course
· Should the ACT reduce/increase the provision for students to draw on units from other courses to form a course?  Currently, many courses make provision to draw units from other courses to form a course e.g. an English unit to form a Media course. 
	Recommendation 6
That the BSSS Policy and Procedures Manual state that Accreditation Panels may recommend provision to draw a unit(s) from other courses to form a course, providing they are written under the same Course Framework and supported by an educational rationale.
Background
Members endorsed the provision to draw units from one course to form another course providing they are written under the same course framework. 
Data indicated that provision to draw units from other courses was not uniform across the same Type 1 and Type 2 courses. The committee concluded that a policy on provision of units from other courses to form a course was required to ensure consistency and equity across the ACT senior secondary system. (Refer to page 22 for discussion)

	g.	Lead college role and 	responsibilities for development of 	Type 2 courses
· Should the Lead college role including the principal for development of Type 2 courses be formalised? 

	Recommendation 7
That Lead College procedure is reviewed by the CAC.
Background
Currently, the OBSSS facilitates and coordinates the annual course development cycle. This is a departure from the policy endorsed by the Board in 2007.
In April 2007, the Board endorsed a course development proposal. Members agreed that Lead College procedures need further investigation. Why has the policy been abandoned? Is the policy workable? Who will do the work? (Refer to page 23 for discussion)

	h.	Organisation of Course Frameworks
· Should the ACT consolidate the number of Course Frameworks?  Currently, there are 24 Course Frameworks.  In other jurisdictions, courses are organised under key learning areas. 
	Recommendation 8
That course frameworks be consolidated where there is an educational rationale. 
Background
The committee concluded that the consolidation of BSSS Course Frameworks would enhance consistency of quality across Course Frameworks and make provision for new courses including interdisciplinary courses. 
An analysis of grade descriptors across BSSS course frameworks indicates significant similarities in knowledge, understanding and skills. 
The Committee recommended the Arts Course Framework as a good model for consolidating course frameworks.
(Refer to page 23 for discussion)


	i.	Senior Secondary Australian 	Curriculum courses and the 	development of Type 1 or 2 courses 	in these areas
· Should courses be developed in subject areas where ACARA has developed senior secondary Australian Curriculum?
Currently, BSSS Policy and Procedure makes provision for the development of courses in areas developed by ACARA.
	Recommendation 9 
Refer to Recommendation 4
Members agreed that there should not be duplication of courses developed by ACARA. However, the policy does not preclude additions to courses integrating Australian Curriculum. In 2013, the Board endorsed the proposal to add units to courses that integrate senior secondary Australian Curriculum. The policy does make provision for alternative curriculums recognised by ACARA. ACARA has endorsed the International Baccalaureate Diploma (IB DP) as an alternative curriculum. In 2015, the colleges delivering the IB DP have developed courses that integrate IB DP and senior secondary AC. (Refer to page 24 for discussion)

	j.	Relationship between course 	frameworks and course areas
· Should course areas align more closely with Course Frameworks? Currently, course areas do not align with Course Frameworks. 
	Recommendation 10
The Review of Senior Secondary Certification Committee endorses the minimum requirement that students study courses from three different course areas. 
a) That the statement referring to a ‘breadth of study’ be removed from the BSSS Policy and Procedures Manual.
b) That the Curriculum Advisory Committee (CAC) review the rationale and guiding principles underpinning course areas and potential areas for consolidation. 
Background
In 2000, the Board approved the current configuration of course areas. The rationale for course areas was to mandate a breadth of study and prevent duplication of content. It was understood that a narrow range of subjects limits a student’s choices if the initial career path is found to be inappropriate. The current course areas were informed by advice from the CAC and ACC. 
An analysis of student academic records indicates that current board policy did not deliver desired outcomes. For example, some students studied more than one language or arts or science subject. 
The committee concluded that a coherent and consistent set of principles underpinning course areas was not apparent. In addition, the current organisation of course areas did not promote a breadth of study. Removal of this policy for the BSSS Policy and Procedures Manual would reflect current practice. (Refer to page 24 for discussion)
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[bookmark: _Toc428367210]4. Background
The ACT BSSS accredits courses that are delivered in 24 ACT schools/colleges as well as to eight overseas schools in PNG, Indonesia, Fiji and China. Since the establishment of the ACT senior secondary system in 1976 there have been minor changes to the guidelines for accrediting and developing courses over the past 30 years. A review of guidelines for the development of courses was regarded as timely.
This report is the result of consultations with principals, curriculum coordinators the CAC and a consideration of these consultations by a committee consisting of representatives from the three sectors and the OBSSS. This committee also considered data provided by the OBSSS (Section 7).
[bookmark: _Toc428367211]4.1 Scope of the Review
As indicated in the Terms of Reference (TOR) (Section 7.1). The review will cover the following:
vision statement for senior secondary curriculum
purpose and scope of R units 
design specifications for courses
multiple courses (Type 1 and 2) in a subject area
course development cycle
units from other courses to form a course
responsibilities for development of Type 2 courses
organisation of Course Frameworks
senior secondary Australia Curriculum courses and the development of Type 1 or 2 courses in these areas 
relationship between course frameworks and course areas.
This review largely focused on the guidelines and strategies that underpin curriculum development in ACT senior secondary colleges. The review did not discuss the prescription of particular courses. 
[bookmark: _Toc428367212]4.2 Structure of the Report
The report is set out under the headings indicated in the contents page. The section on recommendations and background in the Executive Summary is repeated below but in a different format. This was a deliberate strategy to provide readers with the most important part of the report early in the document so that if they chose they could simply use the Executive Summary to inform them of the recommendations and the background to the recommendations without reading the whole report.

[bookmark: _Toc428367213]
5. Methodology
[bookmark: _Toc428367214]5.1 Membership of the Committee
The Review of Senior Secondary Curriculum was set up to reflect the main stakeholder groups in curriculum development and implementation. 
Members of the committee: 
	Members of the committee
	Name
	Organisation

	Chair
	Mr Hugh Boulter
	ACT Council of Parents and Citizens Associations

	Public colleges
	Mr John Alston-Campbell
	Gungahlin College

	
	Mrs Kerrie Grundy
	Narrabundah College

	Independent Schools, colleges
	Mr John Folan
	Marist College

	Catholic Education Colleges
	Mrs Colleen Rowe
	St Francis Xavier College

	
	Dr Ann Cleary
	Merici College

	Director, BSSS
	Mr John Stenhouse
	Office of the Board of Senior Secondary Studies

	Curriculum Officer, BSSS
	Mr Kristofer Feodoroff
	


[bookmark: _Toc428367215]5.2 Key Issues
The following key issues are detailed with each recommendation made in the Discussions and Recommendations section of this report (Section 6)
[bookmark: _Toc428367216]5.3 Committee Meetings
The committee held 9 meetings with the first meeting held on 7 May and the final one on 2 September. At the initial meeting the committee was briefed on the terms of reference (TOR), the issues involved, the review process and the role of committee members. As part of the review process, a survey was distributed on the TOR. 
To aid the committee’s deliberations the Office of the BSSS (OBSSS) provided briefing papers. These papers addressed the issues involved, provided relevant data and suggested questions to consider when forming the committee’s recommendations. 
In making recommendations the committee considered the data available and also considered the impact of these recommendations on the students, sectors and broader community. 
An Interim Report was provided to the ACT BSSS in August with draft recommendations. Following this report more committee meetings were held and the recommendations were modified in light of further discussions. 
[bookmark: _Toc428367217]
6. Decisions and Recommendations
This section of the report is built around each TOR with the key issues described in the form of questions and usually followed by a brief statement about the current situation. Beneath each TOR is the recommendation and the background to that recommendation, in effect a synopsis of the crucial information considered by the committee in forming its recommendation. 
[bookmark: _Toc428367218]6.1 Vision statement for senior secondary curriculum
Should beliefs and learning principles underpinning ACT senior secondary curriculum be revised? Beliefs and learning principles underpinning curriculum are outlined in Course Frameworks.
Recommendation 1 
a. The committee recommends the following vision and principles for ACT senior secondary curriculum:
Vision
The Board is committed to a curriculum that:
promotes quality teaching and learning; 
is flexible by enabling ACT colleges and teachers to determine how best to plan, teach and assess students according to needs of those students;
inspires young adults to learn and become confident, creative, active and informed citizens who make a valuable contribution to society;
reflects coherence and cohesion.

Principles
The Board is committed to a curriculum that:
provides a platform for high quality learning;
upholds high expectations for achievement of all young adults and makes provision for diverse learners;
is rigorous and displays consistency, purpose, and quality design; 
is responsive to community expectations and developed collaboratively;
provides opportunities for all young adults to develop ethical and intercultural understandings; 
ensures multiple pathways for all young adults to attain functional literacy and numeracy skills. 
b. That the Board approve the inclusion of the vision and principles for ACT senior secondary curriculum in the BSSS Policy and Procedures Manual.


Background
Currently, the BSSS Policy and Procedures Manual do not include a vision statement for senior secondary curriculum. The committee believed that there should be a rationale and guiding principles for senior secondary curriculum.
An analysis of the Campbell Report, Melbourne Declaration, National Curriculum development paper and Shape of the Australian Curriculum informed development of the vision and principles for ACT senior secondary curriculum (refer to appendix 7.3).
Members brainstormed their vision and principles for ACT senior secondary curriculum (refer to appendix 7.4). 
It is envisaged that the vision and principles for senior secondary curriculum will provide a conceptual framework for course development and decision making.
[bookmark: _Toc428367219]6.2 Purpose and scope of R units 
Should the ACT adopt a clearer focus for R units?  In 2014, the Review of the Year 12 Certificate Committee recommended that the purpose and scope of R units be reviewed including:
educational rationale of R units
criteria for registration of R units,
registration period of R units and
considering to what extent activities not directly related to a college should be registered.
Recommendation 2
a) That R units are defined as an organised learning experience.
b) That registered courses and units are registered for a period of 5 years. 
c) That the Office of the Board of Senior Secondary Studies (OBSSS) explore the development of Type 2 R units.
d) That registered courses and units be classified as either college-based, vocational, sporting or community service activities. 
e) That the Assessment and Certification Committee (ACC) provide the BSSS with a series of options for the maximum contribution of R units towards the minimum requirements of the ACT Senior Secondary Certificate.
f) That R units are registered in multiples of 0.2, 0.5 and 1.0. R units greater than 1.0 are registered in multiples of 1.0.
g) That R units are organised by the home college or conducted in partnership with external organisations.
h) That the OBSSS work in consultation with CAC to develop guidelines and standards for development and registration of R units.

Background
In 2014, the Review of Certification Committee referred this issue to the CAC. The CAC developed a discussion paper on R units and tabled it at the October Board meeting (refer to appendix 7.5). The response to this discussion paper was mixed. The CAC recommended wider consultation on the issue.
Members recognise that the R units program is highly valuable as it makes provision for a wide range of worthwhile activities to be recognised on a student’s ACT Senior Secondary Certificate.
Currently, there are a total of 2707 registered units. There are many inconsistencies across R units including a mixture of college initiated and outside activities; duplication of units (e.g. multiple versions of pastoral care activities) and a range of unit values (0.1 to 2.0).
The recommendations aim to uphold the integrity of the ACT Senior Secondary Certificate, create consistency across units, improve the appearance of the academic transcript and align with what occurs in other jurisdictions. 
Data on R units indicate that some activities are not learning programs. This raises questions as to the educational value of such activities. 
It was argued that the purpose of the ACT Senior Secondary Certificate was to reflect the whole person including academic, sporting, college activities and outside activities. The counter argument was that a CV would be more appropriate to show activities undertaken by students outside the college.
It was argued that learning is not necessarily structured and can occur in short periods of time. The counter argument is that a universally agreed learning period occurs over a period of time. 
It was argued that R units registered in multiples of 0.1 distort how student achievement is reflected on the BSSS Academic Transcript. Some Academic Transcripts list many R units which draw the eye away from courses studied (refer to appendix 7.5). This may potentially undermine the value of the ACT Senior Secondary Certificate. Data indicated that the most common R units are registered in multiples of 0.2, 0.5 and 1.0 (refer to appendix 7.6)
Members discussed how R units may be used as a safety net for students who are in danger of not fulfilling the minimum requirements of the Senior Secondary Certificate. Data indicated that in 2014 there were 6 students who used >7 R unit points to get their Year 12 Certificate. Members agreed that the ACC should explore a series of options for the maximum contribution of R units towards the minimum requirements of the ACT Senior Secondary Certificate.
It was argued that the ACT Senior Secondary Certificate should include R unit activities conducted outside college as it reflects the whole person. The counter argument was quality assurance. How can the Board be sure that the activities that occur outside of colleges are rigorous and of high quality? Is it the business of the Board to report all activities? What is the justification that it is the Board’s role and responsibility to account for student engagement in activities that are not organised by the college? 
Currently, there are duplicate R units on the Register (e.g. there are many variations of ‘Tutor Group’). Members agreed that the OBSSS explore consolidation of R units. The impact will be sharing ideas which will create quality programs and consistency of standards and expectations. 
[bookmark: _Toc428367220]6.3 Design specifications for courses
Should the ACT adopt ACARA design specifications for course development? Currently, there are two approaches to curriculum development. Courses written under the English, mathematics, science, history and geography Course Frameworks are developed according to ACARA course design specifications. All other courses are developed using the BSSS course design specifications.  
Recommendation 3
That the ACARA course design specifications be used as a basis for revision of BSSS course design specifications.
Background
Currently, the BSSS Policy and Procedures Manual do not prescribe agreed course design specifications. An analysis of BSSS Type 2 and Type 1 A/T courses indicates that the number of units in the course ranges from 2 to 190 (refer to appendix 7.9).The variation in the number of units across courses may impact on a course coherence of purpose.
Members examined an evaluation of BSSS design specifications for courses (refer to appendix 7.7). This evaluation indicated that courses clearly convey administrative information for delivery but there is repetition of content and in some cases redundant information.
A commonly held view is that current BSSS design specifications for courses is that they provide flexibility. Flexibility is often confused with the number of units in a course. Members compared the BSSS and ACARA design specifications for courses (refer to appendix 7.8). Members agreed that the major difference was how content was described in the ACARA design specifications for courses. Content in ACARA courses describe fundamental knowledge, skills and understanding that are the core of a learning area. ACARA courses also specify some contexts and related knowledge as essential for all students. In comparison, BSSS courses read as lesson/term/semester plans where content is organised thematically. 
The ACARA course design specifications truly provide teachers with flexibility. ACARA course design specifications make provision for teachers to plan, teach and assess according to the needs of their students. Teachers select a lens for addressing the core knowledge and understanding of that learning area. In contrast, BSSS courses lock teaches into a particular mode of delivery. BSSS design specifications do not explicitly stipulate an overarching conceptual framework in which students can understand the meaning and utility of skills (refer to appendix 7.24).
Finally, over the past decade there has been much research on instruction (pedagogy). Professor James Ladwig from Newcastle University has written many journal articles about how curriculum design can make provision for quality instruction (pedagogy). A review of how BSSS course design specifications is timely. 
[bookmark: _Toc428367221]
6.4 Multiple courses in a subject area
Should the ACT consolidate the number of courses (Type 1 and 2) in a subject area?
Recommendation 4
That multiple courses in a subject area are consolidated where there is significant duplication of content. 
Background
Currently, the BSSS register indicates multiple courses (Type 1 and 2) in subject areas including English, visual arts, general science, physics, chemistry, biology, music, drama and mathematics (refer to appendix 7.11). 
Member’s analysed content across 11 Accredited BSSS Biology courses and concluded that there is significant duplication of content across courses. The main difference between courses is the order of delivery (refer to appendix 7.12). 
Members identified far reaching implications for multiple courses in a subject area including:
collaborative process is undermined – research indicates that projects developed collaboratively are of a higher quality
quality assurance – multiple courses in a subject area is a factor that complicates quality assurance at Moderation Day 
consistency and quality across courses – a significant challenge when accrediting courses in a subject area is maintaining consistency and quality (E.g. There are 24 English courses)
human resources (accreditation panel & teachers developing courses) – developing and accrediting courses does involve many people and requires time 
use of public money – Accrediting multiple courses in a subject has financial implications
administration of internal transfers –there is difficulty with inter college transfers with multiple courses in a subject area.
The consolidation of courses in a subject area will create a forum for sharing ideas and innovation. Furthermore, it will make provision for teachers within colleges and across sectors to discuss delivery and assessment.
[bookmark: _Toc428367222]6.5 Course development cycle
How does the ACT curriculum development cycle compare with those in other jurisdictions?  Currently, all course frameworks and courses are scheduled to be redeveloped every five years.
Recommendation 5
a) Proposals for new Course Frameworks and courses may be submitted to the Board at any time in the course development cycle. 
b) That the OBSS investigates in consultation with CAC a process for administering proposals for new Course Frameworks and courses.
Background
The committee endorsed the current policy of a five year course development cycle. The committee concluded that this policy enables course frameworks and courses to be responsive to the needs of students, national initiatives and innovations in subject areas. 
Some courses are accredited outside the course development cycle. Members concluded that it would be preferable that courses coincide with the development of the Course Framework to ensure consistency of quality and system coherence. The committee suggests that the OBSSS investigate a process for administering proposals for new course frameworks and courses.
[bookmark: _Toc428367223]6.6 Units from other courses to form a course
Should the ACT reduce/increase the provision for students to draw on units from other courses to form a course?  Currently, many courses make provision to draw units from other courses to form a course e.g. a Media unit to form an English course. 
Recommendation 6:
That the BSSS Policy and Procedures Manual state that Accreditation Panels may recommend provision to draw a unit(s) from other courses to form a course, providing they are written under the same Course Framework and supported by an educational rationale.
Background
Members discussed the educational rationale for the provision to draw a unit from other courses. The data raised questions about consistency, equity and difference in student population. The data indicated:
35 T students used units from other courses to achieve the minimum requirements of the senior secondary certificate in 2014.
provision to draw units from other courses was not uniform across the same Type 1 and Type 2 courses
some colleges were making greater use of the provision to draw a units from other courses compared to others (refer to appendix 7.15).
Members agreed that the provision for students to draw on units from another course (written under the same course area) was educationally sound. Courses written under the same course framework are united under common rationale, goals, task types and achievement standards. 
Members identified inconsistency in approval of the provision to draw a unit from a course to form another course. It was noted that an accreditation panel declined a request to apply for a variation to an existing BSSS accredited course to make provision to draw on a unit from a course to form another course despite a precedent already established in this learning area. 
There was consensus on the following scenarios:
A unit from the Chemistry course into the General Science course.
A unit from the Biology course into the General Science course.
A unit from the ESL for Academic Purposes course into the ESL course. 
A unit from the Mathematical Applications course into the Mathematical Methods course (vice/versa).
There should not be provision for a student to draw units from courses written under a different Course Framework. Media, English, TOK and Drama are distinct subjects with unique approaches to knowledge and the application of skills (refer to appendix 7.16). Each subject area has its own metalanguage and histories. The counter argument is that provision to draw units from other courses enabled students to sample subjects. 
[bookmark: _Toc428367224]6.7 Lead college role and responsibilities for development of Type 2 courses
Should the Lead college role including the principal for development of Type 2 courses be formalised? 
Recommendation 7
That Lead College procedure is reviewed by the CAC.
Background
Members endorsed the ACT system for course development and accreditation. A defining feature of our system is school based curriculum. The key assumption underpinning our system is the belief that teachers are well placed to develop curriculum. They are experts in their area; they know their students, college and community. They are best placed to write authentic curriculum that will improve teaching and learning (refer to appendix 7.3). 
Members endorsed the role of colleges and the OBSSS. It is the responsibility of colleges to support teachers to develop courses. The role of the BSSS is to accredit or register courses taught by recognised educational institutions. In addition, the BSSS role is to establish guidelines for the development of courses. 
Currently, the OBSSS facilitates and coordinates the annual course development program. This is a departure from the policy endorsed by the Board in 2007. In April 2007, the Board endorsed a course development proposal outlining the process and college role, BSSS role (refer to appendix 7.17). 
Members identified inequality across the system in terms of some colleges shouldering the burden of course development. Members agreed that Lead College procedures need further investigation. Why has the policy been abandoned? Is the policy workable? Who will do the work?
[bookmark: _Toc428367225]6.8 Organisation of Course Frameworks
Should the ACT consolidate the number of Course Frameworks? Currently, there are 24 Course Frameworks.  In other jurisdictions, courses are organised under key learning areas. 
Recommendation 8
That course frameworks be consolidated where there is an educational rationale. 
Background
Members examined key learning areas across jurisdictions (refer to Attachment 7.18). An analysis of key learning areas across jurisdictions indicated that the ACT had 24 learning areas compared to 9 -10 in other jurisdictions. The data indicated scope for consolidating course frameworks in the following areas: 
English/English as a Second Language
Cultural Studies/History/Legal Studies and Political Studies/Religious Studies/Theory of Knowledge
Commerce/Business and Client Services
Food and Resource Management/Tourism & Hospitality.
Members analysed grade descriptors across frameworks indicated above (refer to attachment 7.19 and 7.20). An analysis of grade descriptors indicated common elements across achievement standards. Members concluded that there is scope to consolidate course frameworks providing that the unique nature of subjects is preserved. Members agreed that the Arts Course Framework was a good model for future course framework development.
Consolidation of course frameworks will make provision for new and innovative courses (e.g. interdisciplinary courses). Furthermore, consistency of layout, quality and standards across course frameworks will create system coherence.
[bookmark: _Toc428367226]6.9 Senior secondary Australian Curriculum courses and the development of Type 1 and 2 courses in these areas
Should courses be developed in subject areas where ACARA has developed senior secondary Australian Curriculum?
Recommendation 9 
Refer to Recommendation 4.
Background
Members agreed that courses should not be developed in subject areas where ACARA has developed senior secondary curriculum. However, a course that specialises in an area such as Human Biology may be developed providing that there is not significant duplication of content and is supported by an educational rationale. 
Members agreed that there should not be duplication of courses developed by ACARA. However, the policy does not preclude additions to courses integrating Australian Curriculum. In 2013, the Board endorsed the proposal to add units to courses that integrate senior secondary Australian Curriculum. The policy does make provision for alternative curriculums recognised by ACARA. ACARA has endorsed the International Baccalaureate Diploma (IB DP) as an alternative curriculum. In 2015, the colleges delivering the IB DP have developed courses that integrate IB DP and senior secondary AC.
[bookmark: _Toc428367227]6.10 Relationship between course frameworks and course areas
Should course areas align more closely with Course Frameworks?
Recommendation 10
The Review of Senior Secondary Certification Committee endorses the minimum requirement that students study courses from three different course areas. 
a) That the statement referring to a ‘breadth of study’ be removed from the BSSS Policy and Procedures Manual.
b) That the Curriculum Advisory Committee (CAC) review the rationale and guiding principles underpinning course areas and potential areas for consolidation. 

Background
In 2000, the Board approved the current configuration of course areas. The rationale for the current configuration of course areas was to prevent duplication of content. At the time, a small number of students were certified using a narrow range of subjects. Members of the Board argued that a narrow range of subjects limits pathways for students if the initial career path is found to be inappropriate. The current course areas were informed by advice from the CAC and ACC.
The purpose of course areas is to mandate a breadth of study. Samples of student academic records indicated that current board policy did not deliver desired outcomes. For example, some students were studying more than one language or arts or science subject. Members agreed that the current organisation of course areas did not promote a breadth of study. Removal of this policy from the BSSS Policy and Procedures Manual would reflect what is occurring.
Members identified the absence of a coherent and consistent set of principles for developing course areas. Members sighted anomalies including Flight/physics, Accounting/Economics & Business. They also analysed different reconfigurations of the current course areas using course frameworks, academic disciplines and the Australian Bureau of Statistics models (refer to appendix 7.21, 7.22 and 7.23). Members recommended that the CAC explore the development of a set of principles for course areas.
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[bookmark: _Toc428367228]7 Appendices
[bookmark: _Toc428367229]7.1 Terms of Reference – with Attachments
REVIEW
Scope of Review:
The review will cover the following:
a) vision statement for senior secondary curriculum
b) purpose and scope of R units 
c) design specifications for courses
d) multiple courses (Type 1 and 2) in a subject area
e) course development cycle
f) units from other courses to form a course
g) responsibilities for development of Type 2 courses
h) organisation of Course Frameworks
i) senior secondary Australia Curriculum courses and the development of Type 1 or 2 courses in these areas 
j) relationship between course frameworks and course areas.
Stages of Review:
The review will be conducted in stages, beginning with:
Appointment of committee
Consultation
The CAC, ACC and VET committee review recommendations 
Review of ACT senior secondary curriculum committee recommendations tabled at principals meeting
Review of ACT senior secondary curriculum committee recommendations tabled at Board meeting.
Initial Advice:
The BSSS is seeking advice on:
how current policy and practice in the ACT with respect to items (a) to (j) above compares with policy and practice in other jurisdictions
options for the ACT to address key issues described below, based on best practice in other Australian jurisdictions and overseas, and taking into account the ACT context.
It is envisaged that these options could form the basis of consultation with key stakeholders.


Key Issues:
a)	Vision statement for senior secondary curriculum
· Should beliefs and learning principles underpinning ACT senior secondary curriculum be revised? 
· Beliefs and learning principles underpinning curriculum are outlined in Course Frameworks. 
b)	Purpose and scope of R units 
· Should the ACT adopt a clearer focus for R units?  In 2014, the Review of the Year 12 Certificate Committee recommended that the purpose and scope of R units be reviewed including:
· educational rationale of R units
· criteria for registration of R units,
· registration period of R units and
· considering to what extent activities not directly related to a college should be registered.
c)	Design specifications for courses
· Should the ACT adopt ACARA design specifications for course development?  Currently, there are two approaches to curriculum development.  Courses written under the English, mathematics, science, history and geography Course Frameworks are developed according to ACARA course design specifications.  All other courses are developed using the BSSS course design specifications.
d)	Multiple courses in a subject area
· Should the ACT consolidate the number of courses (Type 1 and 2) in a subject area?  Currently, there are multiple courses (Type 1 and 2) in subject areas including English, visual arts, general science, physics, chemistry, biology, music, drama and mathematics.
e)	Course development cycle
· How does the ACT curriculum development cycle compare with those in other jurisdictions?  Currently, all course frameworks and courses are scheduled to be redeveloped every five years.
f)	Units from other courses to form a course
· Should the ACT reduce/increase the provision for students to draw on units from other courses to form a course?  Currently, many courses make provision to draw units from other courses to form a course e.g. an English unit to form a Media course. 
g)	Responsibilities for development of Type 2 courses
· Should the Lead college role including the principal for development of Type 2 courses be formalised? 
h)	Organisation of Course Frameworks
· Should the ACT consolidate the number of Course Frameworks?  Currently, there are 24 Course Frameworks.  In other jurisdictions, courses are organised under key learning areas. 
i)	Senior secondary Australia Curriculum courses and the development of Type 1 or 2 courses in these areas
· Should courses be developed in subject areas where ACARA has developed senior secondary Australian Curriculum?
· Currently, BSSS Policy and Procedure makes provision for the development of courses in areas developed by ACARA.
j)	Relationship between course frameworks and course areas
· Should course areas align more closely with Course Frameworks?
· Currently, course areas do not align with Course Frameworks. 


[bookmark: _Toc428367230]7.2 Summary of educational change over the period from 1976 to 2015 in the ACT
	Contextual issues in 1972
	Contextual issues in 2015

	increase in student retention in formal education
	minister’s endorsement of the Melbourne Declaration

	technological advances sighted as a reason for an increase in student retention in formal education
	national Literacy and numeracy requirements

	migration
	establishment of ACARA

	changing role of women
	review of the Australian Curriculum

	production to consumption orientated society
	delivery of English, mathematics, science, geography and history Australian Curriculum for year 11 in 2016

	increase in affluence
	review of ACT senior secondary certification. Recommendations include English as a requirement and mathematics strongly recommended

	6 colleges
	25 colleges in ACT, 8 International schools, 7 specialist providers

	colleges mainly catered for students matriculation into higher education
	school leaving age increase to 17 years

	growth and transformation of human knowledge
	global integration and international mobility have increased rapidly in the past decade. As a consequence, new and exciting opportunities for Australians are emerging

	
	India, China and other Asian nations are growing and their influence on the world is increasing. Australians need to become ‘Asia literate’ by building strong relationships with Asia

	
	globalisation and technological change are placing greater demands on education and skill development in Australia and the nature of jobs available to young Australians is changing faster than ever 

	
	rapid and continuing advances in information and communication technologies (ICT) are changing the ways people share, use, develop and process information and technology, and young people need to be highly skilled in ICT.
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[bookmark: _Toc428367231]7.3 Mapping Campbell Report, National Curriculum and Melbourne Declaration
Mapping Philosophy underpinning ACT senior secondary curriculum as outlined in the Campbell Report against current curriculum related documents.
	Item
	Philosophy of ACT senior secondary curriculum outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	1.
	a sense of personal integrity
	

	

	


	2.
	a sense of concern for people and ideas, and a willingness to become committed
	

	

	


	3.
	an understanding of others, as individuals and as groups, a recognition of their rights and an acceptance of the ways their beliefs, customs, and prejudices differ from their own
	

	

	


	4.
	a critical and informed awareness that leads them to question and form their own judgements about ‘facts’, arguments, and dogma, irrespective of who presents them, and that leads them to avoid blindly accepting or wilfully imposing unreasoned authority
	


	


	



	5.
	an eagerness to continue to learn and gain new understanding that will last them through life

	

	

	





	Item
	Philosophy underpinning  ACT senior secondary curriculum outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	6.
	
	
	build strong foundations for future national prosperity, (productive and internationally competitive)
	

	7.
	
	
	that all students can learn and that every child matters
	

	8.
	
	
	
	solid foundation in Literacy and Numeracy for further learning

	9.
	
	work for the common good, in particular sustaining and improving natural and social environments responsible global and local citizens
	
	ethical behaviour

	10.
	
	commitment to national values of democracy
	
	

	11.
	
	culture of excellence in all schools
	
	

	12.
	
	 learning outcomes of indigenous students improve to match those of other students

	
	




	Item
	Philosophy underpinning  ACT senior secondary curriculum outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	13.
	
	
	skills with which to work productively and creatively
	

	14.
	
	
	
	prepare all young Australians to become fulfilled and competent citizens and workers. It should build firm and meaningful foundational skills as well as provide the basis for developing expertise for those who move on to specialised advanced studies in academic disciplines, professions and technical trades. It should anticipate an increase in both the proportion of students who remain in education and training to complete Year 12 or equivalent vocational education and training, and the proportion who continue to further study.






	
Item
	Philosophy underpinning ACT senior secondary curriculum as outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian  Curriculum

	15.
	a realistic working knowledge and understanding of their society and how it operates, and the natural world and man’s place in it
	

	

	


	16.
	the ability (and willingness) to think clearly, developed through an appreciation of the methods and tools of analysis and an ability to recognise relevant facts
	

	

	


	17.
	the knowledge that information must be sought, that it cannot all be taught, and the ability to locate it for oneself
	
	
	

	18.
	the ability and confidence to make decisions in a self-reliant manner
	
	
	

	19.
	an ability to communicate, both in the sense of marshalling thoughts and expressing them clearly, and in the sense of recognising, expressing, and responding to emotions




	

	

	





	Item
	Philosophy of ACT senior secondary curriculum as outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	20.
	the knowledge, skills, and abilities required to respond positively to later challenges by continued purposeful learning, by the acquisition of new skills 
	

	

	


	21.
	the skills and abilities, social as well as private, needed to live and work with others
	

	

	


	22.
	knowledge of self, of strengths and weaknesses, potentials and limitations, and an awareness of the irrational elements in human behaviour
	
	
	

	23.
	an awareness of cultural heritage sufficient to provide the basis both for individual response and enjoyment and for some understanding of creative activity and of genius
	

	

	


	24.
	increasing competence and confidence in applying (knowledge and skills) in new situations and in exploring the ever widening circle of possibilities for understanding and for constructively controlling his interactions with his environment.
	
	
	






Principles and guidelines for Curriculum Development
	Item
	Principles of ACT senior secondary curriculum as outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	25.
	colleges are largely autonomous – there can be no attempt to prescribe curriculum, let alone lay down detailed syllabus requirements
	
	
	the curriculum needs to be flexible - it must allow jurisdictions, systems and schools the ability to deliver national curriculum in a way that values teachers’ professional knowledge and reflects local school and regional differences and priorities

	26.
	particular subjects should not be imposed on students
	
	
	the curriculum should allow schools to implement (the curriculum) in a way that values teachers’ professional knowledge and that reflects the needs and interests evident in local contexts, as it will be teachers who decide how best to organise learning for students




	
Item
	Principles of ACT senior secondary curriculum as outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	27.
	broaden the range of studies and introduce a flexibility and diversity of curricular
	
	
	

	
	every student needs to be extended to his individual maximum development in each dimension, explore a particular field at greater depth 
	

	

	


	28.
	there is a greater need to cater for the more specialised interests that engage the attention of the older student

	
	
	

	29.
	schools should have the freedom to develop their own educational programs and syllabuses within broad guidelines established by the council
	
	
	

	30.
	teachers who developed their own courses of study, in cooperation with other interested parties, could be expected to experience a sense of ownership of the whole teaching exercise and increase their feeling of responsibility for educational outcomes

	
	
	




	Item
	Principles of ACT senior secondary curriculum as outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	31.
	teachers produce courses of study for students within their own schools or, cooperatively, across several school
	
	
	

	32.
	autonomous entities with a collective endeavour
	
	
	

	33.
	breadth of studies in general, and a depth of studies in some courses
	
	
	

	34.
	the system was designed to maximise choice on the assumption that students would study at a level of interest most appropriate for their future aspirations
	
	
	

	35.
	curriculum development devolved to the college responsibility for the design of a curriculum that would best meet the needs and wants of its students
	personalised learning that aims to fulfil the diverse capabilities of each young Australian
	
	

	36.
	assumption that the most effective teaching would come from those teachers who knew their subject, understood what they wanted to achieve with a course, were committed, had the ability to adjust the instructional program to the needs of their students
	
	
	




	Item
	Principles of ACT senior secondary curriculum as outlined in the Campbell Report
	Melbourne Declaration
	National Curriculum Development Paper
	The Shape of the Australian Curriculum

	37.
	 curriculum structure that built upon the study of the learned/academic disciplines
	
	
	

	38.
	unitised system – units combine to form a unified instructional program with a clear coherence of purpose 
	
	
	

	39.
	a curriculum structure that built upon the study of the learned/academic disciplines
	
	
	The curriculum will enable students to develop knowledge in the disciplines of English, mathematics, science, languages, humanities and the arts; to understand the spiritual, moral and aesthetic dimensions of life; and open up new ways of thinking. It will also support the development of deep knowledge within a discipline, which provides the foundation for interdisciplinary approaches to innovation and complex problem-solving.

	40.
	
	
	
	The curriculum should make clear to teachers what is to be taught, and to students what they should learn and what achievement standards are expected of them. This means that curriculum documents will be explicit about knowledge, understanding and skills, and that they will provide a clear foundation for the development of a teaching program.

	41.
	
	
	
	The curriculum will include a strong focus on literacy and numeracy skills. It will also enable students to build social and emotional intelligence, and nurture student wellbeing through health and physical education in particular. The curriculum will support students to relate well to others and foster an understanding of Australian society, citizenship and national values, including through the study of civics and citizenship. As a foundation for further learning and adult life the curriculum will include practical knowledge and skills development in areas such as ICT and design and technology, which are central to Australia’s skilled economy and provide crucial pathways to post-school success.

	42.
	
	The curriculum will support young people to develop a range of generic and employability skills that have particular application to the world of work and further education and training, such as planning and organising, the ability to think flexibly, to communicate well and to work in teams. Young people also need to develop the capacity to think creatively, innovate, solve problems and engage with new disciplines.
	
	Each discipline offers a distinctive lens through which we interpret experience, determine what counts as evidence and as a good argument for action, scrutinise knowledge and argument, make judgments about value, and add to knowledge. Rather than being self-contained or fixed, disciplines are interconnected, dynamic and growing, and a discipline-based curriculum allows for cross-disciplinary learning that broadens and enriches each student’s learning.

	43.
	
	
	
	The scope and sequence for each learning area will ensure that learning is appropriately ordered and that unnecessary repetition is avoided.

	44.
	
	
	
	Time demands on students must leave room for learning beyond the scope of the national curriculum.

	45.
	
	
	
	The national curriculum will emphasise the fundamental knowledge, skills and understandings that are the core of a learning area. It will also specify some contexts and related knowledge as essential for all students, where these are based on age, grade or stage considerations.

	46.
	
	
	
	The national curriculum will always try to deliver a balance between knowledge and process that reflects what is known about the development of expertise in a learning area.

	47.
	
	
	
	The K–12 national curriculum will help students begin to develop the knowledge and understandings on which the major disciplines are based.



[bookmark: _Toc428367232]7.4 Vision and principles of BSSS curriculum – Member’s notes
a) What do you value about the ACT senior secondary curriculum?
Maintain educational integrity
Diversity crucial
Not being driven purely by assessment, learning at the core
Curriculum not driven by outside interest groups to the detriment of student learning especially creativity
The quality of the students results
The small size (i.e. have all principals in one room)
Capacity for parents to have a say over a wide range of issues
Vast array of courses
Student choice -
· promotes responsibility for learning
· student engagement that comes from choice
· student engagement that comes from being able to study broadly or deeply across areas of passion
School based curriculum development
School based assessment
Historically, supportive of innovation
· also adaptable to student needs and changing educational context
Able to cater for students with a wide variety of abilities and needs
Flexible. Small – collegial
Transparent. Lots of consultation, opportunities to influence change
TCHS. Have a vested interest – i.e. they write the curriculum!
Broad – caters for wide range of student abilities
Not too many constraints – students can work to their strengths
High expectations, multiple student pathways
Provision for innovation
Different approaches to knowledge (i.e. interdisciplinary/traditional disciplines)
Collective/collegial approach to course development responsive to national, international initiatives
Equality, high quality curriculum
Flexible
Choice/flexibility of curriculum
Courses can be adapted for different cohorts/school environments
Ability to have high proportion of teachers providing input
Structured
School based allows us to respond to student interest and needs and makes most of teacher skills and expertise
Collaboration
High quality
Inclusive
Flexible
Challenging
Innovative
b) What should ACT Senior Secondary Curriculum look like in 3-5 years from now?
In 3-5 years we have maintained our autonomy (regardless of what Queensland does)
“Parker Model” – ACT national educational hub
Maximise our strengths i.e.:
· let Australian Curriculum deliver efficiencies
· maintain our flexibility – build on the past
· cross-sectional engagement
Preserve the values contained above
Needs to be more adaptable to the changing needs of our learners
· technology has changed ‘the game’
Rigorous
Students well prepared for their next step
Life skills:
· change
· teamwork
· communicators
· literacy and numeracy skills
Full implementation of Australian curriculum, true interdisciplinary courses (similar to Ontario)
Courses that are clear, concise and succinct
Collective culture to developing curriculum consolidation, consistency, coherence, smart use of human resources
Revised/refreshed (no pre-ACARA changes)
Flexible delivery
Australian curriculum fully implemented
Academically rigorous T courses
Access for all
Platforms that are multi-directional
Incorporates goals, challenges and interesting choices for student (more control)
Consistent (but not the same) across schools
Sustainable
Modelled on AC
c) What new curriculum initiatives (policy, structures, processes, courses) should we intend to pursue?
Evaluation of National Curriculum
Challenging levels of courses for as many courses as possible i.e. sophisticated course structure e.g. H courses
Greater acknowledgement of the digital world in assessment policy
Integrity of results – crucial
Maximize teacher’s passion for teaching, therefore latitude in course and school speciality
Encourage pedagogical innovation
Encourage inclusion and access
Students’ passion for learning
Learners are disrupting traditional notions of the classroom
Policy needs to support more non-traditional delivery
Processes that support potentially swift course development
Can we support more integrated modes of learning?
Some sort of literacy requirement – compulsory maths?
More emphasis on skills rather than content – at least in some areas. 
Deeper content in others – especially maths/science
Suite of courses for students with disabilities
Integrated learning
Agreed processes for course development
R unites reframed (P, S, Pr)
Course writing process
· identify
· review
· write
· flexible/multiple responsibility
New areas (future directions) at universities and work places
Who drives?
Relationship to e.g. H courses
Helps shape identities and mentalities 
· Michael Barber E = (K + T + L leadership) (creating minds)
Dynamic
Interdisciplinary?
Simplification
Ownership
d) What future student needs do we need to cater for?
Resilience …!! (mental health)
Critical, creative thinking
Focus on skill development not just content
Keep an eye on industry, business and academia as the end game of what we are aiming for 
Future students need more information literacy/critical literacy
Students with more diverse educational backgrounds
Ongoing need to foster creativity and innovation
Less resilient students?
More students going directly into the workforce (higher Uni fees?)
Adaptive
Engage all stakeholders in curriculum issues
Information-rich (analysis poor?) 
Cultural difference (multi-national implications)
ICT users: curriculum expectations in ICT literacy
Cultural differences
Literacies digital, media, global
Digital delivery / flexibility
Connection and sharing
Special needs
Integrated learning
Online learning
Literacy and numeracy
[bookmark: _Toc428367233]
7.5 A review of the purpose and scope of registered units (Board discussion paper)
	Item No:  4.5
	Meeting No:  5/2014
	Meeting Date:  23 October 2014

	Action:  Discussion
	From:  Curriculum Advisory Committee 
            (CAC), Chair

	Title:  A Review of the Purpose and Scope of Registered Units


Recommendations:
1. A registered course or unit is defined as a structured learning program.
2. That registered courses and units be classified as either college-based, sporting or community service activities.
3. Registered units must be organised by the home college.
4. That R units are registered for a period of 5 years.
5. That the Office of the Board of Senior Secondary Studies explore the development of Type 2 R units.
6. That the BSSS Policy and Procedures Manual be amended (indicated in Attachment 1, Item A) to reflect the proposed changes in policy. 
7. That key arguments and reasons underpinning guidelines for registering R units and courses are noted.
8. That R units and courses will be registered with values that are multiples of 0.3 or 0.5. 
9. That members indicate a preference for R units being registered in multiples of 0.3 or 0.5.
Background:
In August, the Board endorsed the recommendation made by the Review of the Year 12 Certificate Committee that the Curriculum Advisory Committee revises the purpose and scope of R units and courses (refer to Attachment 1, Item B).  
The Review of the Year 12 Certificate Committee recognises the R units program in the ACT senior secondary curriculum as highly valuable as it makes provision for a wide range of worthwhile activities to be recognised in a student’s ACT Year 12 Certificate package. 
At present, there are a total of 2707 registered units.  There are many inconsistencies across R units including a mixture of college initiated and outside activities; duplication of units (e.g. multiple versions of pastoral care activities) and a range of unit values (0.1 to 2.0). 
The committee discussed whether outside activities should be recorded on the ACT Year 12 Certificate.  Some members of the committee felt that the Year 12 Certificate should only record college organised or initiated activities. 
Currently, R units or courses are defined as activities appropriate for students in Year 11 and 12, designed to provide personal development, recreational or community service activities.  R units can be registered with values that are multiples of 0.1 and may include activities organised by the home college and outside activities.  R units or courses are classified as either Vocational learning, Community Involvement, Recreational Activities, College Programs or Outside Learning.
The Curriculum Advisory Committee reforms aim to uphold the integrity of the ACT Year 12 certificate, create consistency across units, improve the appearance of the academic transcript and align with requirements from national and international jurisdictions (refer to arguments and reasons in Attachment 1, Item D).
The Curriculum Advisory Committee favours R units being calculated in multiples of 0.5.  The 0.5 unit value reflects an agree number of hours that enables a sustained and comprehensive learning experience.  The number of units that would be deleted if 0.3 or 0.5 was chosen is reflected in      Item D.
The attached paper (Attachment 1), prepared by CAC, was used as the basis for discussion.
The issue will be further considered by the Curriculum Advisory Committee at its next meeting. 



Angus Tulley
Chair


Attachment 1
Item A

3.2.7.3 R Units or Courses 
A registered unit or course is a structured learning program designed to develop capabilities through engagement in college based activities, sporting activities or community service activities. 
R units are organised by the college and registered with values that are multiples of 0.5. R courses are registered for a period of 5 years in each R unit course.
It is the responsibility of the college to monitor student attendance and implementation of R units 
R classification is given to a registered unit or course that is appropriate for students in years 11 and 12, and is usually designed to provide personal development, recreational or community service activities. 
3.2.7.4 Recognition of Outside Learning 
The Board recognises that students participate in learning that takes place outside of the formal structured learning program that exists in colleges. This recognition is in the form of R units listed under a notional R course called Recognition – Outside Learning. There is no course type (i.e. minor, major etc) associated with this notional course.

“Outside learning” includes those learning activities that are generally: 
· not part of the formal organisation of the “grid” and timetable 
· could be under the direction of someone not a member of the college’s teaching staff 
· part of a learning relationship between the students and the responsible person 
· of a standard unit value that has a “deemed value” and not determined by a timetable position. 

The underpinning and essential element of outside learning is that the skills learnt by the student occur in an environment that encompasses the holistic meaning of the above points. 
(Refer section 8.5.2 Contribution of Recognition – Outside Learning to Year 12 Certificate)

3.2.9.1 Unit values

R units and courses will be registered with values that are multiples of 0.1. 

R units associated with Recognition – Outside Learning will have the unit value calculated through deeming the value based on time of participation. 

8.5.1 Contribution of Recognition – Outside Learning to Year 12 Certificate 
The maximum contribution that R units listed under Recognition – Outside Learning can make to the requirements for a Year 12 Certificate is the equivalent of 8 standard units. 

R units listed under Recognition – Outside Learning do not contribute to the requirements for an ACT Year 12 Certificate in abridged packages. 
Implementation of the awarding of R units that recognise outside learning is the responsibility and jurisdiction of individual colleges. Procedures should include: 
· a provision for the college to understand the student involvement in the outside learning activity 
· some form of accountability of student/organiser to show participation and through this the acquisition of skills. 
· Refer section 3.2.9.1 Unit Values for the calculation of unit value for such units. 
· Colleges should develop a pro-active method to inform all students of the ability to have outside learning experiences recognised e.g. an explanation of theory and implementation in the college handbook.

8.5.2 Contribution of Vocational Learning to Year 12 Certificate 
The maximum contribution that R units listed under Vocational Learning can make to the requirements for a Year 12 Certificate is the equivalent of 8 standard units. 
R units listed under Vocational Learning do not contribute to the requirements for a Year 12 Certificate in abridged packages. 
Implementation of the awarding of R units that recognise vocational learning is the responsibility and jurisdiction of individual colleges in consultation with the Office of the BSSS. Procedures should include: 
· a provision for the college to identify student involvement in vocational learning, for example course outline from training provider showing program structure and hours 
· some form of accountability of student/organiser to show participation and through this the acquisition of skills, for example training record book, training plan, vocational certificate. 

Refer section 3.2.9.1 Unit Values for the calculation of unit value for such units. 
Colleges should develop a pro-active method to inform all students of the ability to have vocational learning recognised, for example an explanation of theory and implementation in college handbook.


Item B
Recommendation 8 
That the Curriculum Advisory Committee (CAC) reviews the purpose and scope of R units and that the review includes: 
a) 	reviewing the criteria for registration of R units 
b) 	reviewing the registration period of R units and 
c) 	consider to what extent activities not directly related to a college should be registered. 
Background: 
Currently recognition of other activities for students in years 11 and 12 (R units) usually involve a structured learning program, personal development, recreational or community services activities. The R unit program in the ACT senior curriculum is highly valuable as it allows a wide range of worthwhile activities to be recognised in a student’s ACT Year 12 Certificate package. At the present time there are many hundreds of activities registered by schools and a review would be apposite.

Item C
	
	There should be guidelines for registration of R units or courses

	
	For 
	Reason

	1.
	The requirement for R units or courses to be a structured learning program upholds the integrity of the ACT Year 12 Certificate. 
	*The ACT Year 12 Certificate comparable with other certificates (refer to Item E).
*Data on R units indicate that some activities are not a structured learning program. This raises questions as to the educational value of such activities. 
*Activities that fall outside the criteria for registration can be included in a student’s CV or portfolio.

	2
	The requirement for R units or courses to be organised by the college upholds the integrity of the ACT Year 12 Certificate. 

	*It is assumed that R units organised by the college would be linked to academic and pastoral programs articulated in the college strategic plan.
*Data on R units indicate that some outside activities are not organised by the college. This raises questions as to the educational value of such activities. 
*‘Outside activities’ not organised by the college can be included in a student’s CV or portfolio.

	3.
	The requirement for R units or courses to be registered in multiples of 0.5 upholds the integrity of the Year 12 Certificate. 
	*27.5 hours is a widely agreed and recognised indicator of substantial and in-depth learning.
*R units registered < 0.5 do not reflect a sustained period of study and thus potentially erodes the integrity of the ACT Year 12 Certificate.

	4.
	The requirement for R units or courses to be registered in multiples of 0.5 will improve the appearance and acceptance of the value of the ACT Year 12 Certificate.
	* R units registered in multiples of 0.1 distort how student achievement is reflected on the BSSS Academic Transcript. Some Academic Transcripts list many R units which draw the eye away from courses studied. This may undermine the value of the ACT Year 12 Certificate.

	5.
	The requirement to registered R units in multiples of 0.5 will create consistency with other units. 
	*The VET committee will recommend to the Board that all external VET is credited in multiples of 0.5.

	6.
	Type 2 R units will increase consistency of unit names and what is recognised. 
	*At present, there are many R units for ‘Tutor Group’ with college specific titles
*Colleges will be able to clearly see what content is included in R units when they adopt them.
*Reduced college workload in writing individualised R units. 

	

	There should not be guidelines for registration of R units or courses

	
	For 
	Reason

	1.
	Many students are spending significant hours engaged in activities (organised by parties who are not linked to the college) and thus should be recognised.
	*Student participation in any activity has an intrinsic value. It develops a well-rounded individual. 

	2.
	It is difficult to organise 27.5 hours of activities to ‘rescue’ students.
	

	3.
	The existing system allows for great flexibility in ‘rescuing’ students. 
	

	4.
	Being able to give 0.1 R units helps encourage students to participate in college activities. 
	*It creates an added incentive for students to engage in extra-curricular activities.

	5.
	At presented colleges can write R units for individual students and get them approved quickly. 
	

	6.
	Valued college activities that do not reach 27.5 hours can no longer be credited. 
	*Not all valuable activities are greater than 27.5 hours. 


Item D
	R unit course
	Units now
	How many have <0.5 value
	% with <0.5 
value
	How many have <0.3 value
	% with <0.3 value

	College Programs
	1483
	765
	52%
	430
	29%

	Recognition - Outside Learning
	226
	71
	40%
	37
	16%

	Vocational Learning
	466
	78
	17%
	59
	13%

	Recreational Activities
	433
	290
	67%
	156
	36%

	Community Involvement
	160
	75
	47%
	49
	31%


Last year there were 6 students who used >7 R unit points to get their Year 12 Certificate.


Item E
Characteristics of Australian Senior Secondary Certificates
	Certificates
	Recognition of other activities

	ACT Year 12 Certificate
	R – appropriate for students in Years 11 and 12; usually including personal development, recreational or community services activities.

	Higher School Certificate
	Profile of Student Achievement for Board-developed Life Skills course.

	Queensland Certificate of Education
	QSA recognises certain awards and certificates, International learning programs, School-based courses (non-QSA), Structured community learning, structured workplace learning.

	The South Australian Certificate of Education
	Recognised learning
SACE students can earn credits for community service or activities in two ways:
1) Community-developed programs through a current award or certificate from a community-developed program, such as those offered by the Royal Life Saving Society or the Duke of Edinburgh's Award.
2) Self-directed community learning such as taking care of a family member, supporting a refugee family, or volunteering for a community project. To gain recognition for this kind of community learning, students need to show evidence of what they have learnt.

	Tasmanian Certificate of Education
	Individual Learning Qualification recognises informal or non-formal community-based learning that is substantially outside learning assessed in other existing TCE or VET courses.
Recognised Formal Learning.
The TQA recognises various formal learning qualifications awarded by the institutions.

	Victorian Certificate of Education
	Nil

	WA Certificate of Education
	Statement of results records exhibitions and awards and number of community service hours completed. Endorsed programs offer opportunities in workplace learning, university studies, community organisation and personal development programs.


[bookmark: _Toc383515259][bookmark: _Toc383773126]

Characteristics of some International Senior Secondary Certificates
	Certificate
	Recognition of other activities

	[bookmark: _Toc383773086][bookmark: _Toc383773087]Alberta -Certificate of High School Achievement 
	Nil

	[bookmark: _Toc383773088][bookmark: _Toc383773089]China - Senior Secondary Certificates
	Nil

	Denmark - Senior High School Certificate
	Nil

	England - General Certificate of Education (Advanced, Subsidiary, Applied subjects)
	Nil

	The proposed English Baccalaureate 
	Nil

	[bookmark: _Toc383773090][bookmark: _Toc383773091]French Baccalaureate
	Students are required to undertake a cross-curricular project individually and in a group and then take a literacy test.

	Hong Kong Diploma of Secondary Education 
	Nil

	[bookmark: _Toc383773092]International Baccalaureate Diploma
	A creativity, action, and service activity is required.

	New York State, Regents Diploma
	Nil

	New Zealand's National Certificates of Educational Achievement
	Nil

	Ontario - Secondary School Diploma.
	Nil



Item F
[image: ]
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	R UNIT USAGE ACROSS COLLEGES IN 2014 GRADUATES
	
	
	
	
	
	
	
	
	
	AV Units
	AV Points

	POMC
	 
	 
	30
	 
	1
	150
	 
	 
	 
	139
	 
	 
	 
	 
	 
	9.7
	7.2

	COPC
	332
	474
	47
	10
	199
	20
	 
	 
	 
	59
	4
	 
	 
	 
	 
	17.9
	5

	CGGS
	 
	 
	2180
	 
	20
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	14.8
	4.5

	ISSC
	 
	 
	 
	 
	 
	 
	 
	 
	 
	125
	 
	 
	 
	 
	 
	4.3
	4.3

	LGNC
	816
	428
	1243
	10
	272
	 
	 
	 
	 
	234
	1
	 
	 
	 
	 
	13.5
	4.1

	TRCC
	 
	650
	 
	7
	352
	 
	 
	 
	 
	2
	 
	 
	 
	1
	 
	12.2
	3.8

	CBRC
	163
	2728
	35
	92
	930
	 
	 
	2
	1
	158
	 
	 
	1
	2
	 
	10.8
	3.3

	STCC
	 
	238
	26
	11
	82
	 
	 
	 
	21
	307
	 
	 
	 
	 
	 
	5.2
	3.2

	BBCC
	 
	 
	 
	 
	89
	 
	 
	 
	 
	24
	 
	 
	 
	 
	 
	4.9
	3

	MERC
	15
	9
	 
	 
	605
	 
	10
	1
	1
	55
	 
	 
	 
	 
	 
	5.4
	2.9

	ERNC
	111
	1068
	4
	 
	316
	1
	 
	 
	 
	87
	 
	1
	1
	1
	 
	8.2
	2.5

	HWKC
	902
	48
	94
	 
	534
	 
	 
	 
	 
	132
	 
	1
	 
	 
	 
	8.1
	2.5

	MARC
	 
	7
	 
	 
	398
	 
	3
	 
	 
	234
	 
	 
	 
	1
	 
	3.5
	2.4

	DCKC
	955
	1247
	130
	1
	389
	 
	 
	1
	 
	192
	2
	 
	 
	3
	 
	8.5
	2.3

	SFXC
	630
	479
	36
	 
	35
	 
	 
	 
	 
	208
	 
	 
	 
	 
	 
	7.6
	2.2

	ORAC
	 
	 
	 
	 
	1
	 
	 
	 
	 
	44
	 
	 
	 
	 
	 
	2.1
	2.1

	TUGC
	1730
	44
	245
	 
	405
	 
	1
	 
	 
	210
	 
	 
	 
	1
	 
	8.2
	2.1

	NARC
	161
	941
	282
	333
	571
	91
	 
	3
	 
	45
	 
	 
	 
	4
	 
	5.2
	1.8

	GNGC
	449
	191
	121
	51
	290
	 
	 
	2
	5
	165
	2
	 
	 
	 
	 
	3.5
	1.3

	BASS
	111
	104
	16
	2
	115
	 
	 
	 
	 
	16
	 
	 
	 
	1
	 
	3.8
	1.2

	DARC
	 
	 
	 
	 
	343
	 
	 
	 
	 
	41
	 
	 
	 
	 
	 
	1.9
	1.1

	EDMC
	 
	141
	141
	 
	46
	 
	 
	 
	 
	11
	 
	 
	 
	 
	 
	2.4
	0.7

	RDFC
	 
	 
	377
	 
	 
	 
	 
	 
	 
	16
	 
	 
	 
	 
	 
	2.2
	0.7

	CITC
	44
	106
	4
	1
	55
	 
	 
	 
	 
	3
	 
	 
	 
	2
	1
	2.1
	0.6

	JAIC
	 
	 
	 
	 
	4
	 
	 
	 
	 
	5
	 
	 
	 
	 
	 
	0.3
	0.2

	MKCC
	 
	 
	1
	 
	66
	 
	 
	 
	 
	13
	 
	 
	 
	 
	 
	0.4
	0.2

	 
	0.1
	0.2
	0.3
	0.4
	0.5
	0.6
	0.7
	0.8
	0.9
	1
	1.2
	1.5
	1.6
	2
	3
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[bookmark: _Toc428367235]7.7 Evaluation of BSSS design specifications for courses
	
	Criteria for evaluating BSSS Course design specifications
	Dimensions
	Rating
	Reason

	1
	look and feel
	front page organisation 
	
	n/a

	2
	
	a consistent structure across courses
	
×
	number of units range from 2 to 190

	3
	
	navigation
	
×
	repetition of general capabilities and content for 0.5 units

	4
	
	Use of colour and fonts
	

	n/a

	5
	course orientation
	Rationale 
	
×
	many copied from courses framework

	6
	
	goals
	
×
	many copied from courses framework

	7
	
	content
	

	n/a

	8
	conceptual 
	sensitive to different purposes and structures that apply to senior secondary curriculum
	

	provision of 0.5 units
range of course classifications

	9
	
	range of pathways from which students can choose to follow in their post school years
	

	range of course classifications
 courses contain streams
accreditation panels include members from CIT, ANU, UC and experience subject specific teachers

	10
	
	relationship between senior secondary completion and further education/tertiary selection processes
	

	accreditation panels include members from CIT, ANU, UC and experience subject specific teachers

	11
	
	courses designed with the needs of the full range of students in mind
	
	range of course classifications

	12
	
	number and nature of courses
	×
	a lack of system coherence
many courses in a subject area

	13
	
	courses designed around ‘subjects’ (for example, history) and courses within each subject (for example, ancient history)
	
	course frameworks 
courses written under course frameworks

	14
	
	courses in each subject, with their curriculum content and achievement standards
	
	not listed in BSSS policy and procedures

	15
	
	designed to contribute to the purposes of senior secondary schooling and respond to student interests and needs
	
	a college may approach the BSSS to develop a course
course development cycle every five years

	16
	
	assumptions about prior learning
	
	depending on the course

	17
	
	course provision, specialisation and differentiation
	
	reflected in A/T/M goals, content and achievement standards

	18
	
	course content and the extent of electives
	
×
	BSSS courses have many units. 
Units are written as lesson plans. 
A review of how content is written and provision for electives is needed

	19
	
	general capabilities in the senior secondary curriculum
	×
	repetition of the general capabilities table

	20
	
	develops depth, in that course content is taken to a significant depth and progressively developed to a high level that provides a basis for further learning
	
×
	BSSS courses have many units. 
Units are written as lesson plans. 
A review of how content is written and provision for electives is needed


References
http://www.cn.edu/undergraduate/online-learning/online-learning-instructor-information/online-learning-instructor-handbook/course-design-requirements
http://www.cehd.umn.edu/academics/technology/documents/the-check.pdf
http://www.saide.org.za/sites/default/files/course_design/NADEOSA%20Quality%20Criteria%20-%20Course%20Design.pdf
http://www.policy.monash.edu/policy-bank/academic/education/awards/suppdocs/monash-coursework-course-design-guidelines.pdf
http://www.acara.edu.au/verve/_resources/ACARASeniorSecondaryYearsCurriculumPositionPaperv06.pdf 
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7.8  Mapping ACARA and BSSS design specifications for courses
	Line No
	course design specifications
	ACARA
	course design specifications
	BSSS

	1
	






administration
	not specified

	






administration
	adoption form

	2
	
	not specified

	
	table of contents

	3
	
	not specified

	
	course name

	4
	
	not specified

	
	course framework

	5
	
	not specified
	
	course developers

	6
	
	not specified
	
	evaluation of previous course

	7
	
	not specified
	
	course length and composition

	8
	
	not specified
	
	duration of units and available course patterns

	9
	
	not specified
	
	implementation guidelines

	10
	structure
	4 units

	structure
	(no limit)

	11
	
	1.0 unit (approximately 50-60 hours duration including assessment and examinations)

	
	1.0 unit (is delivered for a minimum of 55 hours over one semester. (P&P)

	12
	
	not specified
	
	any accredited value must have a value that is a multiple of 0.5 (P&P)

	13
	
	includes assumptions about prior learning (these assumptions are made explicit

	
	not documented in P&P

	14
	
	additional knowledge about assumed prior learning


	
	not documented in P&P

	15
	
	designed to be accessible to as many students as possible

	
	not documented in P & P 

	16
	rationale
	describe the nature of the subject 
	rationale
	advice on course template “tailored according to course framework” Not documented in P&P

	17
	
	explains place and purpose of the subject

	
	implied but not documented in P&P

	18
	
	how learning in the subject is valuable

	
	implied but not documented in P&P

	19
	
	consistent with F-10 learning goals

	
	implied but not documented in P&P

	20
	
	200 words 

	
	not documented in P&P.

	21
	aims
	purpose of the subject
	goals
	advice on course template “reflect overall goals of the framework”. Statement not documented in P&P.

	22
	
	intended developments in student learning
	
	implied but not documented in P&P.

	23
	student group
	not specified

	student group
	in template but not documented in P&P

	24
	content
	not specified

	content
	

	25
	teaching and learning strategies
	not stated 
	teaching and learning strategies
	drawn from framework but must be tailored to the particular discipline area

	26
	assessment
	not specified

	assessment
	in template but not documented in P&P

	27
	assessment criteria
	not specified
	assessment criteria
	in template but not documented in P&P

	28
	unit grade descriptors
	not specified
	unit grade descriptors
	in template but not documented in P&P


	29
	moderation
	not specified

	moderation
	in template but not documented in P&P

	30
	references
	not specified

	references
	in template but not documented in P&P

	31
	learning outcomes
	describe what a student is expected to have learned
	specific unit goals
	in template but not documented in P&P

	32
	
	describe the major dimensions of content, knowledge, understanding and skills
	
	in template but not documented in P&P

	33
	
	4-6 learning outcomes

	
	in template but not documented in P&P

	34
	content descriptions (CD)
	state the specific subject-based knowledge, understanding and skills to be taught and learned
	content
	in template but not documented in P&P

	35
	
	CD written for each unit

	
	in template but not documented in P&P

	36
	
	CD state detail for teachers and students to know what is expected to be taught and learned

	
	in template but not documented in P&P

	37
	
	detail for colleges to set assessment

	
	in template but not documented in P&P

	38
	
	CD organised so that it is clear what content is common and elective

	
	in template but not documented in P&P

	39
	
	CD consist lead statement about conceptual focus, with detail exemplified by a series of sub-points where necessary to describe the breadth and depth of knowledge, understanding and skills
	
	in template but not documented in P&P

	40
	
	describe knowledge and understanding without the use of active verbs
	
	in template but not documented in P&P

	41
	
	describe skills using verbs
	
	in template but not documented in P&P

	42
	
	use examples within the description to elaborate content as necessary
	
	in template but not documented in P&P

	43
	teaching Strategies
	not specified
	teaching Strategies
	

	44
	assessment
	Not specified

	assessment
	

	45
	general capabilities
	Not specified
	general capabilities
	

	46
	specific unit resources
	Not specified
	specific unit resources
	

	47
	common curriculum elements
	Not specified
	common curriculum elements
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7.9 Data on number of units in Accredited and Tertiary Type 1 and 2 courses
	Course Title
	TOTAL Number of Master Units
	1 point Units
	0.5 point  Units

	Communication
	4
	2
	 

	Contemporary English
	18
	6
	12

	English
	191
	121
	70

	English
	92
	33
	59

	English 
	14
	6
	 

	English
	95
	48
	47

	English
	17
	16
	1

	English
	23
	21
	2

	English
	47
	42
	5

	English
	109
	39
	70

	English
	93
	23
	70

	English
	29
	29
	 

	English
	29
	24
	5

	English
	12
	4
	8

	English / Literature
	1
	1
	 

	English as a Second Language
	12
	4
	8

	English as a Second Language
	24
	8
	9

	English as a Second Language
	16
	7
	16

	English Extended
	15
	12
	3

	English for Living
	6
	6
	 

	English in Work and Society
	8
	2
	6

	English Integrated
	17
	16
	1

	ESL
	16
	7
	9

	ESL
	18
	6
	12

	ESL
	23
	10
	13

	ESL for Academic Purposes
	32
	13
	19

	Essential English
	12
	4
	8

	Literature
	12
	4
	8

	Senior English
	41
	38
	3

	World Literature
	4
	4
	8

	World Literature
	11
	3
	 

	Contemporary Mathematics
	21
	6
	15

	Essential Mathematics
	12
	4
	8

	General Mathematics
	27
	15
	12

	General Mathematics
	33
	14
	19

	General Mathematics
	6
	4
	2

	Mathematical Applications
	22
	11
	9

	Mathematical Applications
	14
	5
	9

	Mathematical Applications
	10
	2
	8

	Mathematical Applications
	4
	3
	1

	Mathematical Applications
	12
	4
	8

	Mathematical Methods
	12
	4
	8

	Mathematical Methods
	30
	9
	19

	Mathematical Methods
	12
	4
	8

	Mathematical Methods
	17
	5
	12

	Mathematics For Living
	15
	5
	10

	Specialist Mathematics
	59
	37
	22

	Specialist Mathematics
	29
	11
	18

	Specialist Mathematics
	30
	14
	16

	Specialist Mathematics
	12
	4
	8

	Applied Science
	19
	7
	12

	Applied Science
	6
	6
	 

	Biological Science
	12
	4
	8

	Biological Science
	14
	3
	11

	Biology
	84
	43
	41

	Biology
	31
	18
	13

	Biology
	10
	3
	7

	Biology
	4
	4
	 

	Biology
	5
	4
	1

	Biology
	4
	4
	 

	Biology
	6
	4
	2

	Biology
	4
	4
	 

	Biology
	12
	4
	8

	Biology
	20
	7
	13

	Biology
	20
	6
	14

	Chemistry
	17
	4
	13

	Chemistry
	12
	4
	8

	Chemistry
	39
	14
	25

	Chemistry
	5
	5
	 

	Chemistry
	13
	4
	9

	Chemistry
	6
	4
	2

	Chemistry
	4
	4
	 

	Chemistry
	4
	4
	 

	Chemistry
	23
	14
	9

	Chemistry
	4
	4
	 

	Chemistry
	7
	4
	3

	Earth & Environmental Science
	12
	4
	8

	Earth Science
	19
	5
	14

	Earth Science
	4
	4
	 

	Electricity & Electronics
	12
	4
	8

	Electricity & Electronics
	19
	4
	15

	Electronics
	13
	5
	8

	Flight
	14
	5
	9

	General Science
	27
	11
	16

	General Science
	18
	7
	11

	General Science
	4
	4
	 

	Geology
	12
	4
	8

	Geology
	5
	1
	4

	Geology
	4
	4
	 

	Human Biology
	16
	4
	12

	Oceanography
	12
	4
	8

	Physical Science
	4
	4
	 

	Physics
	35
	19
	16

	Physics
	11
	4
	7

	Physics
	5
	3
	2

	Physics
	11
	3
	8

	Physics
	21
	10
	11

	Physics
	4
	4
	 

	Physics
	7
	4
	3

	Physics
	12
	4
	8

	Physics
	13
	3
	10

	Science
	39
	18
	21

	Science
	15
	5
	10

	Science and Mechatronics
	14
	4
	10

	Science for Life
	12
	4
	8

	Science in Society
	5
	5
	 

	Accounting
	20
	7
	13

	Ancient / Modern History
	1
	1
	 

	Ancient History
	12
	4
	8

	Behavioural Science
	1
	1
	 

	Business
	73
	55
	17

	Business Administration
	26
	15
	11

	Christian Life Studies
	16
	10
	6

	Economics
	29
	16
	13

	Environmental Systems
	6
	1
	5

	Geography
	17
	5
	18

	Geography
	48
	30
	12

	Geography
	12
	4
	8

	Global Studies
	21
	9
	9

	History
	190
	81
	107

	Information, Cultural Services
	7
	2
	5

	Legal Studies
	60
	44
	16

	Modern History
	12
	4
	8

	Politics
	11
	2
	9

	Psychology
	89
	65
	24

	Religious Studies
	36
	19
	17

	Religious Studies
	54
	18
	36

	Retail
	14
	4
	10

	Social and Community Work
	29
	10
	19

	Sociology
	33
	16
	17

	Theory of Knowledge
	14
	5
	9

	Advanced Arabic
	15
	5
	10

	Advanced Chinese
	12
	4
	8

	Advanced French
	14
	6
	8

	Advanced German
	12
	4
	8

	Advanced Hindi
	10
	2
	8

	Advanced Indonesian
	12
	4
	8

	Advanced Italian
	12
	4
	8

	Advanced Japanese
	16
	8
	8

	Advanced Korean
	14
	6
	8

	Advanced Polish
	8
	 
	8

	Advanced Spanish
	14
	6
	8

	Beginning Chinese
	12
	4
	8

	Beginning Classical Latin
	4
	4
	 

	Beginning French
	14
	6
	8

	Beginning German
	12
	4
	8

	Beginning Hindi
	10
	2
	8

	Beginning Indonesian
	12
	4
	8

	Beginning Italian
	12
	4
	8

	Beginning Japanese
	14
	6
	8

	Beginning Korean
	14
	6
	8

	Beginning Spanish
	14
	6
	8

	Continuing Chinese
	12
	4
	8

	Continuing French
	14
	6
	8

	Continuing German
	12
	4
	8

	Continuing Hindi
	10
	2
	8

	Continuing Indonesian
	12
	4
	8

	Continuing Italian
	12
	4
	8

	Continuing Japanese
	14
	6
	8

	Continuing Korean
	14
	6
	8

	Continuing Latin
	4
	4
	 

	Continuing Polish
	9
	1
	8

	Continuing Spanish
	14
	6
	8

	Intermediate Chinese
	1
	1
	 

	Intermediate French
	1
	1
	 

	Intermediate German
	1
	1
	 

	Intermediate Hindi
	1
	1
	 

	Intermediate Indonesian
	1
	1
	 

	Intermediate Italian
	1
	1
	 

	Intermediate Japanese
	1
	1
	 

	Intermediate Korean
	1
	1
	 

	Intermediate Spanish
	1
	1
	 

	Translating and Interpreting
	10
	2
	8

	Agriculture
	15
	7
	8

	Agriculture
	13
	5
	8

	Automotive Technology
	17
	5
	12

	CAD and 3D Animation
	12
	8
	4

	Computer Aided Design
	12
	8
	4

	Construction Pathways
	13
	6
	7

	Design and Graphics
	33
	12
	21

	Design and Technology
	16
	6
	10

	Engineering Studies
	22
	8
	14

	Food for Life
	14
	4
	10

	Food Science and Management
	12
	4
	8

	Forestry
	5
	1
	4

	Furniture Construction
	16
	7
	8

	Furniture Construction
	14
	6
	7

	Horticulture
	12
	4
	8

	Hospitality
	47
	14
	33

	Information Technology
	82
	43
	39

	Metal Engineering
	17
	5
	12

	Metal Technology
	10
	4
	6

	Plant and Animal Management
	13
	4
	9

	Tourism and Event Management
	28
	8
	20

	Wood Technology
	12
	4
	8

	Ceramics
	12
	3
	9

	Creative Art
	23
	5
	18

	Dance
	22
	11
	11

	Dance Studies
	12
	4
	8

	Drama
	37
	27
	10

	Electronic Music
	10
	2
	8

	Extension Music
	22
	5
	17

	Holistic Music
	18
	17
	1

	Jazz
	10
	2
	8

	Jazz
	12
	3
	9

	Media
	65
	23
	42

	Music
	52
	30
	22

	Music
	59
	12
	47

	Photography
	27
	8
	19

	Textiles and Fashion
	37
	16
	21

	Theatre Arts
	38
	9
	29

	Visual Art
	55
	34
	21

	Exercise Science
	25
	17
	8

	External Sports Studies
	7
	6
	1

	Outdoor Education
	64
	11
	53

	Physical Education
	62
	46
	16

	Sport Fitness & Administration
	48
	15
	33

	Sports Development
	18
	7
	11

	Sports Science
	1
	1
	 

	Sports Studies
	16
	8
	8

	Big Picture Education
	12
	4
	8

	Community Learning- Humanities
	14
	7
	7

	Community Learning- Technology
	10
	5
	5

	Connected Learning
	5
	4
	5

	Pathways to Work and Learning
	14
	 
	10
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7.10 Proposal for BSSS course design specifications
	course design specifications
	BSSS 
	Line No

	


administration
	adoption form
	1

	
	table of contents
	2

	
	course name
	3

	
	course framework
	4

	
	course developers
	5

	
	evaluation of previous course
	6

	
	course length and composition
	7

	
	duration of units and available course patterns
	8

	
	implementation guidelines
	9

	


structure
	(no limit) 4 units
	10

	
	1.0 unit (is delivered for a minimum of 55 hours over one semester. (P&P)
	11

	
	any accredited value must have a value that is a multiple of 0.5 (P&P)
	12

	
	includes assumptions about prior learning (these assumptions are made explicit
	13

	
	additional knowledge about assumed prior learning
	14

	
	designed to be accessible to as many students as possible
	15

	

rationale
	describe the nature of the subject 
	16

	
	explains place and purpose of the subject
	17

	
	how learning in the subject is valuable
	18

	
	consistent with F-10 learning goals
	19

	
	200 words 
	20

	goals
	purpose of the subject
	21

	
	intended developments in student learning
	22

	student group
	in template but not documented in P&P
	23

	content
	
	24

	teaching and learning strategies
	drawn from framework but must be tailored to the particular discipline area
	25

	assessment
	in template but not documented in P&P
	26

	assessment criteria
	in template but not documented in P&P
	27

	unit grade descriptors
	in template but not documented in P&P
	28

	moderation
	in template but not documented in P&P
	29

	references
	in template but not documented in P&P
	30

	specific unit goals learning outcomes
	describe what a student is expected to have learned
	31

	
	describe the major dimensions of content, knowledge, understanding and skills
	32

	
	4-6 learning outcomes
	33

	content
content descriptions (CD)
	state the specific subject-based knowledge, understanding and skills to be taught and learned
	34

	
	CD written for each unit
	35

	
	CD state detail for teachers and students to know what is expected to be taught and learned
	36

	
	detail for colleges to set assessment
	37

	
	CD organised so that it is clear what content is common and elective
	38

	
	CD consist lead statement about conceptual focus, with detail exemplified by a series of sub-points where necessary to describe the breadth and depth of knowledge, understanding and skills
	39

	
	describe knowledge and understanding without the use of active verbs
	40

	
	describe skills using verbs
	41

	
	use examples within the description to elaborate content as necessary
	42

	teaching Strategies
	The Board does not accredit pedagogy
	43

	assessment
	Appears in front of course – not in each unit
	44

	general capabilities
	Appears at front of course - not in each unit
	45

	specific unit resources
	
	46

	common curriculum elements
	
	47
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7.11 List of courses in a subject area on the BSSS register 
	Numbers of master course by course and accreditation type

	
	
	

	
	Accreditation Type
	

	
	A
	

	
	C
	

	
	E
	

	
	H
	

	
	M
	

	
	R
	

	
	T
	

	
	TOTAL
	

	
	
	

	
	Title
	Code

	
	Accounting
	A

	
	Accounting
	E

	
	Accounting
	T

	
	Accounting - UC
	H

	
	Active Volunteering
	C

	
	Advanced Arabic
	T

	
	Advanced Chinese
	T

	
	Advanced Classical Music
	T

	
	Advanced Classical Music - ANU
	H

	
	Advanced French
	T

	
	Advanced German
	T

	
	Advanced Hindi
	T

	
	Advanced Hungarian
	T

	
	Advanced Indonesian
	T

	
	Advanced Italian
	T

	
	Advanced Japanese
	T

	
	Advanced Japanese - ANU
	H

	
	Advanced Japanese - Do Not Use
	T

	
	Advanced Jazz Music
	T

	
	Advanced Jazz Music - ANU
	H

	
	Advanced Korean
	T

	
	Advanced Polish
	T

	
	Advanced Spanish
	T

	
	Agriculture
	A

	
	Agriculture
	T

	
	Agriculture & Horticulture
	E

	
	Allied Health
	E

	
	Ancient / Modern History
	A

	
	Ancient / Modern History
	M

	
	Ancient / Modern History
	T

	
	Ancient History
	A

	
	Ancient History
	M

	
	Ancient History
	T

	
	Animal Care and Management
	E

	
	Animal Husbandry
	A

	
	Animal Husbandry
	T

	
	Applied Science
	A

	
	Applied Science
	M

	
	ASDAN Towards Independence
	R

	
	Astrophysics - ANU
	H

	
	Automotive
	E

	
	Automotive Technology
	A

	
	Beauty - Vocational
	E

	
	Beginning Chinese
	A

	
	Beginning Chinese
	T

	
	Beginning Classical Latin
	T

	
	Beginning French
	A

	
	Beginning French
	T

	
	Beginning German
	A

	
	Beginning German
	T

	
	Beginning Hindi
	T

	
	Beginning Indonesian
	A

	
	Beginning Indonesian
	T

	
	Beginning Italian
	A

	
	Beginning Italian
	T

	
	Beginning Japanese
	A

	
	Beginning Japanese
	T

	
	Beginning Korean
	A

	
	Beginning Korean
	T

	
	Beginning Korean - ANU
	H

	
	Beginning Spanish
	A

	
	Beginning Spanish
	T

	
	Behavioural Science
	A

	
	Behavioural Science
	T

	
	Behavioural Science - Status
	A

	
	Big Picture Education
	A

	
	Big Picture Education
	M

	
	Biological Science
	T

	
	Biology
	A

	
	Biology
	M

	
	Biology
	T

	
	Biology Interdisciplinary
	T

	
	Business
	A

	
	Business
	M

	
	Business
	T

	
	Business Administration
	A

	
	Business Administration
	M

	
	Business Services
	E

	
	CAD and 3D Animation
	A

	
	CAD and 3D Animation
	T

	
	Ceramics
	A

	
	Ceramics
	T

	
	Chemistry
	T

	
	Chemistry - ANU
	H

	
	Childrens Services Vocational
	E

	
	Christian Life Studies
	A

	
	Christian Life Studies
	M

	
	Christian Life Studies
	T

	
	College Programs
	R

	
	Commerce
	T

	
	Communication
	T

	
	Community Involvement
	R

	
	Community Involvement - Overse
	R

	
	Community Learning- Humanities
	A

	
	Community Learning- Technology
	A

	
	Community Services
	E

	
	Computer Aided Design
	A

	
	Computer Aided Design
	T

	
	Connected Learning
	A

	
	Connected Learning
	M

	
	Conservation Biology - ANU
	H

	
	Construction Pathways
	A

	
	Construction Pathways
	C

	
	Construction Pathways
	M

	
	Contemporary English
	A

	
	Contemporary English
	M

	
	Contemporary Mathematics
	A

	
	Contemporary Mathematics
	M

	
	Continuing Chinese
	A

	
	Continuing Chinese
	T

	
	Continuing Chinese - ANU
	H

	
	Continuing French
	T

	
	Continuing German
	T

	
	Continuing Hindi
	T

	
	Continuing Indonesian
	T

	
	Continuing Italian
	A

	
	Continuing Italian
	T

	
	Continuing Japanese
	T

	
	Continuing Japanese - ANU
	H

	
	Continuing Korean
	A

	
	Continuing Korean
	T

	
	Continuing Korean - ANU
	H

	
	Continuing Latin
	T

	
	Continuing Polish
	T

	
	Continuing Spanish
	A

	
	Continuing Spanish
	T

	
	Creative Art
	A

	
	Creative Art
	T

	
	Dance
	A

	
	Dance
	M

	
	Dance
	T

	
	Dance Studies
	A

	
	Dance Studies
	T

	
	Design and Graphics
	A

	
	Design and Graphics
	E

	
	Design and Graphics
	M

	
	Design and Graphics
	T

	
	Design and Technology
	A

	
	Design and Technology
	M

	
	Design and Technology
	T

	
	Discovering Engineering - ANU
	H

	
	Discrete Mathematics - UC
	H

	
	Drama
	A

	
	Drama
	M

	
	Drama
	T

	
	Earth & Environmental Science
	T

	
	Earth Science
	A

	
	Earth Science
	T

	
	Economics
	T

	
	Economics - UC
	H

	
	Electricity & Electronics
	A

	
	Electronic Music
	A

	
	Electronic Music
	T

	
	Electronics
	A

	
	Electronics
	T

	
	Engineering Studies
	T

	
	English
	A

	
	English
	M

	
	English
	T

	
	English / Literature
	T

	
	English as a Second Language
	A

	
	English as a Second Language
	T

	
	English Extended
	T

	
	English for Living
	A

	
	English for Living
	M

	
	English in Work and Society
	A

	
	English Integrated
	T

	
	English Life Skills
	M

	
	Environmental Science
	T

	
	Environmental Systems
	T

	
	ESL
	A

	
	ESL
	T

	
	ESL Bridging Program
	R

	
	ESL for Academic Purposes
	T

	
	Essential English
	A

	
	Essential English
	M

	
	Essential Mathematics
	A

	
	Essential Mathematics
	M

	
	Exercise Science
	A

	
	Exercise Science
	T

	
	Extension Music
	T

	
	External Sports Studies
	A

	
	FBE: Économiques Spécialité
	T

	
	FBE: Français
	T

	
	FBE: Histoire et Géographie
	T

	
	FBE: LV1 Anglais
	T

	
	FBE: LV1 Anglais Spécialité
	T

	
	FBE: Mathématiques
	T

	
	FBE: Mathématiques Spécialité
	T

	
	FBE: Science Économiques
	T

	
	FBL: Français
	T

	
	FBL: Histoire et Géographie
	T

	
	FBL: LV1 Anglais
	T

	
	FBL: Philosophie
	T

	
	FBS: Historie et Géographie
	T

	
	FBS: LV1 Anglais
	T

	
	FBS: Mathématiques
	T

	
	FBS: Philosophie
	T

	
	FBS: Physique - Chimie
	T

	
	FBS: Sciences Vie et la Terre
	T

	
	Flight
	A

	
	Flight
	T

	
	Food for Life
	A

	
	Food for Life
	M

	
	Food Preparation Life Skills
	M

	
	Food Science and Management
	T

	
	Forestry
	T

	
	Foundation Skills
	E

	
	French Baccalauréat
	R

	
	French Beginners
	A

	
	French Beginners
	T

	
	Furniture Construction
	A

	
	Furniture Construction
	M

	
	General English
	R

	
	General Mathematics
	A

	
	General Mathematics
	M

	
	General Science
	A

	
	General Science
	M

	
	General Science
	T

	
	Geography
	A

	
	Geography
	M

	
	Geography
	T

	
	Geology
	T

	
	German Continuers
	T

	
	Global Studies
	A

	
	Global Studies
	T

	
	Hair and Beauty
	E

	
	Hair and Beauty Vocational
	E

	
	Hairdressing Vocational
	E

	
	History
	A

	
	History
	M

	
	History
	T

	
	Holistic Music
	A

	
	Holistic Music
	T

	
	Horticulture
	A

	
	Hospitality
	A

	
	Hospitality
	E

	
	Hospitality
	M

	
	Hospitality
	T

	
	Hospitality Industry
	C

	
	Human Biology
	T

	
	ICT
	E

	
	Indonesian Continuers
	A

	
	Indonesian Continuers
	T

	
	Industrial Technology
	A

	
	Industrial Technology
	T

	
	Information Technology
	A

	
	Information Technology
	C

	
	Information Technology
	M

	
	Information Technology
	T

	
	Information Technology - UC
	H

	
	Information, Cultural Services
	A

	
	Interdisciplinary History
	A

	
	Interdisciplinary History
	T

	
	Intermediate Chinese
	T

	
	Intermediate French
	T

	
	Intermediate German
	T

	
	Intermediate Hindi
	T

	
	Intermediate Indonesian
	T

	
	Intermediate Italian
	A

	
	Intermediate Italian
	T

	
	Intermediate Japanese
	T

	
	Intermediate Korean
	T

	
	Intermediate Spanish
	T

	
	Italian Beginners
	A

	
	Italian Beginners
	T

	
	Japanese Continuers
	A

	
	Japanese Continuers
	T

	
	Jazz
	A

	
	Jazz
	T

	
	Korean Advanced
	A

	
	Korean Advanced
	T

	
	Legal Studies
	A

	
	Legal Studies
	T

	
	Leisure and Enrichment
	R

	
	Life, Leisure and Learning
	M

	
	Literature
	T

	
	Live Production and Services
	C

	
	Makeup Artistry
	E

	
	Mathematical Applications
	T

	
	Mathematical Methods
	T

	
	Mathematics
	R

	
	Mathematics for Living
	A

	
	Mathematics for Living
	M

	
	Mathematics Life Skills
	M

	
	Maths Applications/Methods
	T

	
	Media
	A

	
	Media
	E

	
	Media
	M

	
	Media
	T

	
	Metal and Engineering
	E

	
	Metal Engineering
	A

	
	Metal Engineering
	C

	
	Metal Technology
	A

	
	Metal Technology
	M

	
	Modern Greek Beginners
	T

	
	Modern Greek Continuers
	T

	
	Modern History
	A

	
	Modern History
	M

	
	Modern History
	T

	
	Music
	A

	
	Music
	E

	
	Music
	M

	
	Music
	T

	
	Music Industry
	C

	
	Music Studies
	A

	
	Music Studies
	T

	
	Nail Grooming Services
	E

	
	Oceanography
	A

	
	Oceanography
	T

	
	Outdoor Education
	A

	
	Outdoor Education
	T

	
	Outdoor Recreation
	E

	
	Painting and Decorating
	C

	
	Pathways to Work and Learning
	A

	
	Pathways to Work and Learning
	M

	
	Performance & Entertainment
	E

	
	Performing Arts Life Skills
	M

	
	Performing Indonesian - ANU
	H

	
	Performing Indonesian Language
	H

	
	Personal Life Skills
	M

	
	Photography
	A

	
	Photography
	E

	
	Photography
	M

	
	Photography
	T

	
	Physical Education
	A

	
	Physical Education
	M

	
	Physical Education Life Skills
	M

	
	Physical Science
	T

	
	Physics
	A

	
	Physics
	T

	
	Physics - ANU
	H

	
	Plant and Animal Management
	A

	
	Politics
	A

	
	Politics
	T

	
	Portuguese Continuers
	T

	
	Psychology
	A

	
	Psychology
	M

	
	Psychology
	T

	
	Public Safety
	E

	
	Reception Skills Vocational
	E

	
	Recognition - Outside Learning
	R

	
	Recreational Activities
	R

	
	Religious Studies
	A

	
	Religious Studies
	M

	
	Religious Studies
	R

	
	Religious Studies
	T

	
	Retail
	A

	
	Retail Services
	E

	
	Science
	A

	
	Science
	M

	
	Science
	R

	
	Science
	T

	
	Science and Mechatronics
	T

	
	Science for Life
	T

	
	Science in Society
	A

	
	Senior English
	T

	
	Social and Community Work
	A

	
	Social and Community Work
	M

	
	Sociology
	A

	
	Sociology
	T

	
	Software Design & Development
	A

	
	Software Design & Development
	T

	
	Spanish Beginners
	A

	
	Spanish Beginners
	T

	
	Spanish Continuers
	A

	
	Spanish Continuers
	T

	
	Specialist Mathematics
	T

	
	Specialist Mathematics - ANU 
	H

	
	Sport
	R

	
	Sport and Recreation
	E

	
	Sport Fitness & Administration
	A

	
	Sport Fitness & Administration
	T

	
	Sports Development
	A

	
	Sports Science
	A

	
	Sports Science
	T

	
	Sports Studies
	A

	
	Sports Studies
	T

	
	Test
	A

	
	Textiles and Fashion
	A

	
	Textiles and Fashion
	M

	
	Textiles and Fashion
	T

	
	Textiles, Clothing & Footwear
	E

	
	Theatre Arts
	A

	
	Theatre Arts
	T

	
	Theory of Knowledge
	T

	
	Tourism and Event Management
	A

	
	Tourism and Event Management
	M

	
	Tourism and Event Management
	T

	
	Tourism and Travel
	E

	
	Translating and Interpreting
	T

	
	UC - Chemistry
	R

	
	UC - Mathematics
	R

	
	UC - Media
	R

	
	Ungrouped Units
	R

	
	Visual Art
	A

	
	Visual Art
	M

	
	Visual Art
	T

	
	Vocational Learning
	R

	
	Wood Technology
	A

	
	Wood Technology
	M

	
	Work Education
	M

	
	Work Education Life Skills
	M

	
	World Literature
	T

	
	TOTAL
	



[bookmark: _Toc428367240]7.12 Analysis of Type 1 and 2 Biology courses (Case Study)
	Type 1 Biology - CBRC
	Type 1 Biology - CGGS
	Type 1 Biology - MARC
	Type 1 Biology –NARC
	Type 1 Biology - RDFC
	Type 1 Biology - SFXC
	Type 1 Biology  - STCC
	Type 1 Biology - TRCC
	Type 1 Biology - TUGC

	Introductory Biology A
	Functioning Organisms A
	Living things
	Diversity of Life
	Patterns in Nature
	Cells, Plants and Animals
	Cells and Functioning Organisms
	Characteristics of Living Organisms
	Human Digestion and Energy Systems

	Ecology and Cell Biology A
	Cells and their Environments A
	The world around us
	Requirements for Growth and Reproduction
	Biodiversity
	Cells
	The Living World
	Adaptations, Health & Disease
	Human Movement and Circulatory Systems

	Molecules, Evolution
	Environmental Science and Disease A
	Biology of the body
	Nutrients and Digestion
	Survival
	Plants and Animals
	Biology of the Body
	The Diversity of Life
	Human Communication and Reproduction

	and Biodiversity A
	
	
	
	
	
	
	
	

	[bookmark: _Toc428362123][bookmark: _Toc428367241]Physiology & Genetics A
	Genetic Inheritance A
	The history of our future
	Reproduction
	Continuing the Line
	Ecology: An Australian Focus
	Genetics and Evolution
	Genetics
	Cells and Genetics

	Genetics A
	Biotechnology and Research A
	
	Populations and Ecosystems
	
	Human Physiology and Anatomy
	
	Biotechnology
	Evolution

	Human Physiology A
	Variation, Natural Selection and Evolution
	
	DNA and Genetics
	
	Reproduction, Genetics
	
	Genetics & Biotechnology
	Evolution Origins of Life

	
	
	
	
	
	and Evolution
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	Ecosystem, Populations and Selections
	
	Evolution and Homeostasis
	
	
	
	Ecosystems
	Zoology An Introduction (Subset of Ecology)

	Neurobiology and Behaviour A
	Genetics, Pathogens and Disease
	
	Evolution
	
	
	
	Global Ecological Issues
	Zoology Adaptations (Subset of Ecology)

	Animal and Plant Physiology A
	Ecosystems and Populations
	
	Homeostasis: Maintaining the Body
	
	
	
	Ecosystems & Global Ecological Issues
	Botany
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	Principles of Natural Selection
	
	Nervous System and Movement
	
	
	
	Cells & Homeostasis
	Ecology
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	Nutrition and Physiology A
	Principles of Genetics
	
	Biochemistry
	
	
	
	Animal Physiology
	Human Ecology

	Biotechnology and Bioinformatics A
	Pathogens and Disease
	
	Australian Biota
	
	
	
	Animal Physiology & Homeostasis
	Human Ecology Natural Systems
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	Marine Biology
	
	
	
	
	

	Small Independent Research Project Bio A
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	Fundamentals of Ecosystems A
	
	
	
	
	
	
	
	

	Conservation and Biodiversity A
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	Human Population Dynamics A
	
	
	
	
	
	
	
	

	Human Environmental Impacts A
	
	
	
	
	
	
	
	



	BIOLOGY Type 2 – Unit Titles

	Type 2 	AC Biology
	Type 2 	Biology
	Type 2  	Biology 	MERC - DARC

	Unit 1: Biodiversity and Connectedness
	Introductory Biology
	Cells and Life Processes

	Describing biodiversity:
· species and ecosystems
· reproduction  & molecular sequences
· biological classification
	· morphological or genetic similarity
· ecosystems
· species in ecosystems
· biotic factors
	Cells and the Microscope
	Human Anatomy, 
	Physiology and Disease

	
	· 
	Biochemistry and Cellular Processes
	
	

	
	· 
	How Living Organisms Function
	
	

	Ecosystem dynamics:
· biotic components
· species or populations
	· keystone species
· ecological succession
· human activities
	Nutrition, Excretion and Transport
	Biodiversity, 
	Ecosystems and
	Interactions between Organisms

	
	· 
	Gas Exchange, Support & Movement
	
	
	

	Unit 2: Cells and Organisms
	Co-ordination, Reproduction and Disease
	Genetics and 
	Evolution

	Cells as the basis of life:
· cell inputs
· movement of materials across membranes
· prokaryotic & eukaryotic cells
	· biochemical processes
· enzymes
· photosynthesis
· cellular respiration
	Co-ordination and Reproduction
	

	
	· 
	Pathogens and Disease
	

	
	· 
	Introductory Genetics
	

	Multicellular organisms:
· multicellular organisms
· structure & function of tissues organs & systems
· in animals exchange of gases
· in animals exchange of nutrients and wastes
	· in animals transport of materials 
· in plants gases are exchanged via stomata..
· in plants transport of water & mineral nutrients
	Principles of Genetics
	

	
	· 
	Principles of
	Natural Selection
	

	
	· 
	Applied Genetics
	

	Unit 3: Heredity & Continuity of Life
	Genes in Action
	

	DNA genes & continuity of life::
· continuity of life
· DNA
· properties of DNA molecule
· genes
· protein synthesis
	· phenotypic expression of genes
· mutations in genes & chromosomes
· differential gene expression
· variations in genotype
· DNA sequencing 
· biotechnology
	Evolution
	

	
	· 
	The Nature of Ecosystems
	

	
	· 
	Ecosystems and Populations
	

	
	· 
	Australia Over Time and
	Human Population
	

	Continuity of life on Earth:
· Comparative genomics
· Natural selection
	· mutation
· speciation & macro-evolutionary
	How Ecosystems Work &
	Human Impact
	

	
	· 
	Ecosystems – Cycles and Energy Transfer
	

	
	· 
	Ecosystems – Impacts and Solutions
	

	Unit 4: The Internal Environment
	Research Biology
	

	Homeostasis:
· changes in organism’s metabolic activity
· neural pathways
	· Hormones
· Endothermic animals
· Osmoregulators or osmoconformers
	Cycle of Life
	

	
	· 
	Microbial Techniques
	

	
	· 
	Reproduction and
	Cycle of Life
	

	Infectious disease:
· Pathogens
· Plants & animals have innate immune responses to presence of pathogens
	· In vertebrates adaptive responses
· In vertebrates immunity
· Spread of specific disease
	Pathogens and Microbial Techniques
	

	
	· 
	Zoology
	

	
	· 
	Invertebrates
	

	
	Vertebrates
	

	
	Ecology
	

	
	Human Ecology
	

	
	Ecosystems Impact and
	Pathogens and Disease
	

	
	Natural Selection and Evolution
	




[bookmark: _Toc428367249]7.14 Course development cycleCourse Development 
Course Development 
Course Development 
Course Development 
December
April
October
June
August
Term 4
Adoption of late courses
Codes issued for late courses
Updating panel lists
Answer queries about course writing
Courses submitted
Course Framework Development



Read submitted courses
Consult with developers if there are problems
Send courses to panels
Courses with panels
Panel consultation with developers
Course writing evaluation workshops
Courses presented to October Board for endorsement
Type 2 courses out on web site
Course writing commences
Adoption of Type 2 courses
Panel payments
Codes issued for Type 1 courses
Late courses presented to the Board for endorsement
Framework writing
Framework writing continues
Framework evaluation meetings
Consultation and Board endorsed
Further consultation and Board endorsed
Term 1
Term 2
Term 3
BSSS Curriculum Development Plan
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7.15 Data on units from other courses to form a course
	College
	Total number of students
	Combination
	Number of students in each combination

	BASS
	4
	· Drama → English 
	1

	
	
	· Chemistry → General Science
	2

	
	
	· Biology → General Science
	1

	CBRC
	31
	· English → ESL for Academic Purposes
	6

	
	
	· ESL → ESL for Academic Purposes
	1

	
	
	· TOK →English
	1

	
	
	· Media → English
	3

	
	
	· English as a Second Language → ESL
	1

	
	
	· ESL for Academic Purposes → ESL
	6

	
	
	· Geography → Global Relations
	12

	
	
	· Sports Development → PE
	1

	CITC
	2
	· Communication → English
	2

	DARC
	31
	· Photography → English Integrated
	2

	
	
	· Contemporary English → ESL Bridging Program
	7

	
	
	· Media → English
	17

	
	
	· Drama → English
	4

	
	
	· Biology → General Science
	3

	EDMC
	1
	· Sociology → Psychology
	1

	ERNC
	1
	· Sociology → Psychology
	1

	GNGC
	42
	· Chemistry → General Science
	2

	
	
	· Biology → General Science
	1

	
	
	· Physics → Science & Mechatronics
	1

	
	
	· Sociology → Psychology 
	1

	
	
	· Psychology → Sociology
	2

	
	
	· Community Learning – Humanities → Connected Learning
	3

	
	
	· Sport Fitness & Administration → Physical Education
	7

	
	
	· Outdoor Education → Physical Education
	13

	
	
	· Sports Development → Physical Education
	6

	
	
	· Exercise Science → Physical Education
	3

	
	
	· Sports Studies → Physical Education 
	1

	HWKC
	24
	· Media → English
	

	
	
	· English → Communication
	

	
	
	· Biology → General Science
	

	
	
	· Chemistry → General Science
	

	
	
	· Physics → General Science
	

	ISSC
	7
	· ToK → English
	

	LGNC
	7
	· English → Communication
	

	
	
	· Media → English
	

	
	
	· Biology → General Science
	

	
	
	· Psychology → Sociology
	

	
	
	· Sports Studies → Physical Education
	

	MARC
	1
	· Physics → General Science
	

	MERC
	3
	· Physics → General Science
	

	
	
	· Chemistry → General Science
	

	
	
	· Psychology → Sociology
	

	NARC
	171
	· English → World Literature 
	

	
	
	· TOK → English
	

	
	
	· Media → English
	

	
	
	· Theatre Arts → English
	

	
	
	· Biological Science → Chemistry
	

	
	
	· Forestry → Environmental Science
	

	
	
	· Politics → History
	

	
	
	· Politics → integrated History
	

	
	
	· Sociology → Psychology
	

	
	
	· Ceramics → Creative Arts
	

	
	
	· Jazz → Music
	

	RDFC
	1
	· Workshop Technology → Furniture Construction
	

	WODS
	4
	· Life, Leisure and Learning → Personal Life Skills
	

	
	
	· Personal Life Skills → Life, Leisure and Learning
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	Text in red indicates difference in knowledge, skills and content

	Literature (integrating AC)
	Media
	Drama
	English (integrating AC)
	Theory of Knowledge 

	Literature focuses on the study of literary texts, developing students as independent, innovative and creative learners and thinkers who appreciate the aesthetic use of language, evaluate perspectives and evidence, and challenge ideas and interpretations. Literature explores how literary texts shape perceptions of the world and enable us to enter other worlds of the imagination. In this subject students actively participate in the dialogue and detail of literary analysis and the creation of imaginative and analytical texts in a range of modes, mediums and forms.
Students enjoy and respond creatively and critically to literary texts drawn from the past and present and from Australian and other cultures. They reflect on what these texts offer them as individuals, as members of Australian society, and as world citizens. 
Students establish and articulate their views through creative response and logical argument. They reflect on qualities of literary texts, appreciate the power of language and inquire into the relationships between personal preference and texts, authors, audiences and contexts as they explore ideas, concepts, attitudes and values.
	The media are one of the most powerful influences on contemporary society as they inform, educate and entertain. The media are important channels for education and cultural exchange. The media are fundamental to our self-expression and representation as individuals and as communities. The media enable us to understand ourselves as Australian and global citizens, consumers, workers and imaginative beings. They also provide a means to connect with and learn about our own and other cultures and practices.
Media courses offer students a context in which to acquire the knowledge and skills needed to become effective members of society.  Students become critical and discerning individuals, recognising that the media shape what we know about the world.
Media products are representations of social, personal and cultural reality. Screen, aural, print based and digital media technologies are primary sources of information and entertainment. The media represent the world in a way which is different from direct experience. These representations have been constructed through a process of selection, using codes and conventions. From this perspective media products can be examined as the expression of creative ideas, specific symbolic languages, comment on culture and values and as a reflection of the society in which they were created. 
A media course aims to encourage students to create their own media ….fulll text in course framework
	Drama is a unique form of artistic expression through which people construct, explore and convey meaning.  It has the potential to bring together all other art forms.  By blending intellectual and emotional experience, drama offers a unique means of enquiry that contributes to an understanding and knowledge of the world.
When creating drama, students actively explore ideas through developing an understanding of the elements of drama and dramatic conventions.  They learn to hypothesise, experiment and make judgements as they select and structure those elements and conventions to create and shape dramatic action.
When presenting drama, students use expressive communication processes to convey meaning effectively to an audience.  Students develop an understanding of the nature and function of drama; a practical knowledge of dramatic form and style and a range of acting and performance skills and techniques with application to stage, screen and everyday social contexts.
When evaluating drama, students use a range of processes to communicate their interpretation and critical analysis skills, alongside focused self-awareness and a deeper understanding of drama.  Students demonstrate their knowledge of dramatic action both as a critically thinking participant and an actor.
The individual and collaborative nature of the art form enables students to value their own creativity and that of others.  Drama is the source of unique expression and communication. 
	English focuses on developing students’ analytical, creative and critical thinking and communication skills in all language modes. It encourages students to engage with texts from their contemporary world, with texts from the past and with texts from Australian and other cultures. Such engagement helps students develop a sense of themselves, their world and their place in it.
Through close study and wide reading, viewing and listening, students develop the ability to appreciate and evaluate the purpose, stylistic qualities and conventions of literary and non-literary texts and enjoy creating their own imaginative, interpretive and analytical responses. English is designed to develop students’ facility with all types of texts and language modes and to foster an appreciation of the value of English for lifelong learning.
Students refine their skills across all language modes by engaging critically and creatively with texts, including literary and media texts. They learn to speak and write fluently in a range of contexts and to create visual and digital texts. They hone their oral communication skills through discussion, debate and argument, in a range of formal and informal situations.
	In a world of information and disparate bodies of knowledge, Theory of Knowledge (TOK) provides a conceptual scaffold for students to integrate their learning.  Students are introduced to the big questions of philosophy in a way that is continuous with their own lives and with questions which arise from local and world events. 
TOK is a way of thinking that explores the nature and communication of knowledge and related concepts, such as truth, belief, objectivity, reason, worldview, narrative and myth.  It is also concerned with the similarities, differences and connections between various areas of knowledge.
TOK discusses value and moral judgements and other related concepts, including ethics, convention, custom, cultural differences, equality, gender, equity, justice, tolerance, diversity and the aesthetic.  Particular emphasis is given to the way in which language shapes and colours thoughts and experiences. 
TOK nurtures the development of synoptic understanding in the face of incommensurable and competing knowledge claims.  TOK aims to build on native understanding and existing curiosity to establish a connection between students’ questions and traditional and contemporary philosophical theory.  
TOK promotes critical thought, insight and analytic depth.  The courses offer students the opportunity to develop the ability to make clear distinctions and present succinct and effective arguments in a coherent and precise manner. 
TOK courses draw upon the variety of students’ backgrounds as a means of affirming diversity as well as encouraging and exploring different perspectives in society.  Self respect and respect for difference are 
….fulll text in course framework
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Recommendations
That the Office of the Board of Senior Secondary Studies with the agreement of all college Principals facilitate and coordinate the annual course development programme as set out in the review and implementation cycle.
The Office each year, nominate, following consultation with all Principals, a lead college for each Type 2 that year.
Background
The ACT Senior Secondary System is built on a curriculum development model where the BSSS is responsible for the development of Course Frameworks and colleges or college Boards under the Education Act 2004, are responsible for the curriculum of each school.
The Board’s policy defines Type 2 courses as courses developed by more than one college.  There is no concept of a system course.
The above recommendation is put forward on the assumption that:
There is general agreement of Principals to move toward more Type 2 development.
That colleges will provide course writers with the necessary relief to meet as a group.
Process
The writing team meets at a specified time over terms 4 and term 1. 
At regular intervals the writing group consults reference group from participating colleges regarding issues such as: draft structure, unit titles, content, assessment tables (if modified from framework for individual units), resources, and any other issues.
College Role
The lead college facilitate with other colleges to:
Form a writing team 
Form  a consultation group to give input and feedback to the writing group
Facilitate the support for the writing team from all schools intending to adopt the course
BSSS Role
Submit a course development schedule for agreement by Principals
Facilitate evaluation workshops, which would be attended by all schools offering a course in a specific area
Facilitate course writing team formation after expressions of interest are submitted.  The team leader would come from a college as agreed by Principals.  The team would need to have a mix of males, females, government and non-government teachers
Provide consultancy for group.

Evaluation workshop
All colleges who teach the subject attend (at least one representative)
Bring along evaluation data about the old course
Look at the Yr 12 study showing numbers who complete majors and minors
What do they want to see in the new course?
Consider national and international curriculum directions
Nominate a contact person for each college who will be involved in consultation activities as part of a reference group
Seek expressions of interest for a writing team.
From expressions of interest form a balanced and representative team of 3 to 5 writers (dependent on size of subject area). All other contact people will be part of a consultation group.
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	SA
	WA
	QLD
	NSW
	VIC
	TAS
	ACT
	NT

	Arts
	Arts
	Arts
	Creative Arts
	No key learning areas listed
	Creative Arts
	The Arts
	Art

	Business, Enterprise and Technology
	
	Business and Economics
	
	
	Management & Commerce
	Business and Client Services
	Business, Enterprise and Technology

	
	
	
	
	
	
	Commerce
	

	
	Technology
	ICT and Design
	Technology
	
	Information Technology
	Information Technology
	

	
	
	
	
	
	
	Design & Technology
	

	
	
	
	
	
	
	Fashion and textiles
	

	English
	English
	English
	English
	
	
	English
	English

	
	
	
	
	
	
	English as a Second Language 
	

	Humanities and Social Science
	Humanities and Social Science
	Humanities & Social Sciences
	Human Society and Its Environment
	
	Society And Culture
	Cultural Studies
	Humanities and Social Science

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	History
	

	
	
	
	
	
	
	Legal Studies and Political Studies
	

	
	
	
	
	
	
	Behavioural Science
	

	
	
	
	
	
	
	Geography
	

	
	
	
	
	
	
	Religious Studies
	

	
	
	
	
	
	
	Theory of Knowledge
	

	Health and Physical Education
	Health and Physical Education 
	Health & PE
	Personal Development Health Education
	
	Health
	Health Outdoor and Physical Education
	Health and Physical Education

	Science
	Science
	Sciences
	Science
	
	Natural and Physical Sciences
	Science
	Science

	Languages
	Language
	Languages
	Languages
	
	
	Languages
	Languages

	Mathematics
	Mathematics
	Mathematics
	Mathematics
	
	
	Mathematics
	Mathematics

	Cross - disciplinary
	
	
	
	
	
	Connected Learning
	Cross disciplinary

	
	
	
	
	
	Agriculture and Building
	
	

	Modified Subjects
	
	Career Development
	Life Skills
	
	Mixed Field Programs
	Community Learning Contemporary Transitions
	

	
	
	
	
	
	Food, Hospitality and Personal Services
	Food and Resource Management
	

	
	
	
	VET
	
	
	Tourism and hospitality
	

	
	
	
	
	
	Engineering and Related Technologies
	Industrial Technology Trades
	

	
	
	
	
	
	
	Latin
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	Design and Technology

	
	A student who achieves the grade A typically

	Knowledge, understanding and application
	demonstrates comprehensive  design knowledge and applies complex concepts of theory, process and  production independently (including related industry standards)

	
	applies sustainable design strategies in a wide range of contexts and demonstrates insightful understanding of cultural and ethical implications of design and technological innovation

	Design process, analysis, synthesis and evaluation
	demonstrates the ability to identify, evaluate and synthesise information to develop appropriate design criteria independently and hypothesise potential design outcomes and future directions

	
	demonstrates the ability to problem solve and generate multiple creative and innovative design solutions addressing the design criteria

	
	demonstrates consistently and effectively the ability to critically evaluate and justify design solutions coherently and with relevant supportive evidence

	Technology and communication skills
	demonstrates the ability to competently develop a repertoire of technology skills, processes and systems to enable the highly detailed production of quality design solutions and consistently maintains appropriate WHS procedures

	
	consistently communicates visual, written and oral information with sophisticated control of the medium and applies appropriate industry standards to technical information

	Planning and Organisation Skills
	 demonstrates initiative and the ability to develop and implement detailed and effective project planning strategies  and uses resources efficiently

	
	demonstrates productivity and highly effective collaboration  displaying leadership and respect for others and the work environment





	Fashion  and Textiles

	
	A student who achieves an A grade typically

	Knowledge, Understanding & application
	· independently locates, selects, discerns and applies information, drawing from extensive research and acknowledges sources accurately and ethically

	
	· demonstrates extensive knowledge and comprehensive  understanding of fashion, textile and design concepts 

	Creativity, Problem Solving  and Organisational Skills
	· demonstrates originality, creativity and innovation, displaying insight in response to the brief throughout the design process 

	
	· demonstrates and documents extensive experimentation to select the most appropriate solution for the design task

	
	· independently utilises effective and efficient project management strategies 

	Analysis, synthesis & evaluation
	· evaluates, analyses and synthesises information, concepts and issues through making insightful connections

	
	· articulates arguments and issues, justifies with supportive, coherent, relevant research examples

	Effective Communication
	· communicates ideas and information in a concise and confident manner appropriate to purpose and audience using appropriate terminology

	Technical Skills
	· displays a wide variety of design features and challenging construction techniques

	
	· achieves highly accurate results in all areas of construction and finishing

	
	· submits a product which meets its intended purpose with aesthetic and functional aspects resolved

	Work practices
	· demonstrates consistently a thorough understanding of and adherence to WH&S practices in a range of contexts





[bookmark: _Toc428367255]7.20 Analysis of achievement standards in English, Media, Drama and ToK
	English
	A student who achieves an A grade typically
	Media
	A student who achieves an A grade typically
	Drama
	A student who achieves an A grade typically
	ToK
	A student who achieves an A grade typically

	Responding Critically
	Responds to texts critically and with a high degree of insight
Justifies viewpoint through well-structured, logical argument and highly effective use of textual references
	Depth & Breadth of Knowledge
	Demonstrates sophisticated knowledge and comprehensive understanding of historical, cultural, social and technological contexts
	Creating
	Consistently creates stylistically correct and genre appropriate pieces for specific audiences
Makes outstanding, unified, original, imaginative dramatic statements; takes risks and explores freely and with flair
Displays a sophisticated level of empathy, intuition and vision through the creative process
Prepares perceptively, both individually and collaboratively, in the creation of performance pieces
	Acquisition of Philosophical theory & Concepts
	Shows a sophisticated rasp of philosophical theory and concepts

	Evaluation & Synthesis of Ideas
	Synthesizes and evaluates material in a complex manner to construct a perceptive response
	Critical analysis
	Demonstrates highly developed research skills with a significant depth in contextual understanding of the media
Demonstrates detailed and critically reflective documentation of media processes
	Presenting
	Presents complete, coherent dramatic statements showing a high level of understanding within a given style or genre; interprets text and character in a sophisticated manner
Performs with absolute technical control and fluency and uses stagecraft and technical resources innovatively to support form, style, intention and interpretation
Performs effectively and appropriately in response to audience; sustains truth and intensity in roles
	Critical Appraisal of ideas and positions
	Reflects active and sensitive reading of texts and contexts to produce a perceptive appraisal of ideas and positions

	Imagination and Originality
	Demonstrates a high degree of creativity and originality
	Creativity
	Consistently demonstrates highly imaginative ideas and creative thinking with original outcomes
Uses technology in a highly creative and original manner
Is able to extend the traditional use or application of a media technology in a new way
Understands and applies aesthetic sensitivity
	Evaluating
	Critically and objectively reflects on the nature and purpose of Drama in a personal, cultural and historical context
Displays highly developed insight, discernment and research skills in responding to subject matter
Produces lucid, technically adept and task appropriate responses
	Synthesis of material in reasoned argument
	Shows integrated understanding of the most difficult subject matter in clear sophisticated arguments
Employs a critical distance

	Use of Language
	Communicates with a sophisticated control of language for a range of purposes and audiences
	Communication
	Demonstrates fluent and articulate communication that provides a sophisticated context for ideas/responses
Independently selects content appropriate to the intended meaning, purpose and audience
	
	
	Deep Knowledge and connectivity
	Shows a high degree of insight through:
Drawing together significant implications
Consideration of issues in substantial depth
Sophisticated connection of these ideas to other areas of knowledge and lived experience

	Control of Medium
	Demonstrates a highly developed control and use of the conventions of the medium
	Practical Skills
	Demonstrates superior skill in using and adapting a variety of suitable technologies to a very high standard for a target audience
Demonstrates skilful and discerning application of the codes and conventions of the media chosen for production
Demonstrates a high level of planning, time management and organisational ability
	
	
	Effective Use of Language
	Expresses complex ideas with clarity, confidence and flair to engage listener/reader
Shows discerning employment of philosophical language in a range of situations
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	Course areas mapped using course frameworks as organisers

	Commerce
	443
	Business

	 
	443
	Business Management

	 
	443
	Commerce

	 
	443
	Economics

	 
	 
	 

	Legal & Political Studies
	461
	Legal Studies

	 
	371
	Politics

	 
	 
	 

	Cultural Studies
	671
	Global Relations

	 
	671
	Global Studies

	Theory of Knowledge
	361
	Theory of Knowledge

	 
	361
	FBL: Philosophie

	Behavioural Science
	601
	Behavioural Science *

	 
	601
	Psychology

	 
	601
	Sociology

	 
	681
	Social and Community Work

	Integrated Learning
	 
	 

	 
	 
	 

	Business & Client Services
	443
	Business Administration

	 
	446
	Retail

	Information Cultural Services
	443
	Library & Information Services

	 
	 
	 

	Tourism & Hospitality
	771
	Hospitality

	 
	772
	Tourism and Event Management

	 
	772
	Tourism Studies

	 
	 
	 

	Food & Resource Management
	771
	Food and People

	 
	771
	Food for Life

	 
	771
	Food Science A and Management

	 
	 
	 

	Industrial Technology Trades
	821
	Furniture Construction

	 
	821
	Wood Technology

	 
	821
	Workshop Technology

	 
	822
	Automotive Technology

	 
	824
	Metal Engineering

	 
	824
	Metal Technology

	 
	821
	Construction Pathways

	 
	849
	Construction Vocational

	 
	 
	 

	Information Technology
	161
	Information Technology

	 
	161
	IT Vocational

	 
	 
	 

	Health, Outdoor & PE
	901
	External Sports Studies

	 
	901
	Physical Education

	 
	901
	Sport

	 
	901
	Sport and Recreation

	 
	901
	Sport Fitness & Administration

	 
	901
	Sport Training for the Elite

	 
	901
	Sporting Pursuits

	 
	901
	Sports Administration

	 
	901
	Sports Development

	 
	904
	Exercise Science

	 
	904
	Human Movement

	 
	904
	Sports Science *

	 
	904
	Sports Studies

	 
	922
	Outdoor Education

	 
	 
	 

	Design & Technology
	821
	Design and Technology

	 
	801
	3d Animation

	 
	801
	Computer Aided Design

	 
	801
	Design and Graphics

	 
	827
	Engineering Studies

	 
	 
	 

	Latin
	541
	Beginning Latin

	 
	541
	Continuing Latin

	 
	 
	 




	Fashion & Textiles
	762
	Fashion Design and Textiles

	 
	762
	Textiles and Design

	 
	 
	 

	Religious Studies
	651
	Christian Growth & Service 

	 
	651
	Christian Life Studies

	 
	651
	Religious Studies

	Contemporary Transitions
	011
	Contemporary English

	 
	101
	Contemporary Mathematics

	 
	691
	Work Education

	 
	691
	Community Learning- Humanities

	Modified 
	 
	 

	 
	 
	 

	Science
	201
	FBS: Physique - Chimie

	 
	201
	Flight

	 
	201
	Physics

	 
	201
	Physics - ANU

	 
	202
	Chemistry

	 
	202
	Chemistry - ANU

	 
	203
	Electricity & Electronics

	 
	203
	Electronics

	 
	221
	Biological Science

	 
	221
	Biology

	 
	221
	Biology Interdisciplinary

	 
	221
	Conservation Biology - ANU

	 
	221
	Human Biology

	 
	222
	Earth Science

	 
	222
	Environmental Science

	 
	222
	Environmental Science - NSW

	 
	222
	Environmental Systems

	 
	222
	Forestry

	 
	222
	Geology

	 
	222
	Oceanography

	 
	223
	Agriculture

	 
	223
	Horticulture

	 
	223
	Plant and Animal Management

	 
	261
	Applied Science

	 
	261
	FBS: Sciences Vie et la Terre

	 
	261
	Flight

	 
	261
	General Science

	 
	261
	Science

	 
	261
	Science and Mechatronics

	 
	261
	Science in Society

	 
	 
	 

	English / ESL
	011
	Communication

	 
	011
	Contemporary English

	 
	011
	English

	 
	011
	English as a Second Language

	 
	011
	English Extended

	 
	011
	English For Living

	 
	011
	English Integrated

	 
	011
	ESL 

	 
	011
	ESL Bridging Program

	 
	011
	ESL For Academic Purposes

	 
	011
	FBL: LV1 Anglais

	 
	011
	Senior English

	 
	011
	Senior Introductory English

	 
	011
	World Literature

	 
	 
	 

	Mathematics
	101
	Contemporary Mathematics

	 
	101
	FBS: Mathématiques

	 
	101
	General Mathematics

	 
	101
	Mathematical Applications

	 
	101
	Mathematical Methods

	 
	101
	Mathematics for Living

	 
	101
	Specialist Mathematics

	 
	101
	Specialist Mathematics - ANU 

	 
	105
	Mathematics

	 
	 
	 

	History
	301
	FBL: Historie et Géographie

	 
	301
	History

	 
	301
	Interdisciplinary History *

	 
	 
	 

	Languages
	501
	Advanced French

	 
	501
	Beginning French

	 
	501
	Continuing French

	 
	501
	FBL: Français

	 
	501
	FBS: Français

	 
	501
	Intermediate French

	 
	502
	Advanced German

	 
	502
	Beginning German

	 
	502
	Continuing German

	 
	502
	German Continuers

	 
	503
	Advanced Italian

	 
	503
	Beginning Italian

	 
	503
	Continuing Italian

	 
	503
	Italian Beginners

	 
	504
	Advanced Spanish

	 
	504
	Beginning Spanish

	 
	504
	Continuing Spanish

	 
	504
	Intermediate Spanish

	 
	504
	Spanish Beginners

	 
	504
	Spanish Continuers

	 
	506
	Modern Greek Beginners

	 
	507
	Advanced Polish

	 
	507
	Continuing Polish

	 
	521
	Advanced Chinese

	 
	521
	Beginning Chinese

	 
	521
	Continuing Chinese

	 
	521
	Intermediate Chinese

	 
	522
	Advanced Japanese

	 
	522
	Advanced Japanese - ANU

	 
	522
	Beginning Japanese

	 
	522
	Continuing Japanese

	 
	522
	Continuing Japanese - ANU

	 
	522
	Intermediate Japanese

	 
	522
	Japanese Continuers

	 
	523
	Advanced Indonesian

	 
	523
	Beginning Indonesian

	 
	523
	Continuing Indonesian

	 
	581
	Translating and Interpreting

	 
	 
	 

	Geography
	401
	Geography

	 
	 
	 

	The Arts
	012
	Drama

	 
	012
	Production for Live Theatre

	 
	012
	Theatre Arts

	 
	014
	Media

	 
	014
	Media Vocational

	 
	701
	Ceramics

	 
	701
	Creative Art

	 
	701
	Visual Art

	 
	741
	Advanced Classical Music

	 
	741
	Advanced Jazz Music

	 
	741
	Electronic Music

	 
	741
	Extension Music

	 
	741
	Holistic Music

	 
	741
	Jazz

	 
	741
	Music

	 
	741
	Music Industry

	 
	861
	Photography

	 
	902
	Dance

	 
	902
	External Dance Studies

	Community Learning
	691
	Life, Leisure and Learning

	 
	691
	Big Picture Education
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	New Course No
	Course Area Title
	Old Course No
	Title

	2.1
	History
	301
	FBL: Historie et Géographie

	 
	 
	301
	FBE: Historie et Géographie

	
	
	301
	FBS: Philosophie

	
	
	301
	History

	
	
	301
	Interdisciplinary History *

	
	
	301
	Ancient/Modern History

	
	
	301
	Ancient History

	
	
	301
	Modern History

	2.2
	Linguistics
	011
	Communication

	 
	 
	501
	Advanced French

	
	
	501
	Beginning French

	
	
	501
	Continuing French

	
	
	501
	FBL: Français

	
	
	501
	FBE: Français

	
	
	501
	French Beginners

	
	
	501
	Intermediate French

	
	
	502
	Advanced German

	
	
	502
	Beginning German

	
	
	502
	Continuing German

	
	
	502
	Intermediate German

	
	
	503
	Advanced Italian

	
	
	503
	Beginning Italian

	
	
	503
	Continuing Italian

	
	
	503
	Intermediate Italian

	
	
	501
	Italian Beginners

	
	
	504
	Advanced Spanish

	
	
	504
	Beginning Spanish

	
	
	504
	Continuing Spanish

	
	
	504
	Intermediate Spanish

	
	
	504
	Spanish Beginners

	
	
	504
	Spanish Continuers

	
	
	506
	Modern Greek Beginners

	
	
	506
	Modern Greek Continuers

	
	
	508
	Advanced Arabic

	
	
	507
	Advanced Polish

	
	
	507
	Continuing Polish

	
	
	521
	Advanced Chinese

	
	
	521
	Beginning Chinese

	
	
	521
	Continuing Chinese

	
	
	521
	Intermediate Chinese

	
	
	521
	Continuing Chinese - ANU

	
	
	522
	Advanced Japanese

	
	
	522
	Advanced Japanese - ANU

	
	
	522
	Beginning Japanese

	
	
	522
	Continuing Japanese

	
	
	522
	Continuing Japanese - ANU

	
	
	522
	Intermediate Japanese

	
	
	522
	Japanese Continuers

	
	
	523
	Advanced Indonesian

	
	
	523
	Beginning Indonesian

	
	
	523
	Continuing Indonesian

	
	
	523
	Indonesian Continuers

	
	
	523
	Intermediate Indonesian

	
	
	523
	Performing Indonesian - ANU

	
	
	523
	Performing Indonesian Language

	
	
	527
	Advanced Korean

	
	
	527
	Beginning Korean

	
	
	527
	Beginning Korean - ANU

	
	
	527
	Continuing Korean

	
	
	527
	Continuing Korean - ANU

	
	
	527
	Intermediate Korean

	
	
	527
	Korean Advanced

	
	
	528
	Advanced Hindi

	
	
	528
	Beginning Hindi

	
	
	528
	Continuing Hindi

	
	
	528
	Intermediate Hindi

	
	
	541
	Beginning Classical Latin

	
	
	541
	Continuing Latin

	
	
	561
	Portugese Continuers

	
	
	581
	Translating and Interpreting

	2.3
	Literature
	011
	Contemporary English

	 
	 
	011
	English

	
	
	011
	English as a Second Language

	
	
	011
	English Extended

	
	
	011
	English For Living

	
	
	011
	English Integrated

	
	
	011
	ESL 

	
	
	011
	ESL Bridging Program

	
	
	011
	ESL for Academic Purposes

	
	
	011
	Essential English

	
	
	011
	FBL: LV1 Anglais

	
	
	011
	FBS: LVI Anglais

	
	
	011
	FBE: LV1 Anglais

	
	
	011
	FBE: LV1 Anglais Specialite

	
	
	011
	General English

	
	
	011
	Literature

	
	
	011
	Senior English

	
	
	011
	World Literature

	2.4
	Arts
	012
	Drama

	 
	 
	012
	Production for Live Theatre

	
	
	012
	Theatre Arts

	
	
	012
	Live Production & Services

	
	
	012
	Performance for Live Theatre

	
	
	701
	Ceramics

	
	
	701
	Creative Art

	
	
	701
	Visual Art

	
	
	741
	Advanced Classical Music

	
	
	741
	Advanced Classical Music - ANU

	
	
	741
	Advanced Jazz Music

	
	
	741
	Advanced Jazz Music - ANU

	
	
	741
	Electronic Music

	
	
	741
	Extension Music

	
	
	741
	Jazz

	
	
	741
	Music

	
	
	741
	Music Industry

	
	
	741
	Music Studies

	
	
	801
	CAD and 3D Animation

	
	
	801
	Computer Aided Design

	
	
	861
	Photography

	
	
	902
	Dance

	
	
	902
	Dance Studies

	2.5
	Philosophy
	361
	FBL: Philosophie

	 
	 
	361
	Theory of Knowledge

	
	
	361
	FBS: Historie et Geographie

	2.6
	Religion
	651
	Christian Growth & Service 

	 
	 
	651
	Christian Life Studies

	
	
	651
	Religious Studies

	3.5
	Economics
	443
	Commerce

	 
	 
	443
	Economics

	
	
	441
	FBE: Economiques Specialite

	
	
	441
	FBE: Science Economiques

	3.7
	Geography
	401
	Geography

	 
	 
	222
	Oceanography

	
	
	671
	Global Relations

	
	
	671
	Global Studies

	
	
	772
	Tourism & Event Management

	
	
	772
	Tourism and Travel

	3.8
	Political Science
	371
	Politics

	3.9
	Psychology
	601
	Psychology

	3.1
	Sociology
	601
	Sociology

	4.1
	Biology
	221
	Biological Science

	 
	 
	221
	Biology

	
	
	221
	Biology Interdisciplinary

	
	
	221
	Conservation Biology - ANU

	
	
	221
	Human Biology

	
	
	221
	FBS: Sciences Vie et la Terre

	
	
	221
	Allied Health

	
	
	904
	Exercise Science

	4.2
	Chemistry
	202
	Chemistry

	 
	 
	202
	Chemistry - ANU

	4.3
	Earth Sciences
	222
	Earth Science

	 
	 
	222
	Environmental Science

	
	
	222
	Earth & Environmental Science

	
	
	222
	Environmental Systems

	
	
	222
	Geology

	4.4
	Physics
	201
	FBS: Physique - Chimie

	 
	 
	201
	Flight

	
	
	201
	Physics

	
	
	201
	Physics - ANU

	
	
	201
	Astrophysics - ANU

	5.1
	Mathematics
	101
	Contemporary Mathematics

	 
	 
	101
	Discrete Mathematics - UC

	
	
	101
	Essential Mathematics

	
	
	101
	FBE: Mathématiques

	
	
	101
	FBE: Mathématiques Spécialité

	
	
	101
	FBS: Mathématiques

	
	
	101
	General Mathematics

	
	
	101
	Mathematical Applications

	
	
	101
	Mathematical Methods

	
	
	101
	Mathematics for Living

	
	
	101
	Maths Applications/Methods

	
	
	101
	Specialist Mathematics

	
	
	101
	Specialist Mathematics - ANU 

	
	
	105
	Mathematics

	6.1
	Agriculture
	223
	Agriculture

	 
	 
	223
	Horticulture

	
	
	223
	Plant and Animal Management

	
	
	261
	Animal Husbandry

	6.2
	Architecture and Design
	801
	Design and Graphics

	 
	 
	 
	Industrial Technology

	
	
	821
	Construction Pathways

	
	
	821
	Design and Technology

	6.3
	Business
	443
	Accounting

	 
	 
	443
	Business

	
	
	443
	Business Administration

	
	
	443
	Business Services

	6.4
	Divinity
	651
	Christian Life Studies

	 
	 
	651
	Religious Studies

	6.5
	Education
	901
	External Sports Studies

	 
	 
	901
	Leisure and Enrichment

	
	
	901
	Physical Education

	
	
	901
	Sport

	
	
	901
	Sports Development

	
	
	901
	Sport and Recreation

	
	
	904
	Sports Science

	
	
	904
	Sports Studies

	
	
	922
	Outdoor Education

	
	
	922
	Outdoor Recreation

	6.6
	Engineering
	824
	Metal Engineering

	 
	 
	824
	Metal and Engineering

	
	
	827
	Engineering Studies

	
	
	827
	Discovering Engineering - ANU

	
	
	261
	Science and Mechatronics

	6.7
	Environmental Studies & Forestry
	222
	Forestry

	6.8
	Family and Consumer Science
	762
	Textiles, Clothing & Footwear

	 
	 
	762
	Textiles and Fashion

	
	
	771
	Food for Life

	
	
	771
	Food Science and Management

	
	
	771
	Hospitality

	6.9
	Human Physical Performance & Recreation
	901
	External Sports Studies

	 
	 
	901
	Leisure and Enrichment

	 
	 
	901
	Physical Education

	 
	 
	901
	Sport

	 
	 
	901
	Sports Development

	 
	 
	901
	Sport and Recreation

	 
	 
	901
	Sports Studies

	 
	 
	901
	Outdoor Education

	 
	 
	901
	Sports Fitness & Administration

	 
	 
	901
	Outdoor Recreation

	 
	 
	901
	Sports Science

	610
	Journalism, Media Studies & Communication
	14
	Media

	6.11
	Law
	461
	Legal Studies

	6.12
	Library and Museum Studies
	443
	Information & Cultural Services

	6.18
	Computer Sciences
	161
	Information Technology

	 
	 
	161
	Information Technology UC

	
	
	161
	ICT

	
	
	161
	Software Design & Development

	
	
	203
	Electricity & Electronics

	
	
	203
	Electronics
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7.23 Course areas organised according to the Australian Bureau of Statistics
	ABS Course Areas

	0101
	Mathematical Sciences
	101
	Contemporary Mathematics

	 
	 
	101
	Discrete Mathematics - UC

	 
	 
	101
	Essential Mathematics

	 
	 
	101
	FBE: Mathématiques

	 
	 
	101
	FBE: Mathématiques Spécialité

	 
	 
	101
	FBS: Mathématiques

	 
	 
	101
	General Mathematics

	 
	 
	101
	Mathematical Applications

	 
	 
	101
	Mathematical Methods

	 
	 
	101
	Mathematics For Living

	 
	 
	101
	Maths Applications/Methods

	 
	 
	101
	Specialist Mathematics

	 
	 
	101
	Specialist Mathematics - ANU 

	 
	 
	105
	Mathematics

	0105
	Chemical Sciences
	202
	Chemistry

	 
	 
	202
	Chemistry - ANU

	0107
	Earth Sciences
	222
	Earth Science

	 
	 
	222
	Earth & Environmental Science

	0109
	Biological Sciences
	221
	Biological Science

	 
	 
	221
	Biology

	 
	 
	221
	Biology Interdisciplinary

	 
	 
	221
	Conservation Biology - ANU

	 
	 
	221
	Human Biology

	 
	 
	221
	FBS: Sciences Vie et la Terre

	 
	 
	221
	Allied Health

	 
	 
	222
	Oceanography

	 
	 
	904
	Exercise Science

	0201
	Computer Science
	261
	Science and Mechatronics

	0203
	Information Systems
	161
	ICT

	 
	 
	161
	Information Technology

	 
	 
	161
	Information Technology UC

	 
	 
	161
	Software Design & Development

	0301
	Manufacturing Engineering & Technology
	821
	Furniture and Construction

	 
	 
	821
	Wood Technology

	0305
	Automotive Engineering and Technology
	822
	Automotive

	 
	 
	822
	Automotive Technology

	0307
	Mechanical & Industrial Engineering & Technology
	824
	Metal And Engineering

	 
	 
	824
	Metal Engineering

	 
	 
	824
	Metal Technology

	0309
	Civil Engineering
	827
	Engineering Studies

	 
	 
	827
	Engineering Studies - ANU

	0311
	Geomatic Engineering
	222
	Geology

	0313
	Electrical & Electronic Engineering & Technology
	203
	Electricity & Electronics

	 
	 
	203
	Electronics

	0503
	Horticulture and Viticulture
	223
	Horticulture

	0505
	Forestry Studies
	222
	Forestry

	0509
	Environmental Studies
	 
	 

	0599
	Agriculture, Environmental & Related Studies
	222
	Environmental Science

	 
	 
	222
	Environmental Systems

	 
	 
	223
	Agriculture

	 
	 
	223
	Agriculture & Horticulture

	 
	 
	223
	Plant & Animal Management

	 
	 
	223
	Animal Husbandry

	0801
	Accounting
	443
	Accounting

	0803
	Business and Management
	443
	Business

	 
	 
	443
	Business Services

	 
	 
	443
	Commerce

	 
	 
	771
	Hospitality

	0805
	Sales and Marketing
	 
	Retail

	0807
	Tourism
	772
	Tourism & Event Management

	 
	 
	772
	Tourism and Travel

	0809
	Office Studies
	443
	Business Administration

	 
	 
	 
	Reception Skills Vocational

	0901
	Political Science and Policy Studies
	371
	Politics

	0903
	Studies in Human Society
	301
	FBL: Historie et Géographie

	 
	 
	301
	FBE: Historie et Géographie

	 
	 
	301
	FBS: Philosophie

	 
	 
	301
	History

	 
	 
	301
	Interdisciplinary History

	 
	 
	301
	Ancient/Modern History

	 
	 
	301
	Ancient History

	 
	 
	301
	Modern History

	 
	 
	401
	Geography

	 
	 
	601
	Sociology

	0905
	Human Welfare Studies and Services
	 
	 

	0907
	Behavioural Science
	601
	Behavioural Science

	 
	 
	601
	Psychology

	0909
	Law
	461
	Legal Studies

	0913
	Librarianship, Information Management & Curatorial Studies
	443
	Information, Cultural Services

	0915
	Language and Literature
	011
	Communication

	 
	 
	011
	Contemporary English

	 
	 
	011
	English

	 
	 
	011
	English/Literature

	 
	 
	011
	English as a Second Language

	 
	 
	011
	English Extended

	 
	 
	011
	English for Living

	 
	 
	011
	English in Work and Society

	 
	 
	011
	English Integrated

	 
	 
	011
	ESL 

	 
	 
	011
	ESL Bridging Program

	 
	 
	011
	ESL for Academic Purposes

	 
	 
	011
	Essential English

	 
	 
	011
	FBL: LV1 Anglais

	 
	 
	011
	FBS: LVI Anglais

	 
	 
	011
	FBE: LV1 Anglais

	 
	 
	011
	FBE: LV1 Anglais Spécialité

	 
	 
	011
	General English

	 
	 
	011
	Literature

	 
	 
	011
	Senior English

	 
	 
	011
	World Literature

	 
	 
	501
	Advanced French

	 
	 
	501
	Beginning French

	 
	 
	501
	Continuing French

	 
	 
	501
	FBL: Français

	 
	 
	501
	FBE: Français

	 
	 
	501
	French Beginners

	 
	 
	501
	Intermediate French

	 
	 
	502
	Advanced German

	 
	 
	502
	Beginning German

	 
	 
	502
	Continuing German

	 
	 
	502
	Intermediate German

	 
	 
	503
	Advanced Italian

	 
	 
	503
	Beginning Italian

	 
	 
	503
	Continuing Italian

	 
	 
	503
	Intermediate Italian

	 
	 
	501
	Italian Beginners

	 
	 
	504
	Advanced Spanish

	 
	 
	504
	Beginning Spanish

	 
	 
	504
	Continuing Spanish

	 
	 
	504
	Intermediate Spanish

	0915
	Language and Literature cont
	504
	Spanish Beginners

	 
	 
	504
	Spanish Continuers

	 
	 
	506
	Modern Greek Beginners

	 
	 
	506
	Modern Greek Continuers

	 
	 
	508
	Advanced Arabic

	 
	 
	507
	Advanced Polish

	 
	 
	507
	Continuing Polish

	 
	 
	521
	Advanced Chinese

	 
	 
	521
	Beginning Chinese

	 
	 
	521
	Continuing Chinese

	 
	 
	521
	Intermediate Chinese

	 
	 
	521
	Continuing Chinese - ANU

	 
	 
	522
	Advanced Japanese

	 
	 
	522
	Advanced Japanese - ANU

	 
	 
	522
	Beginning Japanese

	 
	 
	522
	Continuing Japanese

	 
	 
	522
	Continuing Japanese - ANU

	 
	 
	522
	Intermediate Japanese

	 
	 
	522
	Japanese Continuers

	 
	 
	523
	Advanced Indonesian

	 
	 
	523
	Beginning Indonesian

	 
	 
	523
	Continuing Indonesian

	 
	 
	523
	Indonesian Continuers

	 
	 
	523
	Intermediate Indonesian

	 
	 
	523
	Performing Indonesian - ANU

	 
	 
	523
	Performing Indonesian Language

	 
	 
	527
	Advanced Korean

	 
	 
	527
	Beginning Korean

	 
	 
	527
	Beginning Korean - ANU

	 
	 
	527
	Continuing Korean

	 
	 
	527
	Continuing Korean - ANU

	 
	 
	527
	Intermediate Korean

	 
	 
	527
	Korean Advanced

	 
	 
	528
	Advanced Hindi

	 
	 
	528
	Beginning Hindi

	 
	 
	528
	Continuing Hindi

	 
	 
	528
	Intermediate Hindi

	 
	 
	541
	Beginning Classical Latin

	 
	 
	541
	Continuing Latin

	 
	 
	561
	Portugese Continuers

	 
	 
	581
	Translating and Interpreting

	0917
	Philosophy and Religious Studies
	361
	FBL: Philosophie

	 
	 
	361
	Theory of Knowledge

	 
	 
	361
	FBS: Historie et Géographie

	 
	 
	651
	Christian Life Studies

	 
	 
	651
	Religious Studies

	0919
	Economics and Econometrics
	441
	FBE: Économiques Spécialité

	 
	 
	441
	FBE: Science Économiques

	 
	 
	443
	Economics

	0921
	Sport and Recreation
	901
	External Sports Studies

	 
	 
	901
	Leisure and Enrichment

	 
	 
	901
	Physical Education

	 
	 
	901
	Sport

	 
	 
	901
	Sports Development

	 
	 
	901
	Sport and Recreation

	 
	 
	904
	Sports Science

	 
	 
	904
	Sports Studies

	 
	 
	922
	Outdoor Education

	 
	 
	922
	Outdoor Recreation

	 
	 
	922
	Sport Fitness & Administration

	0999
	Other Society and Culture
	 
	 

	1001
	Performing Arts
	012
	Drama

	 
	 
	012
	Production for Live Theatre

	 
	 
	012
	Theatre Arts

	 
	 
	012
	Live Production & Services

	 
	 
	012
	Performance & Entertainment

	 
	 
	741
	Advanced Classical Music

	 
	 
	741
	Advanced Classical Music - ANU

	 
	 
	741
	Advanced Jazz Music

	 
	 
	741
	Advanced Jazz Music - ANU

	 
	 
	741
	Electronic Music

	 
	 
	741
	Extension Music

	 
	 
	741
	Jazz

	 
	 
	741
	Music

	 
	 
	741
	Music Industry

	 
	 
	741
	Music Studies

	 
	 
	741
	Holistic Music

	 
	 
	902
	Dance

	 
	 
	902
	Dance Studies

	1003
	Visual Arts and Crafts
	861
	Photography

	1005
	Graphic and Design Studies
	762
	Textiles and Fashion

	 
	 
	762
	Textiles, Clothing & Footwear

	 
	 
	801
	CAD and 3D Animation

	 
	 
	801
	Computer Aided Design

	 
	 
	801
	Design and Graphics

	 
	 
	801
	Industrial Technology

	1007
	Communication and Media Studies
	014
	Media

	1101
	Food and Hospitality
	471
	Hospitality Industry

	 
	 
	771
	Food for Life

	 
	 
	771
	Food Science & Management

	1103
	Personal Services
	699
	Beauty - Vocational

	 
	 
	699
	Hair and Beauty

	 
	 
	699
	Hair and Beauty Vocational

	 
	 
	699
	Hairdressing Vocational

	 
	 
	699
	Makeup Artistry

	 
	 
	699
	Nail Grooming Services

	1003
	Visual Arts and Crafts
	701
	Ceramics

	 
	 
	701
	Creative Art

	 
	 
	701
	Visual Arts

	1203
	Social Skills Programmes
	601
	Social and Community Work

	 
	 
	681
	Active Volunteering

	 
	 
	681
	Children’s Services Vocational

	 
	 
	681
	Community Services

	 
	 
	681
	Community Learning- Humanities

	 
	 
	681
	Life, Leisure and Learning

	 
	 
	681
	Pathways to Work & Learning

	 
	 
	681
	Public Safety

	1205
	Employment Skills Programmes
	691
	Connected Learning

	 
	 
	691
	Foundation Skills

	 
	 
	691
	Work Education

	1299
	Other Mixed Field Programmes
	691
	Big Picture Education
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	COURSE 
	Unit 1: Communication of Meaning 
	Unit 2: Representation Through Texts 
	Unit 3: Comparative Texts 
	Unit 4: Perspectives 

	ENGLISH 
	The focus is on similarities and differences between texts. A suggested approach is a thematic study.
Some possible themes for electives: 
Belonging
Change
	The focus is on representation in texts. A suggested approach is to explore ideas, attitudes and voices across time and/or place.
Some possible themes or combination of themes for electives:
Gender
Power 
	The focus is on comparison of texts. A suggested approach is a genre study and/or study across genres. 
Some possible genres electives:
Appropriation
Tragedy
Comedy
	The focus is on interpretation and perspectives, analysing purpose and style.
A suggested approach is a close study of texts and their contexts.
Some possible issues for electives:
Voice/s
Power of Language

	LITERATURE 
	Unit 1: Ways of Reading and Creating 
	Unit 2: Intertextuality 
	Unit 3: Power of Literature 
	Unit 4: Literary Interpretations 

	
	The focus is on different literary conventions and storytelling traditions and their relationships with audiences. A suggested approach is a close study of texts from a literary period or different literary periods.
Some possible literary periods for electives:
Literary Periods
Gothic literature
The Victorian Period
	The focus is on intertextuality (i.e. the way literary texts connect with each other). A suggested approach is to study a genre.
Some possible genres for electives:
Satire
Drama
Romance
Science fiction
Crime and detective
	The focus is on how language is shaped by culture and identity. A suggested approach is to study values and attitudes in a range of texts from different cultures.
Some possible culture and identity for electives:
World Literature
Post-colonial literature
Asian Literature
Indigenous texts
	The focus is on interpretations of texts over time and place (i.e. the reinterpretation of texts and how perspectives change). A suggested approach is through literary theory.
Some possible literary theory approaches for electives:
Individual and Society
Women and Literature

	ESSENTIAL ENGLISH 
	Unit 1: Comprehending and Responding 
	Unit 2: Making Connections 
	Unit 3: Understanding Perspectives 
	Unit 4: Local and Global 

	
	The focus is on relationships between context, purpose and audience in different language modes and types of texts, and their impact on meaning. A suggested approach is a close study of texts.
Some possible themes for electives:
Language and sport
Communicating in the Workplace 
Media and advertising
	The focus is on connections between purpose and structure and how a text’s meaning is influenced by the context in which it is created and received. A suggested approach is a thematic study.
Some possible themes for electives:
Life Stories
Children’s Literature
Crime
Journeys
	The focus is on exploring different points of view presented in a range of texts and contexts. A suggested approach is to examine the depiction of issues.
Some possible issues for electives:
War on Terror
Contemporary issues
Racial tension
Migrant experience
	The focus is on community, local or global issues and ideas presented in texts. A suggested approach is to examine issues.
Some possible issues for electives:
Technology and society
Power and responsibility
Power of the media
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